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C3.1CoOM S, INCLUDING

*A relational school climate requires a flexibility to move from a hierarchical institutional
culture to a more democratic network of care relations. Gatt et al., (2011) working on
the INCLUDED project, refer ‘globally’ to ‘a culture of education that leaves little room
for families” where ‘it is difficult to decentralise the power that is very often
monopolised by education professionals’

*the need to engage in a process of dialogue with relevant actors in the system
regarding unofficial realities and needs.

Gatt, S.,Ojala, M., & Soler, M. (2011). Promoting social inclusion counting with everyone: Learning Communities and INCLUD-ED. International Studies in
Sociology of Education, 21, 33-47.



*A starti nces,
especially
(through p a context

rogress

*Similarly, it would b
perspectives of teachers
to see what their real concerns
have been brought to the fore can they be a
between groups.

oughts and
municipality

evant issues and responses
ressed in part through further dialogue

*Each local municipality can play a key role here in facilitating these phases of the
dialogue process, as well as with a view to developing appropriate system level policy
and practice responses to addressing the common ground and strengths, as well as
problems, emerging from this process
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*Focus on concrete iss ents and parents

* Issues that require school system change (including to hierarchy of
communication)

*Issues of conflict, specific problems with school actors, policies
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*the issue of students voic m is intrinsically related to
the issue of parents voices in the sc . Avenues for their voices need to be
created so that both groups are fully heard in the school. This may require system change
in some schools.
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The wider issue of deve
is part of a democratic agenda
communication processes targeting pare
well as parents more generally.

* there is a double silence that needs to be addressed, not only the need for students’ and
parents’ voices in general but specifically for the voices of students from lower socio-
economic groups or from ethnic minorities, in contexts where these groups are more at risk
of nonattendance at school and of early school leaving.
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EY QUESTION 1:

W can PREVENT municipalities implement these key recommendations about
menting students’ voices and parents’ reactions to the students’ voices for
pcratic school systems ?

dhased dialogue, targeting schools especially in areas of high povert
ance and early school leaving, may commence with a limited
pols initially, before widening this process.

2 student surveys of their needs and school exp
d also focus groups of students z
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*It further includes lifelong learning dimensions, especially concerning
social cohesion and active citizenship.
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Another level of syste
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between health and education.

rands, for example,

A less obvious example of fragmentation is a proliferation of pilot projects and
small scale initiatives to address a systemic problem in a municipality. The danger
is that these offer insufficient systemic intensity to bring enduring change.
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b) community based lifelong learning centres, with both non-formal and formal
education classes, targeting areas of highest social marginalization.
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C1.1 Family , Emotional
Attendance: Community based family support centres, with
multidisciplinary teams linked with preschools and schools,
with a focus on child and parent mental health, emotional
support and school attendance
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Family centres are as to improve

compatibility of working of a network of family
and child welfare services, the ents and their children
advice, information and assistance in all phases of life at an early stage (Eurochild
2011)
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C1.3 LIFELONG LEARNING — COMMUNITY LIFELONG LEARNING CENTRES AS
OUTREACH
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the PREVENT municipalities can support each othe
make this a feature in their schools ?
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The emphasi
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2. sleep loss exerts a real influ al to early school leaving
prevention and school performance — it affects children and young people’s
concentration, learning, motivation, memory, mental health, as well as interaction and
behaviour with both peers and teachers. At a strategic level, it is an issue that needs
to be addressed, to interrogate the relevance and scale of this issue as a problem in a
given municipality



C2.2 AL

The complexity of a student’s n inary response to
engaging with them, one that goes beyond s relying on response of an individual
teacher. It is evident that there are a number of individual initiatives across municipalities
seeking to engage with the issue of violence and aggression in school.
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Language development is clearly a mental health related issue.



EY QUESTION:

each municipality identify where each of these recommendations
res in their future strategies as:

ready Mainstreamed
ing as pilot projects but needing mainstreaming
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C3 Democracy — Inclusive Systems as Emotional-Relational

Communicative Systems

Communication between Parents and Teachers, including
al Involvement in School Policy Making




and formal)

At least 80% of s
courses for parents/a

At least 30% of schools opening do
courses for parents/adults YES/NO

ol hours for lifelong learning

Community outreach strategy through multidisciplinary ‘one stop shop’
centres for family support YES/NO

Clear bridges between schools and multidisciplinary community ‘one stop
shop’ centres for family support YES/NO



Cultural identi
centres YES/NO

Representativeness ers of target

groups YES/NO
Specific key workers in schoo

Specific key workers in school for parental involvement are part of a wider
multidisciplinary team YES/NO

Family literacy initiatives in place across targeted areas of municipality YES/NO

Festivals organised by parents from target groups for bridge building with schools
YES/NO

An arts strategy (visual arts, photography, music, drama, dance) to build bridges between
socio-economically marginalised parents and schools in a nonthreatening environment
YES/NO



Health
Primary a

identify sc

Awareness p
of sleep needs

Alternatives to sus oach to address

complex needs ina h

both students and their
egy for change to problematic

Transparent dialogue proce
parents in conversation with the sc
behaviour YES/NO

Strategy for active intervention of parents in their child’s language development with
speech and language therapists for first language development problems YES/NO

Supports for parental intervention in first language development available at suitable times
for parents YES/NO



Structural ms as
Emotional-

Promoting dia groups (in
school but by ex
risk of nonattenda

on pupils at

Promoting dialogue pro
(in school but by external a
including a focus on students at ris

s and focus groups
t-primary school,
arly school leaving YES/NO

Providing neutral mediating spaces in the municipality for parents to be aware of
pupils’/students’ responses and to actively respond to school policy issues based on the
pupil/student responses YES/NO

Clear focus on centrally involving marginalised parents in these neutral mediating spaces in
the municipality for dialogue with the school YES/NO

Anonymous recording (questionnaires, interviews) of teachers’ unofficial perspectives on
parental involvement in a given municipality YES/NO



Parental i
practices Y

Process for pa
contract/educati

National/Municipal pupils’/students’

Overcoming System Blockage for Inclusiv : Structural Indicators Clarity of roles

in school on levels of responsibility for parental involvement YES/NO
Parental involvement embedded in whole school planning YES/NO

External inspection of schools includes a focus on parental involvement for marginalised
groups YES/NO

Parental involvement in new teachers’ contracts as a core part of role YES/NO

Parental involvement in contracts for teachers’ promotional posts as a core part of role
YES/NO



Clear confid
these to pare

Shared framewor
to achieve this YES/

cess in place

Clarity on who is leading
diffusion of responsibility YES

nse to avoid

Integrated data systems on school nonattendance and early school leaving available to
municipality to inform strategic planning and targeting of resources YES/NO

System interventions beyond pilot projects YES/NO

Clarity on incentives offered by municipality to schools to increase parental involvement for
marginalised parents YES/NO

Recommended Structural Indicators for Holistic and Differentiated Parental



EU Quality oices and
holistic paren

EU Policy comm

EU level shared frame
part of a distinct funding stra
leaving prevention YES/NO

disciplinary teams as
linary teams for early school

EU Policy communication and funding strand to promote community lifelong
learning centres with both non-formal and formal education courses YES/NO

EU Policy communication and funding strand to incentivise opening schools after
school hours for lifelong learning courses for parents and adults from marginalised
communities YES/NO

Promote shared experiences and learning of municipalities across EU in response
to the overall framework of structural indicators for holistic and differentiated
parental involvement YES/NO



