Staidéar agus Athbhreithniu Leantach
ar Chur i bhfeidhm Shonraiochtai
Gaeilge na Sraithe Soisearai (T1 & T2)

TUARASCAIL EATRAMHACH
Céim a hAon ° Bliain: 2023-2024

Aisling Ni Dhiorbhain agus Sarah O’Grady




Tagairt:

Ni Dhiorbhain, A., & O’Grady, S. (2025). Staidéar agus Athbhreithniu Leantach
ar Chur bhfeidhm Shonraiochtal Gaeilge na Sraithe Séisearai (T1 & T2).
Tuarascéil Eatramhach: Céim a hAon. SEALBHU, OCBAC.

Acrainmneacha
« AFMA: Athbhreithniti ar Fhoghlaim agus ar Mheastini Abhair
* CNCM: An Chomhairle um Naisitnta Curaclaim agus MeasUnachta
* MRB: Measunuithe Rangbhunaithe
» PGSS: Praoifil Ghnothachtala na Sraithe Soisearai

* T1: Teanga 1 (scoileanna Gaeltachta agus scoileanna/aonaid lan-
Ghaeilge)

* T2: Teanga 2 (scoileanna a fheidhmionn tri mhean an Bhéarla agus ina
muintear an Ghaeilge mar dhara teanga)

Priomhthaighdeoiri
* An Dr Aisling Ni Dhiorbhain, Priomhthaighdeoir

— Ollamh Comhlach i dTeagasc na Gaeilge i Scoil na Teanga, na
Litearthachta & an Oideachais Luath—Oige, Institiiid an Oideachais,
OCBAC

— Stitirthéir SEALBHU: Larionad Taighde DCU um Fhoghlaim agus
Teagasc na Gaeilge

* An Dr Sarah O’Grady, Priomhthaighdeoir

— Ollamh Cunta i Scoil na Teanga, na Litearthachta & an Oideachais
Luath-Oige, Instititiid an Oideachais, OCBAC

https://www.dcu.ie/sealbhu/staidear

Nota Buiochais

Ba mhaith linn & mbuiochas a ghabhail leis na scoileanna ar fad a léirigh
spéis sa taighde. Gabhaimid buiochas ¢ chroi leis na rannphairtithe 6 na
scoileanna cas-staideir. Roinn siad a gcuid ama agus a gcuid saineolais go
fial agus go flaithidil linn. Taimid iontach buioch diobh as a bheith pairteach sa
taighde.

Ba mhaith linn & mbuiochas a ghabhail leis an Dr Ciara Ui Chonduibh a
d’oibrigh mar chuntéir taighde iardhochtlireachta. Gabhann muid buiochas
chomh maith le Katie Ni Mhaolain, an Dr Sean Mac Risteaird, Pearse Ahern
agus Eithne Ni Dhubhghaill a chabhraigh le gnéithe éagsula den tuarasciil.

Mile buiochas libh go Iéir.



Achoimre Fheidhmeach

Cuirtear i lathair reamh-théamai éiritheacha ¢ Chéim a hAon de staidéar tri
bliana ar chur i bhfeidhm Shonraiochtai Gaeilge na Sraithe Soisearai (T1 & T2)
sa tuarascail eatramhach seo. In 2017 cuireadh munla solathair idirdhealaithe ar
fail do theagasc agus d'thoghlaim na Gaeilge sa tSraith Shéisearach. Cuireadh
sonraiocht Ghaeilge ar leith ar fail do scoileanna T2 (is iad sin scoileanna a
fheidhmionn tri mhean an Bhéarla), agus do scoileanna T1 (scoileanna Gaeltachta
agus scoileanna/aonaid lan-Ghaeilge). Ta an taighde modhanna measctha
ilghnéitheach seo coimisiunaithe ag an gComhairle Naisiiinta Curaclaim agus
MeasUnachta (CNCM), ag tégail ar an Athbhreithnil luath ar chur i bhfeidhm na
Sonraiochtai Gaeilge T1 agus T2 don tSraith Shoisearach (Athbhreithnid Luath)
(Mac Gearailt & O Duibhir, 2023). Dirionn an taighde go hairithe ar an leagan
de na Sonraiochtai Gaeilge a foilsiodh i Mean Fomhair 2023, a ndearnadh
uasdatu orthu le freagairt don Athbhreithniti Luath. Mar sin féin, is proiseas
diaidh ar ndiaidh ata in aon athru curaclaim agus baineann cuid den taithi agus
de na tuairimi a nochtadh sa tuairisc seo leis na leaganacha de na sonrafochtai
Gaeilge (T1 & T2) a cuireadh i bhfeidhm ¢ 2017 ar aghaidh. Ta sé mar aidhm ag
an taighde léargais spéisilla a thabhairt ar gach gné de na sonraiochtal, agus
go n-eascroidh réitigh fhéideartha do chonstaici a thagann chun cinn agus na
sonralochtal & gcur i ngniomh. Tabharfar aird ar leith ar an taithi atéa ag scoileanna
ar an munla idirdhealaithe don Ghaeilge sa tSraith Shéisearach, chomh maith
leis na hathruithe sa chleachtas a d’eascair as Creat na Sraithe Soisearai (2015).
Tabharfaidh an taighde léargais ar an tionchar a bhi ag na hathruithe a cuireadh i
bhfeidhm ag eascairt 6n aiseolas én Athbhreithniti Luath.

Ag Céim a hAon den taighde, rinneadh iniichadh ar an taithi a bhi ag
ceannairi scoile agus ag muinteoiri ar chur i bhfeidhm shonraiochtai Gaeilge

na Sraithe Soisearal (T1 &T2), i réimsi an teagaisc, na foghlama agus an
mheasUnaithe agus ar na tuairimi a bhi acu ina leith. Rinneadh iniichadh
chomh maith ar an taithi a bhi ag rannphairtithe ar na tacaiochtai ata ar fail
maidir le cur i ngniomh agus solathar na sonraiochtai agus ar na constaici

a d'fhéadfadh a bheith ann. Bailiodh sonrai ¢ agallaimh le ceannairf scoile
(n=18), agus 6 ghrupai focais le muinteoiri i 12 scoil chas-staidéir ar fud na
tire. D’Usaid na taighdeoiri samplail bhreithitinais chun a chinntit go mbeadh
réimse éagsula foghlaimeoiri teanga agus réimse éagsula comhthéacsanna
ag leibhéal na hiar-bhunscoile san aireamh sa taighde. Ghlac sé scoil T1 agus
sé scoil T2 pairt sa taighde. Bhi tri scoil Ghaeltachta, dh& Ghaelcholaiste agus
iar-bhunscoil amhain ina raibh sruth lan-Ghaeilge (roinnt abhar a dteagasc

tri Ghaeilge) san aireamh. Bhain tabhacht leis an tsamplail bhreithidnais

le deimhnil go dtiocfadh Iéargais chun cinn ar an solathar idirdhealaithe i
gcomhthéacsanna T1 agus T2 araon. Rinneadh anailis ar bhonn téamuil ar

na hagallaimh le ceannairi scoile agus baineadh leas as anailis teimpléid le
hanailis a dhéanamh ar ghrdpal fécais na muinteoiri.

