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1 Introduction and Context 
 
The broad approach to quality assurance and enhancement DCU aims to promote and 
develop a culture of quality throughout all aspects of the University. The framework derives 
from the spirit of Quality Assurance and Quality Improvement enshrined in the Universities 
Act (1997), which is the legislative basis for quality throughout the Irish University sector, 
and the Qualifications and Quality Assurance (Education and Training) Act 2012. 
 
The DCU processes for quality reviews at DCU are further aligned to the standards and 
guidelines for quality assurance in the European Higher Education Area (ESG) and the 
published guidelines of Qualifications and Quality Ireland (QQI). 
 
This Report presents the findings of a quality review of the DCU Centre for Talented Youth, 
Ireland (CTYI) following a visit by the Peer Review Group undertaken on 27th & 28th March 
2025. 
 

1.1 Overview of the Area under Review 
 
The DCU Centre for Talented Youth Ireland (CTYI) is a not-for-profit organisation that works 
with high-ability children aged 6 to 17. CTYI offers fast-paced university-style courses for 
academically talented students from all over Ireland and overseas. CTYI students are 
assessed and identified to be in the top 5% of the population academically. Since its 
establishment in 1992, some 101,695 students have participated in classes run by CTYI.   
 
CTYI aims to allow all talented students to reach their potential both academically and 
socially by providing relevant and interesting challenges based on ability and interest rather 
than age. Once a student is identified, CTYI provides challenging classes for them at DCU 
and other institutions around the country, including the University College Cork, University of 
Limerick and University of Galway. These enrichment-style classes cover extracurricular 
areas that normally would not be studied until the third level. The following includes an 
overview of current courses and programmes offered by CTYI: 
 
Primary School Students 
 
Saturday Programme: is available for 6-7-year-olds and 8-12-year-olds. The 8-week 
Saturday courses run each Autumn (October to December) and Spring (February to April) 
and May (3 weeks). Students wishing to participate must first demonstrate high academic 
ability through the Young Student Assessment or by submission of an Educational 
Psychologist's report. 
 
Summer Programme: is available for 6-7-year-olds and 8-12-year-olds identified as having 
high academic ability. The younger student summer programme runs over 5 consecutive 
days (Monday-Friday), with each course being assigned to the morning or afternoon. 
Courses consist of a pair of subjects for that half-day period.  
 
Online Correspondence Courses are available for 8-12-year-olds. They involve the 
submission of three assignments over two months and attending corresponding Saturday 
virtual meetings, running twice a year in Spring and Autumn. 
 
Secondary School Students 
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Summer Programme: is for young people aged between 12 and 16 years, who have been 
identified as having high academic ability (95th percentile in mathematical and/or verbal 
reasoning). The programme offers enrichment courses, which take the form of 3-week 
academic programmes. 
 
Centre for Academic Talent: is for young people aged between 12 and 16 years. The CAT 
programme runs over two weeks. Typically, these are students who have scored between 
the 85th and 95th percentile (in mathematical and/or verbal reasoning) on the CTYI Talent 
Search assessment. 
 
Summer Scholars: is available to any student aged between 12 and 17 years (1st - 5th 
year). This programme suits students who would like to take third level style courses in a fun 
and motivating way. 
 
Online Correspondence Courses: are available for students between 13 and 17 years 
offering students an opportunity to experience third level subjects in an encouraging virtual 
learning environment. The course consists of six assignments, running from January to May, 
every three to four weeks. 
 
Early University Entrance: gives transition year students with high academic ability the 
opportunity to enrol as part-time students on one of several courses based on degree 
programmes at DCU. Taking a portion of the first year modules, early entrants attend DCU 
for one day each week, over 13 weeks, to study degree level material alongside similarly 
aged students. 
 
As well as assessments and programmes for gifted students and talent identification, CTYI is 
engaged in education research on topics such as challenges faced by gifted students at 
school, effective supports for gifted students, twice exceptionality, social and emotional 
wellbeing and working with specific populations of gifted students in Ireland, including gifted 
students from marginalised and low-income backgrounds and gifted LGBTQ students. In 
collaboration with DCU, CTYI has produced multiple doctoral students and projects and 
currently has three doctoral students.  
 
CTYI operates primarily from the Pavilion Building on DCU's Glasnevin Campus, with 
programme delivery extending across multiple locations including DCU’s St. Patrick's 
Campus and partner institutions nationwide. Older students (13 – 17 year olds) and those 
attending the Centre for Academic Talent (CAT) programme for secondary school students 
are offered residential or commuter places on DCU St Patrick’s Campus. 
 
The current staffing structure comprises eleven full-time professionals inclusive of one 
currently vacant position. Roles of this core team encompass programme management, 
assessment coordination, research initiatives, and administrative support. Part-time staff 
including instructors, teaching assistants, and residential staff supplement the core team.  
 
CTYI collaborates with faculties across DCU. They recently strengthened ties with the 
Institute of Education in which two members of their core team were recruited to take up 0.5 
Assistant Professor positions in the School of Inclusive and Special Education, with 0.5 
remaining within CTYI.   
 
CTYI reports directly to the Deputy President's Office. This was a relatively recent move 
from the Office of The Chief Operations Officer (OCOO) undertaken in October 2021, to 
address a recommendation from the 2019 Peer Review of Professional Support Areas of the 
OCOO. CTYI reports that this transition to the Deputy President's Office has enhanced their 
institutional alignment while preserving a specialised focus on gifted education.  
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2 Approach to Self-Assessment  

 

2.1 Quality Review Committee 
 
The self-assessment phase of the Quality Review was led by an internal quality review 
committee. Committee membership was as follows: 
 

Committee Member Role on Committee Position Title 

Dr Colm O’Reilly Chair Director of CTYI 

Marie Mellett Coordinator EUE Programme Manager 
(Maternity Cover) 

Dr Orla Dunne Member Academic Programme Manager 
CTYI 

Lynne Mooney Member Young Student Manager 

 
Members of the CTYI Quality Review Committee were actively engaged in the quality review 
process, first meeting on 13th June 2024. From 18th September 2024  fortnightly meetings 
were scheduled in-person. On occasion members dialled in via Zoom, when necessary. 
Topics for discussion including, but not limited to, the scope of the quality review, 
stakeholder identification and survey data retrieval were provided ahead of each meeting by 
the Quality Review Committee Coordinator. A total of nine meetings took place between 
September 18th and February 26th. An away day took place on 9th December 2024 for all 
full-time CTYI staff members, facilitated by Elaine McCarthy from Krest Consulting. The 
away day was arranged to determine the CTYI SWOT analysis.  
 
The distribution of work was shared amongst the Quality Review Committee with the 
Coordinator drafting the Self-Assessment Report (SAR) based on feedback from Committee 
members. Once fully drafted, the Committee and CTYI core team communicated and further 
feedback was provided before the SAR became final. 
 

2.2 The Self-Assessment Report  
 
It is apparent that CTYI engaged well with the SAR process. It reflected a commitment to 
continuous improvement and excellence in gifted education. The PGR commended the 
engagement with a comprehensive set of twelve stakeholders to ascertain the impact, 
efficacy and efficiency of the CTYI operation, including how it uses and interacts with the 
support of DCU’s business services and logistical services. It may also have been useful to 
have consulted with university faculty representatives, primary and post-primary teachers, 
along with more of the feedback provided by students. However, the PRG, on meeting a 
sample of students, got extremely positive feedback on the value of the CTYI courses. 

The SAR clearly outlines that this is the first standalone review of CTYI, following the recent 
structural changes placing it under the Deputy President’s Office. The SWOC analysis was 
reflective of the operational issues encountered by CTYI. This was recognised as beneficial 
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as the first steps in the identification of areas for review. The PGR commented on the 
modesty of CTYI in its recognition of its commitment to Equality, Diversity and Inclusion 
(EDI) and the extent of the impact and importance of the work being carried out by such a 
small team.   

3 Approach Taken by Peer Review Group 
 

3.1 Peer Review Group Members 
 

● Dr Louise Heeran Flynn, School of Education, Trinity College Dublin (Chair) 
● Dr Ashling Bourke, School of Human Development, DCU Institute of Education 
● Ms Jen O’Hara, Head of Learning & Organisational Development, Dublin City 

University 
● Ms Claire Hefferon, Autism Education PhD Candidate, Dublin City University 
● Mr Peter Brabazon, Former CEO, Specialisterne Ireland 
 

3.2 Overview of Approach Taken by Peer Review Group 
 
The Peer Review Group (PRG) met for the first time on Thursday, 27th March at 09.15 a.m. 
After an initial briefing with the Director of Quality and Institutional Research, the PGR group 
held a private meeting where they selected a chairperson, discussed key themes and areas 
for exploration based on the self-assessment report and assigned tasks and responsibilities 
among members. As the Chairperson of the PGR group must be an external person, it was 
decided that Dr Louise Heeran Flynn from the School of Education, Trinity College Dublin, 
would act as Chair. Given the PGR members’ specific areas of expertise, each member was 
assigned the area(s) within which they would base their questions. Areas for questioning 
also aligned with the self-assessment report and were as follows: Dr Ashling Bourke – 
strategy and planning, including CTYI’s strategic approach; Ms Jen O’Hara – effectiveness 
of activities and processes and management of resources; Ms Claire Hefferon – ongoing 
quality enhancement with a specific focus on pastoral care and the student voice; Mr Peter 
Brabazon – management of resources; Dr Louise Heeran Flynn – communication and 
provision of information, staff recruitment and training, and teaching, learning and 
assessment methods utilised within CTYI classes. 
  
At the start of the first day of the visit, members discussed the range of specific questions to 
ask during meetings. The group reviewed the questions in advance of each individual 
session and amended accordingly, dependent on the composition of the panel in each 
session. Whilst members were assigned specific areas, members were also afforded the 
opportunity to ask other questions that naturally occurred within each session. The Chair 
began each session by welcoming the panel and explaining the role of the PGR and how the 
session was going to work. The Chair then passed to her colleagues to ask their questions, 
and the Chair also asked her own questions. At the end of each session, the Chair afforded 
each panel the opportunity to add anything else that they would like, before thanking the 
group and closing the session. 
  