Thainig buanna agus dushlain araon chun cinn maidir le cur i bhfeidhm na
sonraiochtai Gaeilge (T1 &T2) agus maidir leis an solathar do na sonraiochtai.
Fiosrofar na réamh-théamai ata curtha i lathair sa tuarascail seo ar bhonn
nios doimhne agus ar bhonn nios leithne le linn na dtri bliana den staidéar.

Ta sé le tabhairt faoi deara, gur thug na ceannairi scoile ar fad ardmholadh
do dhiograis agus do ghairmitlacht na muinteoiri Gaeilge agus iad ag cur na
sonraiochtai i bhfeidhm. D’aithin siad gurb iad na muinteoiri féin a bhi mar
phriomhfhoinse thacaiochta agus na sonraiochtai a gcur i ngniomh. Téamai
giritheacha a bhain le gnéithe dearfacha de chur i ngniomh na sonrafochtaf



agus leis an solathar na: (i) pleanail na muinteoiri agus comhoibriu, (ii) teagasc
agus foghlaim, (iii) Uséid téacsanna, agus (iv) tacalochtal don Ghaeilge.

Fuarthas go raibh muinteoiri Gaeilge ag pleanail ar bhonn comhoibrioch
agus go raibh siad ag roinnt aiseanna go rialta le muinteoiri eile laistigh agus
lasmuigh den scoil. Thuairiscigh na muinteoiri gur ghlac siad pairt i gcomhraiti
gairmiula go rialta, agus bhi mérchuid de na muinteoiri den tuairim gur bhain
fiintas leis na cruinnithe Athbhreithniti ar Fnoghlaim agus ar Mheasunt Abhair
(AFMA) chun tacaiocht a thabhairt d4 mbreithitinais ghairmitla. Usaideadh raon
leathan modheolaiochtai teagaisc chun tacu le foghlaim na scoléiri sa Ghaeilge.

Ta tri shnaithe sna sonraiochtat: (i) cumas cumarsaide, (ii) feasacht teanga
agus chulturtha, agus (iii) féinfheasacht an fhoghlaimeora. Dhirigh muinteoiri
i scoileanna T2 go priomha ar an snaithe cumas cumarsaide. Leag muinteoiri
i scoileanna T1 béim ar gach ceann de na tri shnaithe, agus chuir siad
béim ar leith ar chumas cumarsaide agus feasacht teanga agus chulttrtha
a fhorbairt. Rinne na muinteoiri féin-thuairiscit ar shamplai cruthaitheacha
agus nualaiocha den teagasc agus den fhoghlaim. Cuireadh fécas ar leith ar
thascanna labhartha chun tacu le huséaid na Gaeilge sna scoileanna ar fad, sa
chéad bhliain ach go hairithe. Tharraing mérchuid na muinteoiri ar théacsanna
molta agus dualgais chun tacu le forbairt teanga agus litearthachta na scolairi.
Baineadh leas as téacsanna i réimse seanrai chun tacu le teagasc agus
foghlaim na Gaeilge, agus thuairiscigh na muinteoiri gur thaitin gearrscannain
leis na scoléirf ach go hairithe. T4 samplai de chleachtas ranga a léirionn
oideolaiochtal ata foghlaimeoiri-larnaithe agus cumarsaideach léirithe sa
tuarascail - Féach Mir a Ceathair agus Mir a Cuig.

Bhi cuid mhaith de na muinteoiri sasta leis an réimse téacsanna a bhi sna
téacsanna molta (don chéad bhliain) agus sna téacsanna dualgais (don dara
agus triu bliain). Ag eascairt 6n Athbhreithnit Luath, rinneadh leasuithe ar na
sonraiochtai i Mean Fomhair 2023 agus laghdaiodh lion na dtéacsanna molta
agus dualgais; déanfar monatéireacht ar an laghdu seo le linn an staidéir. Cé
go raibh roinnt muinteoirf sasta leis an laghdu ar lion na dtéacsanna, a raibh
ar na scolairi staidéar a dhéanamh orthu sa tSraith Shoéisearach, bhi muinteoiri
eile den tuairim go raibh tuilleadh laghdaithe ag teastail.

Thainig sé chun solais gur thacaigh tacaiochtai inscoile agus tacaiochtai
taobh amuigh den scoil araon le teagasc agus foghlaim, agus Uséaid na
Gaeilge a chur cinn sna scoileanna. Bhain fiintas le naisc leis na ceantair
Ghaeltachta do scolairi a raibh cénai orthu taocbh amuigh den Ghaeltacht.
Thacaigh imeachtal inscoile (m.sh. Seachtain na Gaeilge, imeachtai tri
Ghaeilge) le husaid na teanga agus le dearcthal dearfacha a chothu i leith na
Gaeilge. Cuireadh cur chuige uile scoile i bhfeidhm sna scoileanna T1 agus
bhi naisc nios laidre ag na scoileanna siud leis an bpobal taobh amuigh den
scoil i gcomparaid leis na scoileanna T2. Léiriodh dearcthai dearfacha ar an
réimse aiseanna ata ar fail agus ag dul i méid don Ghaeilge (m.sh. aiseanna
0 COGG, TG4), chomh maith leis na scéimeanna tacaiochta ata ann don
Ghaeilge (m.sh. Gaelbhratach, Gaeilge 24, tacaiochtai atd mar chuid den
scéim aitheantais do scoileanna Gaeltachta) sna scoileanna ar fad.

Léiriodh dearcthai éagsula maidir leis na Measunuithe Rangbhunaithe (MRB).
Mar thoradh ar an bpaindéim Covid-19, rinneadh leasuithe ar an measund,
agus mar gheall air seo, ni raibh maéran taithi ag scoileanna ar MRB1: An
Phunann Teanga. Cé gur léirigh cuid de na rannphairtithe an tuairim go raibh
fintas ag baint le MRB2: An Tasc Cumarsaideach, chun deis a thabhairt
do scolairi tasc a chur i gerich, thuairiscigh rannphéirtithe eile gur chuir
MRB2 na scolairi faoi strus agus nar thacaigh an tasc le forbairt scileanna
idirghniomhaithe cainte na scolairi. Bhi go leor de na rannphairtithe den tuairim
gur cheart marcanna suimitheacha a bhronnadh ar na tascanna MRB. Bhi
gach uile rannphairti (muinteoiri agus ceannairi scoile), go laidir den tuairim
nar cheart go dtiocfadh MRB2 in ait scridaithe cainte shuimithigh sa tSraith
Shdisearach. Ag eascairt 4n Athbhreithniti Luath (Mac Gearailt & O Duibhir,
2023), cuireadh leagan athshamhlaithe de MRB2: Ag Idirghniomhu tri Ghaeilge
ar fail i Mean Fomhair 2023. Fiosrofar taithi rannphairtithe ar chur i ngniomh
MRB2 athshamhlaithe i gcéimeanna eile den taighde.