The review visit was organised in a highly efficient manner both before the PGR members’ 
arrival and throughout the process. Throughout the visit, the PGR group had regular contact 
with both the Director of Quality and Institutional Research and her team as well as the 
members of the CTYI team. The prompt and efficient provision of materials in advance of the 
visit, plus the provision of the requested additional information ensured that the PGR group 
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could conduct their visit in as efficient and thorough manner as possible. Each stakeholder 
group engaged wholeheartedly and very honestly with the process. 

4 Approach to Quality Assurance and Enhancement 
 
This Quality Review is undertaken in the context of DCU’s Quality Review Process for 
Academic and Support Units. This is the first stand-alone Quality Review for CTYI. The 
centre was previously part of a wider review in 2019 of the Office of the Chief Operations 
Officer, where the Centre was previously positioned. A recommendation arising from that 
review was the repositioning of the Centre to the Deputy President's Office, which was duly 
undertaken in October 2021. This move has enhanced the institutional alignment of CTYI 
while preserving its focus on gifted education provision. Significant change has occurred 
since the 2019 review, including a switch to online teaching in response to Covid that has 
continued in post-Covid years. The nature of the students taking CTYI programmes has 
changed in recent years. In particular, the number of referrals to programmes from 
psychologists has increased from 42 in 2019 to 512 in 2024. This increase is reflective of the 
number of twice exceptional students undertaking the programme.  
 
CTYI set themselves six objectives since the restructuring to the Deputy President's Office to 
provide a clear direction while maintaining flexibility to address emerging needs. These 
objectives included 1. To identify high ability students from all backgrounds using a fair and 
objective assessment. 2. To maintain a standard of quality programmes for high-ability 
students. 3. To make appropriate provisions for Socio-economically Disadvantaged High 
high-ability students. 4. To maintain and develop high-quality research in the field of gifted 
education. 5. To simulate models of best practice for high-ability students 6. To develop 
effective CPD for all teachers of gifted children. The review identified that these objectives 
are being met to varying degrees. For example, it appears that significant efforts are being 
made to provide gifted education programmes for students from socio-economically 
disadvantaged areas through a tailored assessment threshold for admission and a 
significant reduction of fees. The review group, however, identified a need for strategy 
development to ensure a broader overview of key objectives with periodic review.  
 
Some quality assurance and enhancement processes are documented in the Self-
Assessment Report (SAR) and further reflected during the review. In preparation for the 
SAR, the Centre engaged with a range of internal and external stakeholders and identified  
four areas in need of strategic attention for enhancement: 

1. Implementation of comprehensive training for working with students who have 
additional needs 

2. Digitalisation of the application process  
3. Update IT equipment to meet the growing demand for high-impact, in-demand 

courses. 
4. Establishment of a financially sustainable framework to fund research 

 

5 Findings of the Peer Review Group 
 

5.1 Planning and Effective Management of Resources 

The Peer Review Group (PRG) finds that CTYI manages its resources with commendable 
flexibility and creativity. The Centre operates with a lean core staff and makes optimal use of 
its allocated space and budget to deliver a broad range of programmes. Staff demonstrated 



7 
 

flexibility and dedication in juggling multiple roles to meet operational needs. The 
organisational move to the Deputy President’s Office has improved oversight and 
institutional alignment of CTYI. This realignment has preserved CTYI’s specialised focus. 
However, the PGR group noted that consideration of how the centre can be further 
integrated into DCU’s management framework will enable greater alignment and use of 
institutional expertise and resources. The PRG also noted, however, that several key areas 
of resource planning would benefit from more formalised management to ensure long-term 
sustainability. 

Commendations: The PRG commends CTYI’s effective use of limited resources and the 
evident commitment of its staff. In particular, the Centre’s ability to maintain high-quality 
offerings despite constrained physical space and a small full-time team is acknowledged as 
a strength. The willingness of staff to embrace multiple responsibilities – often going beyond 
formal role definitions – is indicative of a strong service ethos and institutional loyalty. 

Recommendations: The PRG recommends that CTYI enhance its forward planning and 
documentation in this domain. A formal succession plan should be developed using the DCU 
Strategic Workforce Planning Process for key leadership and specialised roles to safeguard 
business continuity in the event of staff turnover, particularly of senior CTYI roles. The 
Centre is also advised to invest in digital transformation to streamline administrative 
processes – for example, updating its student information systems and online registration 
platforms – which would improve efficiency and data management. Standard Operating 
Procedures (SOPs) should be documented for all critical processes (such as programme 
planning, admissions, and safeguarding) to ensure consistency and knowledge retention. 
Furthermore, while CTYI’s reporting line is now clearer, the Centre’s unique operating model 
(as a self-funded unit within a public university) would benefit from a clearer definition and 
communication. Strengthening the clarity of budgetary arrangements and space allocation 
processes will help CTYI plan effectively for growth and resource needs in the coming years. 
 