Thainig dushlain chun cinn maidir le cur i ngniomh na sonraiochtai
agus leis an solathar don Ghaeilge sa tSraith Shoisearach maidir le: (i)
labhairt na Gaeilge, (ii) an scrddu suimitheach deiridh, (iii) an t-oideachas
ionchuimsitheach, (iv) tacaiochtai don teagasc agus foghlaim, agus (v) pointi
aistrithe. D’fhéadfai smaoineamh ar na dushlain ata ag teacht chun solais ag



Céim a hAon mar dheiseanna le breis tacaiochta a chur ar fail do theagasc
agus foghlaim na Gaeilge sa tSraith Shoéisearach.

Priomhthéama éiritheach a thainig chun cinn ag an gcéim seo den taighde na
imni na rannphéairtithe maidir leis an easpa aitheantais ata ag dul do labhairt na
Gaeilge sa tSraith Shoisearach i bhfoirm marcanna suimitheacha. Fuarthas go
raibh drochthionchar aige seo ar an gcleachtas ranga. Mhol gach uile rannphairti
go laidir go geuirfi scradu cainte ar fail sa tSraith Shoisearach chun spas a chruthu
le dirils ar scileanna cainte sa rang, chun cur le hinspreagadh na scolairi Gaeilge a
labhairt agus chun tacu leis an nGaeilge mar theanga bheo. Chuir rannphairtithe
in iul go dtabharfadh scrudu cainte deis d'thoghlaimeoiri éagsula rath a bhaint
amach san fhoghlaim, agus go dtacédh measunu suimitheach ar scileanna
cainte sa tSraith Shoisearach leis na scolairi agus iad ag ullmhu don scradu
cainte sa tSraith Shinsearach. Léiriodh mishastacht facin scrddd suimitheach
deiridh i ngach scoil chas-staidéir. De réir dhearcthai na rannphairtithe, nil an
scrudu suimitheach deiridh oiriinach do na scolairi uile, mar gheall go leagtar an
priomhfhdcas ar scileanna léitheoireachta agus scribhneoireachta sa Ghaeilge.
Bhi rannphairtithe i scoileanna T1 go hairithe, thar a bheith buartha faoin titim i lion
na ngrad arda 6 cuireadh an measunu idirdhealaithe i bhfeidhm. D’fhéadfadh na
measUnuithe éagsula do scolairf T1 agus scolairi T2, na bandai gradéla leathan
sa tSraith Shoisearach agus an measunu deiridh é féin a bheith mar chuis leis na
deacrachtai seo. Thuairiscigh rannphairtithe i scoileanna T1 go raibh na scolairf
faoi mhibhuntéaiste anois mar gheall ar an measunu idirdhealaithe agus gur choir
athbhreithnitl a dhéanamh air seo.

Thainig sé chun solais go raibh breis tacaiochtai ag teastail ¢ scolairf a bhfuil
riachtanais oideachais sa bhreis acu i scoileanna T1 agus T2. Mhol cuid de na
rannphairtithe i scoileanna T2 go gcuirfi cursa bonnleibhéil ar fail chun freastal
ar scolairi a bhfuil réimse cumais iontu sa Ghaeilge. Thainig sé€ chun cinn go
raibh nios mo tacaiochtal ag teastail sa solathar do scoléirf ata nuathagtha i
scoileanna T1. Chuir cuid de na rannphairtithe i scoileanna T2 béim ar leith ar
an mbearna sa solathar do scolairi atéa nuathagtha mar gheall nach mbionn
deis ag na scolairi seo Gaeilge a fhoghlaim. Thainig castacht na ndioltinti chun
cinn i scoileanna T2 agus d'fhéadfai tuilleadh initichta a dhéanamh air seo i
staidéar eile.

Cé gur tharraing muinteoiri ar réimse leathan aiseanna agus tacaiochtai, chuir
siad in iul go bhfailteoidis roimh bhreis tacaiochtai agus forbartha gairmiula.
Bhi deacracht ag scoileanna T1 rochtain a fhail ar na téacsanna a bhi ar an
liosta de théacsanna molta agus dualgais agus bhi deacracht acu teacht ar
theacsanna i gcanuint an cheantair. Rinneadh athbhreithnit ar an liosta de
théacsanna litriochta sa tSraith Shéisearach T1 agus T2 le linn na scoilbhliana
2023/2024 agus cuireadh liostal leasaithe ar fail (Ciorclan 0086/2024). Déanfar
monatoireacht ar dhearcthai i leith na liostal athbhreithnithe de théacsanna le
linn an staidéir seo.

Léiriodh go raibh dushlain ar leith ann mar gheall ar an aistrid 6n mbunscoil
go dti an iar-bhunscoil sna scoileanna céas-staidéir. Bhain na dushlain le leibhéil
éagsula innitlachta na scolairi sa Ghaeilge sa chéad bhliain, chomh maith leis
an athri 6 Churaclam Teanga na Bunscoile ina leagtar béim laidir ar an teanga
0 bhéal go curaclam na hiar-bhunscaoile, ina leagtar béim nios mé ar scileanna
léitheoireachta agus scribhneoireachta sa Ghaeilge. Cuireadh in itl chomh
maith go raibh drochthionchar ag Covid-19 ar mhuinin na scoléiri Gaeilge a
labhairt. Léirigh rannphairtithe i scoileanna T2 go hairithe, go raibh bearna ann
anois idir an tSraith Shoisearach agus an tSraith Shinsearach, agus bhi breis
tacalochtal curtha ar fail sa tSraith Shinsearach i roinnt scoileanna chun tacu le
scoléiri.Den chuid is md, bhi an bhearna a bhraitear idir an tSraith Shdisearach
agus an tSraith Shinsearach nasctha leis an mbéim nios IU a cuireadh ar an
nGaeilge labhartha sa tSraith Shoéisearach.

Ta na réamh-théamai éiritheacha a chuirtear i lathair ag Céim a hAon den
staidéar seo bunaithe ar shonrai a bailiodh 6 12 scoil chas-staidéir agus ni feidir
a ra gurb amhlaidh an scéal i ngach scoil go naisiunta. Leanfaidh na chéad
chéimeanna eile den taighde leis an iniichadh ar chur i ngniomh Shonraiochtai
Gaeilge na Sraithe Soisearal (T1 &T2), agus ar na leasuithe a rinneadh ar
na sonrafochtal i Mean Foémhair 2023 6 dhearcthal réimse nios leithne de
rannphairtithe. Ta sé i gceist go ndéanfai tuilleadh inilchta ar na réamhthéamai
le linn an staidéir agus go n-eascréidh téamai eile 6n taighde. Cuirfear suirbhé
naisiunta ar fail do mhuinteoirf agus reachtalfar grupai focais le scolairi i scoileanna
cas-staidéir i gCéim a D6 den taighde. Glacfaidh tuismitheoiri/caomhnairi agus
réimse leathan de gheallsealbhdiri pairt i gCéim a Tri den staidéar.
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Mir a hAon: Reamhra

Cuireadh munla solathair idirdhealaithe ar fail do theagasc agus d'fhoghlaim
na Gaeilge sa tSraith Shéisearach in 2017. Rinneadh idirdhealu idir na
sonralochtai Gaeilge do scoileanna T2 (is iad sin scoileanna a fheidhmionn
tri mhean an Bhéarla agus ina muintear an Ghaeilge mar dhara teanga)
agus do scoileanna T1 (scoileanna Gaeltachta agus scoileanna/aonaid lan-
Ghaeilge) ag leibhéal na Sraithe Soisearai. | Mean Fomhair 2023, chun tégail
ar an méid a cuireadh i lathair in Athbhreithniu luath ar chur i bhfeidhm na
Sonralochtal Gaeilge T1 agus T2 don tSraith Shoisearach (Mac Gearailt &

O Duibhir, 2023), choimisitinaigh an Chomhairle Naisitinta Curaclaim agus
MeasUnachta (CNCM) gripa taighdeoiri & SEALBHU: Larionad Taighde DCU
um Fhoghlaim agus Teagasc na Gaeilge chun tabhairt faoi staidéar agus
athbhreithnil leantach ar chur i bhfeidhm na sonraiochtai Gaeilge. Cuirtear i
lathair na sonraf taighde a bailiodh ag Céim a hAon den taighde sa tuarascail
eatramhach seo. Ta sé tabhachtach le cur san aireamh go dtugann na téamai
ata curtha i lathair sa tuarascail seo léargas ar pheirspictiochtal a thainig

chun solais ag tus an tionscadail leantaigh. Is tionscadal taighde tri bliana a
bheidh sa taighde. Eascoidh dearadh fadtréimhseach an taighde tuilleadh plé
le réimse geallsealbhdiri i mbliain 2 agus i mbliain 3, a thabharfaidh Iéargais
nios doimhne ar chur i bhfeidhm shonraiochtai Gaeilge na Sraithe Soéisearal 6
réimse eispéireas agus peirspictiochtai.

Ta sé mar aidhm ag an taighde staidéar agus athbhreithnit leantach a
dhéanamh ar chur i bhfeidhm Shonraiochtai Gaeilge na Sraithe Soisearai (T1
agus T2) i scoileanna iar-bunleibhéil i réimse an teagaisc, na foghlama agus an
mheasunaithe. Dirionn an taighde go hairithe ar chur i bhfeidhm an leagan de
na sonraiochtai Gaeilge a cuireadh ar fail i Mean Fomhair 2023 agus leanfaidh

an taighde cohort scolairi i scoileanna cas-staidéir a thosaigh sa chéad bhliain
in 2024-2025. Mar sin féin, is proiseas diaidh ar ndiaidh ata in aon athru
curaclaim agus tugann cuid de na sonrai a bailiodh Iéargais ar thaithi agus ar
thuairimi a bhain leis na leaganacha 2017 de na Sonraiochtai Gaeilge T1 agus
T2. Mar a cuireadh i lathair san iarratas ar thairiscinti, tabharfaidh an taighde
léargais spéisitla ar gach gné de na sonraiochtai, agus cruthéfar deis do
rannphairtithe réitigh fhéideartha a mholadh d’aon chonstaici ata ann do chur
i ngniomh na sonraiochtal (CNCM, larratas ar Thairiscinti, Ich. 21). Breathnofar
go hairithe, ar an taithi ata ag scoileanna ar an munla idirdhealaithe don
Ghaeilge sa tSraith Shoéisearach, chomh maith leis na hathruithe sa chleachtas
de bharr Chreat na Sraithe Séisearal (2015).

Is iad seo na priomhcheisteanna a threoréidh an taighde le linn na dtri bliana:

1. Cad € an taithi ata ag ceannairi scoile, muinteoiri aqus scolairi ar chur
i bhfeidhm shonraiochtal Gaeilge na Sraithe Soisearal (T1 & T2) i
réimse an teagaisc, na foghlama agus an mheasunaithe agus cad iad
na tuairimi ata acu ina leith?

2. Cad € an taithi ata ag pairtithe leasmhara ar na tacaiochtai ata ar fail
maidir le cur i bhfeidhm an tsolathair agus na sonraiochtal, agus cé
na constaici, mas ann doibh, ata ann da chur i bhfeidhm?

3. An dtagann cur i bhfeidhm na sonraiochtal le réastnaiocht agus le
haidhmeanna na sonraiochtai uasdataithe (T1 & T2) don Ghaeilge
sa tSraith Shoéisearach, agus leis an gCreat don tSraith Shéisearach
(2015) ar bhonn nios leithne?



Freagraionn na ceisteanna taighde go direach do na critéir a leag an CNCM
sios san iarratas ar thairiscinti. Beidh tri chéim sa taighde:

« Céim a hAon 2023/2024: Grupai focais/agallaimh le muinteoiri iar-
bhunscoile Gaeilge agus le ceannairi scoile i scoileanna céas-staidéir.

* Céim a D6 2024/2025: Suirbhé naisitnta ar line do mhuinteoiri iar-
bhunscoile Gaeilge agus grupai fécais le scolairi i scoileanna cas-staidéir.

» Céim a Tri 2025/2026: Grupai focais le scolairi i scoileanna cas-staidérr,
grupai focais/agallaimh le muinteoiri agus gairmithe eile scoile i scoileanna
cas-staidéir, suirbhé anaithnid le tuismitheoiri/caomhnairi i scoileanna
cas-staidéir agus aighneachtai scriofa ¢ phairtithe leasmhara a bheidh
cuireadh faighte acu.