5.2 Effectiveness of Activities and Processes 
 
CTYI delivers a wide array of educational programmes for high-ability students. The 
instructional model – intensive, university-style courses taught by subject experts – is well-
received by students and parents, with evidence of significant academic and social impact 
on participants. Examples from stakeholder feedback highlighted transformative experiences 
for students, who often report increased confidence and engagement in learning after 
attending CTYI programmes. The PRG observed a strong commitment to impactful teaching; 
however, it also noted variability in teaching approaches given CTYI’s large part-time 
contingent instructional workforce. There is an implicit “philosophy of teaching” at CTYI that 
emphasises challenge and enrichment, but this philosophy is not formally documented. 
Ensuring greater consistency in pedagogical approach across programmes emerged as an 
area of development. The Centre has already taken steps to strengthen academic alignment 
– for instance, through joint appointments with the DCU Institute of Education and 
involvement in educational research – which embed CTYI’s work in a broader scholarly 
context. These initiatives have begun to infuse more research-informed practices.  

Commendations: The PRG commends CTYI for the high quality and positive impact of its 
programmes. The breadth of subjects offered and the innovative, hands-on teaching provide 
an enriching experience. CTYI’s ability to inspire a love of learning in gifted and twice-gifted 
students, including those who may feel under-challenged in their regular school 
environment, is a notable success. The group also acknowledges the dedication and subject 
expertise of the tutors and instructors, many of whom are part-time or seasonal. Their 
enthusiasm and rapport with students were evident and contribute greatly to CTYI’s 
effectiveness. 
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Recommendations: To further strengthen the consistency and effectiveness of its offerings, 
the PRG recommends that CTYI develop a more explicit pedagogical framework or set of 
guidelines that articulate its teaching philosophy. This would help ensure that all 
programmes, regardless of instructor, adhere to core principles of gifted education and 
optimal teaching practice. Alongside this, the PRG identified a need to enhance training and 
development opportunities for its part-time teaching staff. Introducing a structured tutor 
orientation and continuous professional development (for example, workshops on 
instructional strategies for high-ability learners or sharing best practices) would promote 
consistency and quality across the diverse tutor cohort. The PRG also advises implementing 
a formal mechanism for curriculum review and pedagogical oversight to monitor course 
content and delivery standards regularly. In terms of staff progression, developing a career 
development framework for CTYI’s tutors and administrative staff is recommended. While 
many instructors join CTYI for short-term teaching experience, a clearer progression route 
(such as senior tutor roles or opportunities to take on mentoring responsibilities) could 
improve retention of high-performing teachers and maintain institutional knowledge. Finally, 
the PRG identified an opportunity for the CTYI to continue strengthening its alignment with 
DCU’s academic standards and leverage the Institute of Education in particular. This might 
include further collaborative research on programme outcomes, embedding research 
findings into course design, and ensuring each new course or initiative is informed by current 
best practices in education development.  

5.3 Communication and Provision of Information 

The PRG found that CTYI has built a strong reputation and community partly through its 
personable and enthusiastic communication style. External communications (such as 
programme brochures, email newsletters, and social media updates) are generally 
informative and clear, helping to set appropriate expectations for students and parents. 
Many families reported feeling well-informed about course offerings, logistics, and the 
support available to students. CTYI’s branding is well-established in the pre-university 
education space: the name “CTY Ireland” is recognised among schools and parents of gifted 
children, and it is closely associated with student enrichment. The PRG noted that 
maintaining this distinct identity is important but also saw opportunities for CTYI to leverage 
DCU’s branding and communications channels more effectively for greater visibility. 
Internally, given the Centre’s small staff and heavy reliance on part-time tutors, 
communication of policies, updates, and expectations is an ongoing challenge that needs 
careful management. There is an evident camaraderie and informality within the CTYI team, 
which has benefits for team spirit, but it also means that some communication is ad hoc. 
Important information (for example, changes in procedures or feedback from previous 
sessions) may not always reach all tutors in a timely or uniform manner under the current 
informal systems. Additionally, there were varying levels of understanding and awareness of 
CTYI across DCU, which may limit opportunities for collaboration and institutional support.  

Commendations: The PRG commends CTYI for the approachable and responsive nature 
of its communications with external stakeholders. In particular, the clarity of information 
provided to students and parents. The Centre’s prompt responsiveness to queries and its 
ability to foster a sense of community (e.g. via social events, graduation ceremonies, or 
alumni stories in newsletters) are also praised. CTYI’s strong brand, built over decades of 
positive outcomes, is an asset that reflects the trust and goodwill it has earned. The PRG 
notes that this brand loyalty has translated into a robust word-of-mouth network, where many 
new students are referred by alumni or school personnel familiar with CTYI’s track record. 
This organic outreach speaks to the effectiveness of past communications and the sustained 
satisfaction of participants. 
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Recommendations: To enhance communication and information provision further, the PRG 
recommends that CTYI formalise its communication strategy both internally and externally. 
On the external front, the Centre should work with the University’s communications and 
marketing teams to update and future-proof its digital presence. Aligning the visual identity 
with DCU’s branding (while retaining CTYI’s unique logo and style) would reinforce CTYI’s 
connection to the University and may open up new channels for promotion.  

Internally, the PRG recommends instituting regular briefings or written updates for all staff 
and tutors, particularly before and after each programme cycle. Important operational 
information – such as Standard Operating Procedures, child protection policies, or feedback 
summaries from the last programme – should be collated and disseminated systematically 
rather than relying on word-of-mouth. Developing a simple internal communications protocol 
would ensure part-time instructors stay informed and feel more connected to the CTYI core 
team. Additionally, the Centre might consider formal stakeholder engagement fora: for 
example, an annual meeting or survey for parents, tutors, and partner schools to provide 
structured feedback and to hear about CTYI’s developments. By improving these 
communication structures, CTYI can strengthen transparency, reinforce shared 
understanding of its mission, and further enhance its public and internal image. 

5.4 Ongoing Quality Enhancement 

The PRG observed that the Centre continuously refines its programmes based on participant 
feedback and staff reflections, which is a positive indicator of a quality-focused ethos. 
However, the PRG also noted the absence of a formal strategic plan or documented long-
term strategy guiding CTYI’s development. The Self-Assessment Report (SAR) provided by 
CTYI was candid and thorough in operational detail but lacked a pronounced strategic lens – 
it focused more on describing current activities than on outlining a future vision. This is 
understandable given the Centre’s small size and day-to-day demands, yet it highlights an 
area for enhancement. Going forward, CTYI would benefit from articulating a clear mission-
driven strategy aligned with DCU’s overarching strategic plan. The PRG believes that 
developing a strategic plan will help CTYI to prioritise initiatives, secure necessary 
resources, and navigate challenges proactively rather than reactively. 

An important aspect of quality enhancement is ensuring robust governance and risk 
management. In this regard, the PRG identified some areas where CTYI could benefit from 
additional formalisation of its existing practices. While many informal measures are clearly in 
place to ensure safety and quality, the PRG saw opportunities to strengthen these through 
more structured processes. For example, the establishment of a comprehensive risk register 
and a more systematic approach to risk management would support CTYI in proactively 
identifying and monitoring potential challenges. Given the nature of CTYI’s work with young 
people in an educational setting, a clear and transparent risk management framework would 
provide added assurance to both the university and families. 

Safeguarding is another area where the Centre demonstrates a strong commitment, in line 
with national legislation such as Children First. Staff are vetted and trained, and the 
importance of child protection is well understood within the team. The PRG encourages 
CTYI to build on this foundation by introducing a regular schedule of training and periodic 
audits of safeguarding practice to ensure standards remain consistently high, and to ensure 
adherence to Children’s First and use of Tulsa’s E-Learning programme and reference to 
same within Safeguarding Statement.  

Commendations: The PRG commends CTYI for its genuine commitment to quality 
improvement despite limited formal structures. The Centre’s staff show a reflective mindset – 
for example, modifying course content based on student feedback and implementing 
recommendations from the last quality review. This responsiveness demonstrates a 
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willingness to evolve and align with best practice. The PRG also notes as commendable the 
Centre’s contributions to research and scholarship in the field of gifted education (including 
supporting doctoral projects and publishing studies). This scholarly engagement indicates a 
desire to ground CTYI’s work in evidence and to contribute knowledge to the wider 
educational community, which is an important aspect of quality enhancement in a university 
context. 

Recommendations: To embed a more systematic quality enhancement regime, the PRG’s 
primary recommendation is for CTYI to undertake a comprehensive strategic planning 
exercise, ideally with the support of an external facilitator. This would enable the CTYI 
management team to clarify CTYI’s mission, set long-term objectives, and align these with 
DCU’s strategic priorities. The resulting plan should define clear goals and corresponding 
KPIs, providing a roadmap for the next phase of CTYI’s growth. In tandem, CTYI should 
formalise its approach to risk management by developing a risk register that is reviewed 
regularly by the Centre’s leadership. This register would catalogue potential risks and 
document mitigation actions, thereby embedding risk awareness into day-to-day 
management. Enhancing safeguarding measures is also a priority: the PRG recommends 
instituting mandatory regular training in child protection for all staff and tutors (with records 
kept of compliance) and designating a staff member as the lead for safeguarding oversight.  

Finally, the PRG noted that CTYI benefits from the support of an Advisory Board whose 
members are knowledgeable, committed, and passionate about the Centre’s mission. The 
Board is engaged and informed, and the Director makes effective use of these relationships 
to advocate for CTYI and ensure alignment with broader educational priorities. Building on 
this strong foundation, the PRG sees an opportunity to more formally leverage the skills and 
expertise of the Advisory Board through the development of a structured feedback loop. This 
could involve regular opportunities for strategic input, reflection on programme outcomes, 
and discussion of future plans. Such a mechanism would not only deepen the Board’s 
contribution to CTYI’s ongoing development but also help ensure that the Centre continues 
to benefit from a diverse range of insights and external perspectives in a consistent and 
systematic way. 