Céim a hAon 2023/2024 Céim a Tri 2025/2026

Céim a D6 2024/2025

Cuirfear tuarascail taighde ar fail don CNCM go bliantuil ag deireadh gach
céime. Tathar ag suil go rachaidh na sonrai taighde a bhailitear chun tairbhe
do chur i bhfeidhm agus do sholathar Shonraiochtai Gaeilge na Sraithe
Soisearal tri phroiseas an taighde. Ta sé meaite san iarratas ar thairiscinti gur
chdir go gcabhrddh na torthai a eascraionn 6n taighde seo leis an CNCM
cinnti a dhéanamh maidir le cursal curaclaim agus measuUnachta, agus go
bhféadfadh an taighde tionchar a imirt ar pholasaithe oideachasula ar bhonn
nios leithe.

Is { seo an chéad tuairisc eatramhach. Cuirtear i lathair na sonraf cailiochtula
a bailiodh ag Céim a hAon den taighde ¢ ghrupai focais le muinteoiri agus 6
agallaimh le ceannairi scoile in 12 scoil chas-staidéir. Freagraionn an t-eolas
seo priomhcheisteanna a haon agus a dé go priomha mar go dtugtar Iéargas

ar thaithi agus ar thuairimi muinteoiri maidir le cur i bhfeidhm shonraiochtai
Gaeilge na Sraithe Sdisearai (T1 agus T2). Tugtar Iéargas chomh maith ar an
taithi atéa ag ceannairi scoile ar chur i bhfeidhm na sonraiochtai, chomh maith
lena dtaithi agus lena dtuairimi maidir leis na tacalochtal ata ar fail do chur i
bhfeidhm an tsolathair agus na constaici atéa ann da chur i bhfeidhm.

Ghlac 12 scoil chas-staidéir pairt sa taighde ag Céim a hAon. Ghlac
rannphairtithe 6 sé scoil T1 agus sé scoil T2 pairt sa taighde. Cuireadh 17
bpriomhoidi/priomhoidi tanaisteacha agus comhordaitheoir Gaeilge amhain
faoi agallaimh (N=18) agus ghlac 42 muinteoiri pairt i ngrdpai focais. Dirfodh
ar shampla de scoileanna T1 agus ar shampla de scoileanna T2 le hinitichadh
a dhéanamh ar thaithi na rannphairtithe ar an solathar idirdhealaithe ar
bhealach cui.

Ta cuig mhir sa tuairisc seo. Is réamhra ata sa chéad mhir. Breathnaitear i
Mir a D6 ar amline stairitil na sonraiochtal, ar abhar na sonraiochtai féin agus
ar an taighde ata déanta go data ar chur i bhfeidhm na sonraiochtai T1 agus
T2. Déantar cur sios ar mhodheolaiocht an taighde sa triti mir. Cuirtear i lathair
na torthai ¢ scoileanna céas-staidéir T1 agus ¢ scoileanna cas-staidéir T2 a
d’eascair 6 na hagallaimh le ceannairi scoile agus ¢ na grupai focais leis na
muinteoiri sa cheathrd mir, agus déantar plé agus suimiu ar na torthai. Déantar
suimiu ar théamai éiritheacha ¢ Chéim a hAon den taighde sa chuigit mir,
cuirtear reamh-mholtai na gceannairi scoile agus réamh-mholtai na muinteoiri
i lathair, agus minitear na chéad chéimeanna eile a bheidh san athbhreithnit
leantach.



Mir a ®6: Comhthéacs an Taighde

Déantar cur sios sa mhir seo ar chulra agus ar chomhthéacs shonraiochtai
Gaeilge na Sraithe Sdisearai. Baineann tabhacht leis an mir seo leis an taighde
a lonnu i gcomhthéacs agus i bhfianaise taighde eile ata déanta ar an abhar
cheana. Breathnaitear ar dtUs ar chulra stairitil na sonraiochtai T1 agus T2 i
gcomhthéacs chur i bhfeidhm Chreat na Sraithe Soisearai. Tugtar eolas ansin
faoi &bhar na sonraiochtai féin. Féachtar ina dhiaidh sin ar na priomhthorthai
a d’eascair 6n gcéad athbhreithnid ar luath-chur i bhfeidhm na sonraiochtai
Gaeilge sa tSraith Shoisearach agus ar thorthai taighde eile ar an abhar
céanna go data.

Culra agus Comhthéacs Shonraiochtai
Gaeilge na Sraithe Sodisearai

D’fhdgair an tAire Oideachais Ruairi Quinn an chéad leagan den Chreat don
tSraith Shoisearach i mi Dheireadh Fémhair 2012 (An Roinn Oideachais agus
Scileanna, 2012). Bhi an Creat bunaithe ar chomhairle a thug an CNCM don
Roinn Oideachais agus a cuireadh i lathair sa tuairisc Towards a Framework
for Junior Cycle (Samhain, 2011), agus ar thaighde oideachasuil ar ar
ndaoine 6ga ag aois 12 - 15/16. Moladh sa tuairisc gur cheart aitheantas eile
a thabhairt do scolairi sna blianta sdisearacha den iar-bhunleibhéal nar bhain
le torthal scriduithe suimitheacha amhain. Tharraing an Creat ar staidéar
naisiunta fadtéarmach faoi fhoghlaim scolairi sa tSraith Shoisearach (Smyth,
2009), ar léirbhreithnit ar dhea-chleachtas idirnaisiiinta agus ar thréimhse
chomhairliiichain leis an CNCM (CNCM, 2010; CNCM, 2011). Bhi an Creat
chun tacaiocht a thabhairt do chursai aistrithe, ba iad sin, an t-aistrit 6n

mbunscoil agus an t-ullmhdchan don tSraith Shinsearach, ag cur san aireamh
riachtanais éagsula agus dhaonlathacha na scolairi ag an gCéim seo. Bhi

fis ann go mbeadh an Creat larnaithe nios mo sa scolaire na mar a bhi an
Teastas Soisearach agus go mbeadh deiseanna ann measunu a dhéanamh

ar reimse nios leithne d’eolas, scileanna, tuiscinti agus luachanna tri chur
chuige défhdcasaithe don mheasunu a chuirfeadh measunu suimitheach agus
foirmitheach san aireamh. D’aibhsigh an Creat gur cheart athr( 6n gcleachtas
a leag an priomhfhdcas ar scrddu suimitheach deiridh mar go raibh olltionchar
aige seo ar theagasc agus foghlaim.

Bhain an-chuid dushlan leis an gCreat a chur i ngniomh 6 pholasai go
cleachtas le linn na chéad tri bliana eile. Cuireadh an phriomh-bhéim ar
chursai measuUnaithe, ach léiriodh imni faoi thabhacht aiseanna agus forbairt
ghairmidil do mhuinteoiri chomh maith. Ag eascairt as an Tuairisc Travers
(2015), foilsiodh an Creat don tSraith Shoisearach i mi Dheireadh Fomhair
2015 (An Roinn Oideachais agus Scileanna, 2015). Ta torthai foghlama mar
bhonn ag an gCreat agus ag na sonraiochtai. Is éard is brf torthai foghlama
na “raitis i sonrdchain churaclaim a dhéanann cur sios ar an eolas, an tuiscint,
na scileanna agus na luachanna ar chéir do scolairi a bheith abalta a Iéirid tar
éis tréimhse foghlama” (An Roinn Oideachais agus Scileanna, 2015, Ich.12).
Dearadh na sonraiochtai don Ghaeilge T1 agus T2 laistigh de chomhthéacs
achrannach an Chreata don tSraith Shoisearach.

Cuireadh paipéar culra agus doiciméad treorach maidir leis an athbhreithnit
ar Ghaeilge na Sraithe Soéisearai faoi chomhairliichan idir mi an Mharta agus
mi na Bealtaine 2015 (CNCM, 2013; CNCM 2015a; CNCM, 2015b). Thainig



moladh chun cinn 6 gheallsealbhdiri oideachasula agus geallsealbhdiri na ar chur i bhfeidhm na Sonraiochtai Gaeilge T1 agus T2 don tSraith Shoisearach.

Gaeilge gur choir idirdheall a dhéanamh sa churaclam idir foghlaimeoiri a Déanfar plé ar na priomhthorthai a d’'éascair 6n gcéad athbhreithnit nios 11
bhi ag foghlaim na Gaeilge i scoileanna T1 agus i scoileanna T2 (CNCM, déanai sa mhir seo. Rinneadh leasuithe ar na sonraiochtai ag eascairt 6 na
2015b). Cuireadh curaclam teanga idirdhealaithe T1 agus T2 i bhfeidhm sna torthal 6n Athbhreithnil Luath.

ranganna soéisearacha sa bhunscoil in 2015 agus sna meanranganna agus sna
hardranganna in 2019. Moladh go gcuirfeadh curaclam idirdhealaithe san iar-
bhunscoil le foghlaim na scolairi agus le leanunachas ina n-aistear foghlama
6n mbunscoil go dti an iar-bhunscail.

Dirfonn an taighde seo ar chur i bhfeidhm shonraiochtal Gaeilge na Sraithe
Sdisearal T1 agus T2 (An Roinn Oideachais 2023a, 2023b) a cuireadh ar
fail i Mean Fomhair 2023. Breathnaltear ar aidhmeanna agus ar abhar na
sonraiochtai féin anois.
Chomh maith leis na hathruithe a thainig chun cinn mar gheall ar an gCreat

don tSraith Shoéisearach, bhi dushlain sa bhreis roimh mhuinteoiri Gaeilge R 2
mar go raibh orthu curaclam idirdhealaithe a chur i bhfeidhm sa Ghaeilge A'dhmean"a agus Abha' na
den chéad uair riamh ag leibhéal séisearach na hiar-bhunscoile. Cuireadh Sonraiochtai Gaeilge T1 agus T2

solathar idirdhealaithe don Ghaeilge ar fail sa tSraith Shoisearach den chéad
uair in 2017. Cuireadh sonraiochtai Gaeilge ar fail do scoileanna T1 agus do
scoileanna T2 (An Roinn Oideachais agus Scileanna, 2017a; 2017b). Tosaiodh
ar chur i bhfeidhm na sonraiochtai T1 agus T2 den chéad uair ag am a raibh
go leor athruithe ag tarlt ag an iar-bhunleibhéal agus aighneas tionsclaioch i
measc muinteoiri. Cuireadh moill ar sholathar na forbartha gairmiula de bharr
na ndeacrachtal seo, moill a d’fhéadfadh drochthionchar a imirt ar thaithi
muinteoiri ar chur i bhfeidhm na sonraiochtai. Bhi sé€ i gceist go ndéanfai
athbhreithnil ar an nGaeilge sa tSraith Shoisearach nuair a bheadh timthriall
de thri bliana curtha i gcrich ag cohort scolairi i Mean Fomhair 2020. Chuir an
phaindéim Covid-19 isteach ar na pleananna seo afach, mar gheall go raibh
scoileanna dunta ar feadh tréimhsi fada agus cuireadh na scruduithe Stait ar
ceal ach amhain do lucht luathfhagala scoile agus d'fhoghlaimeoiri fasta.

Ta sonraiochtai Gaeilge na Sraithe Soisearal nasctha le priomhscileanna sa
Chreat don tSraith Shoisearach. Ta ocht bpriomhscil aitheanta, is iad sin:

1. A bheith cruthaitheach

2. A bheith uimheartha
3. A bheith liteartha
4. Cumarsaid
5. Eolas agus smaointeoireacht a bhainistit
6. Mé féin a bhainistiu

Foilsiodh dréachtsonraiochtal don Ardteistiméireacht i mi Feabhra 2021 e
a bhi bunaithe ar mhunla idirdhealaithe na Sraithe Soéisearai agus a raibh
sé mar aidhm acu leaninachas a chinntit san fhoghlaim. | ndiaidh an
chomhairlitchain phoibli, moladh eolas a lorg agus a chur ar fail maidir le
cur i bhfeidhm shonraiochtal Gaeilge na Sraithe Séisearal mar chéad chéim
a chabhrodh le geallsealbhairi cinnti a dheanamh faoi athruithe curaclaim

sa tSraith Shinsearach (CNCM 2023a). Choimisitinaigh an CNCM beirt as
SEALBHU (Mac Gearailt & O Duibhir, 2023) le tabhairt faoi Athbhreithnid luath

8. Obair le daoine eile

Léiritear gnéithe na priomhscile agus samplai de ghniomhaiocht foghlama
an scolaire a dhéanann naisc leis an bpriomhscil sna sonraiochtai Gaeilge T1
agus T2.



Sonraiocht Ghaeilge na Sraithe Soisearai
(Scoileanna T1)

Ta an tsonraiocht T1 dirithe ar chainteoiri dichais Gaeilge agus ar
fhoghlaimeoiri Gaeilge i scoileanna Gaeltachta, i scoileanna lan-Ghaeilge
(Gaelcholaisti) agus in aonaid lan -Ghaeilge. Baineann scolairi T1 Usaid laethuil
as an nGaeilge mar theanga chumarsaide na scoile, agus d'fhéadfadh an
Ghaeilge a bheith mar theanga bhaile agus/né mar theanga phobail acu. Ta
lion teagmhala nios airde ag scolairi T1 leis an nGaeilge i gcomparaid lena
bpiaral a fhreastalaionn ar scoileanna T2 a mbionn teagmhail shrianta acu
leis an teanga de ghnath. De réir na sonraiochta T1, is ga sonraiocht ar leith
a chur ar fail do scoléirf T1 a mbeadh scileanna ginchumais agus scileanna
gabhchumais nios forbartha acu mar gheall ar an ngarthimpeallacht teanga. ‘Is
iad forbairt, saibhriti agus buanu scileanna teanga is aidhm don tsonraiocht’
(An Roinn Oideachais, 2023a, Ich.3). Cuirtear béim sa tsonraiocht T1 ar Usaid
chruinn chumasach na teanga agus ar inmheanu beochultuir na Gaeilge.
Leagtar tabhacht ar leith ar riachtanais teanga cainteoiri dichais agus moltar
go dtabharfadh scoileanna ata ag lorg aitheantais mar scoil Ghaeltachta faoin
Polasai don Oideachas Gaeltachta 2017-2022 (An Roinn Oideachais agus
Scileanna, 2016) faoin tsonraiocht T1.