5.5 External Perspectives 

Engagement with external stakeholders is a vital part of CTYI’s mandate, given its outward-
facing role in serving the community of gifted young people and their families. The PRG’s 
interactions with external stakeholders (including parents, past participants, and partner 
organisations) confirmed that CTYI enjoys an excellent reputation nationally and even 
internationally. Parents and alumni spoke highly of the transformative impact CTYI has had 
on students’ academic trajectories and personal development. Many credited CTYI with 
providing intellectual stimulation and a sense of belonging that was not available to them in 
mainstream schooling. This level of satisfaction is a strong endorsement of CTYI’s work and 
serves as a commendation in itself – the Centre clearly fulfils a niche in the Irish education 
landscape and does so with great success.  

The PRG also considered CTYI’s relationships with external bodies such as schools, 
community groups, and funding agencies. Currently, CTYI maintains informal partnerships 
with a number of schools and institutions (for example, hosting regional programmes outside 
DCU’s campus in collaboration with local colleges or schools). These collaborations extend 
CTYI’s reach beyond Dublin and are highly commendable. However, beyond these 
educational partnerships and a loyal customer base, the Centre’s external network could be 
broadened. Notably, the PRG observed that engagement with national education 
policymakers and government bodies is limited – for instance, no representatives from the 
Department of Education or other policy influencers appeared among the stakeholders 
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consulted. This is perhaps reflective of a broader context in which gifted education remains 
somewhat outside the mainstream policy framework (indeed, stakeholders pointed out that 
exceptionally able students are not explicitly included in the national Special Educational 
Needs guidelines). It underlines both a challenge and an opportunity for CTYI: the challenge 
of operating without dedicated state support or recognition, and the opportunity to advocate 
for the educational needs of gifted students at a national level. 

Commendations: The PRG commends CTYI for the strong positive feedback received from 
external stakeholders. The enduring loyalty of alumni and parents – many of whom serve as 
informal ambassadors for the programme – speaks volumes about CTYI’s external impact. 
The Centre’s efforts to collaborate with external educational institutions to run satellite 
programmes is also praised as a means of widening access geographically. CTYI’s 
reputation has opened doors to ad-hoc partnerships and occasional sponsorships, and the 
PRG notes the Centre’s prudent handling of those relationships to date. In summary, CTYI is 
held in high esteem by those who know it, and this goodwill is a powerful asset for future 
outreach and development. 

Recommendations: To leverage its goodwill and extend its influence, the PRG 
recommends that CTYI adopt a more proactive and structured approach to external 
engagement. First, the Centre should seek to deepen and diversify its partnerships. This 
could involve formalising links with schools and working more closely with guidance 
counsellors and teachers nationwide. There is also scope to partner with corporate or 
philanthropic organisations for sponsorships and scholarships – for example, technology 
companies or charitable foundations interested in supporting youth talent could be 
approached to fund bursaries for students from lower-income backgrounds. Such external 
funding would enhance the Centre’s sustainability and support its inclusion goals.  

Second, CTYI should increase outreach to ensure a wider and more equitable reach. The 
PRG suggests developing an outreach programme targeting communities and schools that 
historically have low participation in CTYI (rural areas, disadvantaged urban areas, etc.). 
This might include informational roadshows, teacher training workshops on recognising 
gifted students, and expanding the eligibility testing outreach so that high-potential students 
from all backgrounds have the chance to be identified and to attend.  
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6 SWOC Analysis and Plans for Improvement 
 

6.1 SWOC Analysis for Centre for Talented Youth Ireland 

 
The self-assessment report for the Area included a proposed summary SWOC analysis of 
the Area.  As a result of the Peer Review Group’s analysis of the self-assessment report and 
findings from the peer review visit, we propose the following to be a true reflection of the 
Area's capabilities and opportunities and identified weaknesses and threats to future 
success. 
 

Strengths Weaknesses 
● A passionate team, devoted to 

providing quality gifted education 
● Recognised expertise and 

experience of the CTYI Team in 
gifted education 

● A universal and collective sense of their 
purpose  

● The level and extent of pastoral care 
given to students 

● High demand for services - student 
numbers and increasing demand 

● Only provider in the Irish context - 
unique USP 

● Access DCU infrastructure and 
services, including academic expertise 
and infrastructural support 

● Increased alignment with the Institute of 
Education, a centre of excellence and 
expertise in inclusive and special 
education 

● Opportunities for part-time positions for  
past students and DCU postgraduates 

● Reputation of alumni among employers  
● Proactive use of EDI principles  
● Adaptability and resilience of the team 

and programmes 
● Transformative impact  
● Active and committed Advisory Board 

● Limited overarching mission and 
strategy to support the daily running of 
the Centre 

● Some opaqueness in identity, 
communications and marketing as a 
DCU Centre  

● Lack of explicit teaching philosophy to 
ensure academic rigour and oversight  

● Heavy administrative load of staff, 
significantly impacted by the use of a 
paper-based application system.  