Tagann na torthal foghlama a bhaineann leis na tri shnaithe sa tsonraiocht
(Cumas Cumarséide, Feasacht Teanga agus Chulturtha agus Féinfheasacht
an Fhoghlaimeora) a bheag ndé mhor le tuairiscini leibhéal B2, is é sin Usaideoir
neamhspleach teanga, ar Chomhchreat Tagartha na hEorpa um Theangacha (CEFR,
Comhairle na hEorpa 2001, 2018). Aithnitear sa tsonraiocht nach ga go mbeadh
scileanna teanga an fhoghlaimeora ar comhleibhéal thar na scileanna teanga.

Sonraiocht Ghaeilge na Sraithe Soisearai
(Scoileanna T2)

Bionn foghlaimeoiri i scoileanna T2 ag brath cuid mhér ar an scolaiocht don
ionchur teanga sa Ghaeilge agus do dheiseanna an teanga a Uséid. Leagann
an tsonrajocht T2 béim ar dheiseanna teanga a chruthu, ar naisc a dhéanamh
le pobal teanga agus ar theacht ar eiseamlairi cruinne dilse na teanga. |

gcas scoileanna T2, ta na torthai foghlama a bhaineann leis na tri shnaithe
(Cumas Cumarsaide, Feasacht Teanga agus Chulturtha agus Féinfheasacht

an Fhoghlaimeora) ag teacht leis na tuairiscini ata le fail i mbandai A2-B1 (6
bhonnusaideoir go husaideoir neamhspleach teanga) ar Chomhchreat Tagartha
na hEorpa um Theangacha (CEFR, Comhairle na hEorpa 2001, 2018).

Forbhreathnu ar Abhar na
Sonraiochtai T1 agus T2

Ta tri shnaithe chomhthaite sa da shonraiocht: Cumas Cumarsaide, Feasacht
Teanga agus Chulturtha agus Féinfheasacht an Fhoghlaimeora mar ata léirithe
i bhFior 1.

Fior 1: Snaitheanna na Sonraiochtai Gaeilge T1 agus T2 (Ich.12)

L cane Scriog

Cumarsaide

Féinfheasacht
an
Fhoghlaimeora

Feasacht
Teanga agus
Chultdrtha

Tathar ag suil go gcaithfidh scolairi fosmhéid 240 uair an chloig
rannphairtiochta ar an gclar ama thar tri bliana na Sraithe Soisearai. Cuimsionn
an cumas cumarsaide na cuig scil teanga: éisteacht, Iéitheoireacht, labhairt,
idirghniomhnu cainte agus scribhneoireacht. Is scileanna teanga comhthaite
iad na scileanna teanga agus tacaionn cumas cumarsaide le forbairt an da
shnaithe eile. Leagtar béim ar leith sna sonraiochtai ar Usaid chumarsaideach
na teanga le husaideoiri i bpobal teanga an scolaire.



Téa sé phriomhghné a threoraionn teagasc agus foghlaim sna sonraiochtai T1
agus T2 mar até léirithe i dTabla A.

Ta béim ar Gsaid chumarsaideach
na teanga agus idirghniomhu tri
mhean na teanga i dtascanna ranga.

Cur chuige cumarsaideach

Cuirtear béim ar leith ar fhorbairt
muinine an scolaire.

Tabhacht na Muinine

Cur Chuige Comhthaite Forbraitear na cuig scil teanga ar

bhonn comhthaite.

Teanga an Ranga Is i an Ghaeilge teanga chumarsaide

an tseomra ranga.

Deiseanna Usaide teanga Bionn deiseanna aschuir teanga
ar bhealai éagsula riachtanach do
scolairi.

Forbraionn an scolaire scileanna
teanga tri phairt a ghlacadh

i dtascanna cumarsaideacha

idirghniomhacha teanga.

Gniomhaiochtai Tascbhunaithe

Tabhacht na Litriochta

Cuirtear béim sna sonraiochtai T1 agus T2 ar Usaid na litriochta. Ta sé i
gceist go dtacodh an litriocht le forbairt teanga agus litearthachta, scileanna
criticitila agus cruthaitheacha, tuiscinti cultUrtha agus foras pearsanta.
Baineann na téacsanna litriochta le réimse seanrai- scannain, gearrscéalta,
amhrain, dramai, danta, Urscealta srl. Moltar go mbeadh rél ag na scolairi i
roghnul na dtéacsanna agus cuirtear liosta de théacsanna molta ar fail chomh
maith le liosta de sheanrai dualgais. Bionn liosta de théacsanna molta ar leith
don chéad bhliain agus liosta dualgais eile ann don dara agus don trid bliain
den tSraith Shoisearach. Faightear an sainmhinit a leanas ar théacs sna

sonraiochtai T1 agus T2: ‘Is féidir téacs a thabhairt ar gach toradh a bhionn

ar usaid teanga, teanga labhartha, scriofa, fiseach, né ilmhodach. Is éard is
téacs ilmhodach ann na téacs ina bhfuil teanga agus coérais chumarsaide eile in
éineacht, leithéidi téacs cloite, iomhanna, fuaim agus an teanga labhartha’ (An
Roinn Oideachais, 2023a, Ich. 20; 2023b, Ich 19). Bionn rogha ag scoileanna
na téacsanna is mo a oireann da bhfoghlaimeoiri agus do chomhthéacs na
foghlama a roghnu ¢ liosta molta de théacsanna. Ta liosta ar leith ann do
scoileanna T1 agus do scoileanna T2. Is féidir le scoileanna T1 litriocht 6
bhéal/ litriocht aititil a roghnu a oireann do shuimeanna na scolairi agus don
cheantar aitivil. Chuir CNCM failte roimh I€irili spéise 6 mhuinteoiri Gaeilge iar-
bhunscoile T1 agus T2 a bhi ag iarraidh a bheith pairteach san athbhreithnit ar
liostai litrfochta do Ghaeilge na Sraithe Soéisearai T1. Cuireadh tus leis an obair
sin i Mean Fémhair 2023.