● A relatively small team with oversight for 
a large number of part-time staff and a 
diverse range of programmes  

● Lack of more qualitative procedures for 
capturing student voice and integrating 
into programme delivery and 
development 

● Lack of formalised procedures for 
recognition and responding to risk, 
including the embedding of child 
protection guidelines and procedures  

● Lack of documented SOPs 
● Small numbers who progress to DCU 

entry 

Opportunities Challenges 
● Strategic positioning - the move to the 

Office of the Deputy President has 
enabled greater integration and 
collaboration with the academic and 
research arms of senior management. 

● Opportunities for formalising, 
integrating more with the University 
faculty structure.  

● Sustainability of human resources - a 
relatively small team of 11 is more 
significantly impacted by changes to 
personnel 

● Its position as a university unit rather 
than within the faculty structure has 
implications for staff development, 
access to faculty structures, 
development of a PhD community 
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● Strengthening of position within the 
School of Inclusive and Special 
Education (IoE), providing opportunities 
for staff progression, a community of 
academic peers, academic identity of 
staff and PhD students. 

● Stronger position within the IoE 
provides opportunities for programme 
development in Gifted Education in 
teacher education 

● Continued development of research 
● Opportunities to engage with student 

recruitment to support progression of 
CTYI students into DCU programmes  

● Finance - seeking opportunities for 
funding for research that addresses 
national policy needs 

● Opportunities for impact at educational 
policy level 

● Admission procedures may impact on 
fair and equitable access to their 
programmes 

● Training needs of staff working with 
diverse populations, some with complex 
educational, social, emotional, and 
mental health needs 

● Recruitment of qualified staff and 
training of staff for working with twice-
exceptional students 

● Increasing demand for places and 
psychology referrals without increased 
supports or resources 

● Macro system challenges such as 
increased accommodation costs and 
general cost of living expenses that may 
impact student enrolment and the ability 
to attract and retain part-time staff 

● Managing risk and child safeguarding 
 

 

6.2 Plans for Improvement Identified by CTYI 
 
As outlined above the SAR identified four areas in need of strategic attention for 
enhancement: 

1. Implementation of comprehensive training for working with students who have 
additional needs 

2. Digitalisation of the application process  
3. Update IT equipment to meet the growing demand for high-impact, in-demand 

courses. 
4.  Establishment of a financially sustainable framework to fund research 

 
The PGR agree with these areas for improvement and also identifies some broader areas for 
strategic enhancement including. 

1. Development and communication of a clear mission statement and strategy 
2. Explicit statement on teaching philosophy and communication of the same to all staff 

and stakeholders 
3. Enhanced communication and alignment with DCU branding 
4. Digitised admission system, as identified in the SAR 
5. Staff training, including training for twice exceptional students as identified in the 

SAR, and also training in child safeguarding and mental health challenges, ensuring 
they are equipped to support students with complex needs. 

6. Sustainability and oversight of staff, including succession planning for leadership 
changes, the development of a strategy for a consistent approach to recruitment, 
onboarding, and professional development of part-time staff, and regular staff 
meetings and assessment of staff needs 

7. Identification of risk and development of a risk register and risk management 
framework 

8. Student affiliation with the university and increased progression of CTYI students into 
DCU programmes  



14 
 

7 Summary of Commendations and Recommendations 
 
P1:  A recommendation that is important and requires urgent action. 
P2: A recommendation that is important but can (or perhaps must) be addressed on a more extended 
time scale. 
P3: A recommendation which merits serious consideration, but which is not considered to be critical to 
the quality of the ongoing activities in the Area. 
Additionally, the PRG indicate the level(s) of the University where action is required: A: Area under 
review U: University Senior Management 
 

No. Commendation P Level   
Planning and Effective Management of Resources  

1 Commendation   Strong, entrepreneurial approach.  

2 Commendation     Effective leveraging of DCU’s 
central support e.g. Finance, 
Estates, Schools, Comms & 
Marketing. 

 

3 Commendation     Despite manual processes, there 
is a high operational efficiency 
managed by a small dedicated 
team. 

 

4 Commendation     Agile and nimble in development 
and delivery of new programmes 
e.g. EUE. 

 

5 Commendation     Resilience and adaptability to 
operational challenges. 

 

6 Commendation     Commitment to continuous 
improvement and modernisation of 
processes. 

 

      
Effectiveness of Activities and Processes  

1 Commendation   Evident sense of community within 
the CTYI team. 

 

2 Commendation     Passionate programme delivery.  

3 Commendation     Transformative impact for students 
and parents. 

 

4 Commendation     Dedicated and highly skilled core 
full-time team. 

 

5 Commendation   Dedicated and passionate part-
time team. 

 

6 Commendation     Evident commitment to pastoral 
care with the goal of addressing 
holistic student well-being. 
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7 Commendation     Proactive use of EDI principles in 
programme design and delivery. 

 

8 Commendation     Motivation towards student-
centred activities and processes 
e.g. child needs assessment as 
part of admissions process and 
accommodations made. 

 

Communication and Provision of Information  

1 Commendation   Positive and productive 
relationships with stakeholders. 

 

2 Commendation     Effective integration and 
collaboration with DCU support 
services. 

 

3 Commendation     Informal communication within and 
outside of the team was 
highlighted as a strength. 

 

4 Commendation     Parents kept informed and 
updated on their child’s progress. 

 

5 Commendation     Initial steps on the integration of 
DCU and CTYI branding 
welcomed. 

 

      
Ongoing Quality Enhancement  

1 Commendation   Commitment to ongoing 
improvement informed by external 
stakeholder feedback. 

 

2 Commendation     The move to the Office of the 
Deputy President has enabled 
greater integration and 
collaboration with the academic 
and research arms of senior 
management. 

 

3 Commendation     Successful acquisition of external 
funding and grants for innovation. 

 

4 Commendation     Developing and piloting of 
innovative programmes. 

 

5 Commendation     Access and support for continuous 
development of professional skills 
among full-time/core staff. 

 

6 Commendation   Advisory Board is active and 
committed and its presence 
displays a commitment to 
continual quality enhancement. 

 

Stakeholder Relationships  
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1 Commendation   Strong external recognition and 
reputation in gifted education. 

 

2 Commendation     Effective informal collaborations 
and partnerships enhancing 
programme quality. 

 

3 Commendation     Significant 
external endorsement and 
feedback from parents, external 
stakeholder panel and students. 

 

4 Commendation     Effective 
alumni engagement enhancing 
CTYI’s profile and outreach. 

  

No. Recommendation P Level  

Planning and Effective Management of Resources 

1 Recommendation P1 A/U Clarify CTYI’s position within the 
DCU operating model and 
governance structure, including 
the professional and academic 
roles of the full-time staff 

2 Recommendation P1 A/U Develop a 3-5 year strategy 
aligned to DCU strategy 

3 Recommendation P2 A Conduct a Learning Needs 
Analysis for core team to help to 
develop and deliver a strategy and 
implementation plan. 

4 Recommendation P2 A/U Accelerate digital transformation, 
particularly online systems 
implementation. 

5 Recommendation P2 A Develop a strategy for structured 
workforce planning and 
succession planning for senior 
roles. 

6 Recommendation P2 A Conduct an end-to-end review of 
the part-time employee lifecycle 
from recruitment to onboarding, to 
include formal job descriptions and 
onboarding plan and training for all 
roles. 

7 Recommendation P2 A Develop lean processes and 
formalise Standard Operating 
Procedures (SOPs). 

8 Recommendation P3 A/U Secure permanent, dedicated 
physical space for the core team 
and provision of pastoral care. 

Effectiveness of Activities and Processes 
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1 Recommendation P1 A Formally identify, establish, 
implement and communicate a 
research and pedagogically 
informed teaching philosophy 
across all CTYI programmes. 

2 Recommendation P1 A Enhance training for staff to 
include but not limited to Child 
Safeguarding, Behaviour 
Management, Mental Health 
needs, teaching, learning and 
assessment methodologies and 
supporting twice exceptional 
students. 

3 Recommendation P2 A/U Develop a clear, structured career 
development framework and 
progression route for staff. 

4 Recommendation P2 A/U Continue to develop the alignment 
with faculty structure to develop a 
stronger academic identity for core 
team and PhD students. 

5 Recommendation P3 A Improve feedback, including the 
feedback loop through the creation 
of formal feedback structures for 
students, parents, staff, internal 
and external stakeholders. 

     
Communication and Provision of Information 

1 Recommendation P1 A/U Develop a coherent DCU CTYI 
branding and marketing strategy. 

2 Recommendation P2 A/U Expand stakeholder engagement, 
particularly involving policymakers 
and educational stakeholders such 
as advocating for gifted students 
to be explicitly included in national 
SEN Support Guidelines. 

3 Recommendation  P2 A  Leverage the Advisory Board 
strategically for continuous 
improvement. 

4 Recommendation  P3 A  Enhance digital and social media 
communication strategies to 
include the consideration of 
Universal Design for Learning 
(UDL) and Plain English 
guidelines. 

     
Ongoing Quality Enhancement 

1 Recommendation P1 A Establish detailed sustainability 
plans including a clear business 
model. 



18 
 

2 Recommendation P2 A Develop specific KPIs and 
measurable targets for tracking 
strategic objectives, aligned with 
strategic plan mentioned above. 

3 Recommendation P2 A Continuously review and improve 
safeguarding and inclusion 
practices. 

4 Recommendation P2 A Establish and regularly update a 
comprehensive Risk Register 
addressing all operational, 
strategic, and safeguarding risks. 

Stakeholder Relationships 

1 Recommendation P1 A Expand proactive outreach efforts 
to underserved regions and 
demographics. 

2 Recommendation P3 A/U Strengthen external research and 
programme funding opportunities. 

3 Recommendation P3 A Actively communicate CTYI’s 
impacts and successes internally 
and externally. 

4 Recommendation P3 A Regularly seek and incorporate 
external stakeholder feedback for 
continuous improvement and 
close the feedback loop with 
internal and external stakeholders. 

5 Recommendation P3 A Enhance engagement and 
collaboration with external 
academic and industry partners. 

 
 
 
 