Measunuithe Rangbhunaithe agus an
Tasc Measunaithe

Eascraionn na sonraiochtal Gaeilge 6n gCreat don tSraith Shoéisearach a
leagann amach fis don mheasunu foimitheach agus suimitheach sa tSraith
Shoisearach. Ta dha mheasunu rangbhunaithe (MRB) mar chuid de chur i
bhfeidhm na sonraiochtai. Is Punann Teanga ata in MRB 1. larrtar ar na scolairi
tri phiosa oibre a roghnu. Is ga piosa amhain fuaime né fise a roghnu agus
is feidir litriocht bhéil/aitivil a chur san aireamh. Moltar go mbainfi leas as an
litriocht mar spreagadh do cheann amhain de na piosai punainne. Déanann an
scolaire cur sios ar an réasunaiocht a bhain leis na tri phiosa a roghnu.

‘Ag Idirghniomhn tri Ghaeilge’” a thugtar ar MRB 2. Ulimhaionn an scolaire
piosa cainte faoi abhar a bhfuil spéis aige féin ann no tri phiosa cruthaitheach
a chumadh agus a chur i lathair. Bionn comhra ag an scolaire ansin leis an
muinteoir agus lena chomhscolairi (scoileanna T1 amhain) faoin abhar no faoin
bpiosa cruthaitheach.

Is iad na muinteoiri a thugann aiseolas foirmitheach do na scolairi ar na
tascanna MRB agus bionn deis ag muinteoiri comhoibril agus measunu



a dhéanamh le chéile ar obair na scoléiri ag cruinnithe Athbhreithniu ar
Fhoghlaim agus ar Mheastin Abhair (AFMA). Baineann an muinteoir leas as
na Gnéithe Cailiochta chun teacht ar a bhreithiinas ar chaighdean oibre an
scolaire agus tacafonn an cruinnitt AFMA leis na muinteoirf teacht ar léargais
agus ar chomhthuiscint maidir le caighdean na nGnéithe Cailiochta do gach
tuairiscin. Ta ceithre thuairisceoir leibhéil ghndthachtala ann: Thar barr ar fad,
Os cionn na n-ionchas, Ag teacht leis na hionchais, agus Nior chomhlion na
hionchais go féill. Bailitear samplai de MRB 1: An Phunann Teanga agus de
MRB 2: Ag Idirghniomh tri Ghaeilge agus pléitear iad ag na cruinnithe AFMA.
Roinntear an tuairiscin ata bronnta ar an scolaire le tuismitheoiri/caomhnairi
agus tri Phroifil Ghnéthachtala na Sraithe Séisearai (PGSS).

Tugann na scolairi faoi Thasc MeasUnaithe nuair a bhionn na Measunuithe
Rangbhunaithe curtha i gecrich acu. Bronnann an tasc measunaithe deis ar an
scolaire machnamh a dhéanamh ar MRB2 agus ta sé i gceist go geuirfi an tasc
measUnaithe faoi bhraid Choimisitin na Scriduithe Stait lena mharcail. Bheadh
10% de na mharcanna deiridh ag dul don tasc measunaithe. Bionn Coimisiun
na Scruduithe Stéit freagrach as an scridu deiridh a chur ar fail arbh fhitd 90%
de na marcanna €. Cuirtear scrudu Ardleibhéil agus scrudu Gnathleibhéil ar falil
i gcomhthéacsanna scoile T1 agus T2. Pléifear an t-athbhreithnil luath ar chur i
bhfeidhm na sonraiochtai T1 agus T2 sa chéad chuid eile.

Athbhreithnia Luath ar Chur i
bhfeidhm na Sonraiochtai T1 agus T2

Bailiodh sonrai 6n athbhreithniti luath (Mac Gearailt & O Duibhir, 2023) idir
Feabhra agus Meitheamh 2022. Bailiodh sonrai ¢ shuirbhé ar line le muinteoiri
(N=911); grupai focais le scolairi (N=94); grupal fécais le muinteoirf (N=31)
agus 06 aighneachtal scriofa ¢ phairtithe leasmhara. Bhi na muinteoiri a ghlac
pairt sa suirbhé ag teagasc i gcomhthéacsanna éagsula a d’airigh scoileanna T2
(87% de threagroiri), Gaelcholaisti (11% de fhreagrairi), scoileanna Gaeltachta
(4% de fhreagroirl) agus aonaid lan-Ghaeilge (1% de fhreagrairi). Thainig buanna
agus dushlain chun cinn maidir le cur i bhfeidhm na sonraiochtai.

Ar an iomlan, léirigh muinteoiri mishastacht leis na sonraiochtai i
gcomhthéacsanna scoile T1 agus T2 sa suirbhé. Bhi cuid de na rannphairtithe
moltach faoi ghnéithe airithe de na sonraiochtai, mar shampla an litriocht, na
tascanna MRB, an t-athmhachnamh, an fhéinfhoghlaim agus an scannan sa
chéad bhliain. | measc na ndushlan a thainig chun cinn, aithniodh go raibh
dushlain ag pointi aistrithe agus scolairi ag aistrii 6n mbunscoil go dti an iar-
bhunscoil agus 6n tSraith Shoisearach go dti an tSraith Shinsearach. Chothaigh
an leanunachas 6n mbunscoil go dti an iar-bhunscoil deacracht mar gheall ar
an athrd béime ¢ churaclam cumarsaideach sa bhunscoil go curaclam iar-
bhunscoile inar leagadh béim nios mé ar Iéitheoireacht agus ar scribhneoireacht.
Léiriodh an tuairim go raibh an iomarca béime ar an litriocht agus go raibh an
t-ualach litrfochta a bhi le cludach réthrom agus ag baint 6 dheiseanna cainte na
scolairi da bharr. Bhain dushlain chomh maith le rochtain a fhail ar theacsanna
agus oirinacht chuid de na téacsanna a d’éiligh caighdean an-ard Gaeilge 6
na scoléiri. Aithniodh an easpa béime ar scileanna idirghniomhaithe teanga sa
mheasunu mar dhushlan. Cé go raibh sé i gceist go ndéanfadh MRB2 measunu
ar scileanna idirghniomhaithe cainte i gcasanna airithe, foghlaimiodh sleachta
de ghlanmheabhair agus rinneadh aistrichan 6 Bhéarla go Gaeilge ar na
piosai cainte. Maiodh go raibh an easpa béime ar scileanna idirghniomhaithe
cainte sa mheasunu suimitheach sa tSraith Shoisearach as riocht le measunu
na hArdteistiméireachta sa Ghaeilge ina bhfuil 40% de mharcanna ag dul don
scrudu cainte 6 2012. Sular cuireadh na sonraiochtai i bhfeidhm, bhi tuairim is
40% de scoileanna ag cur scrudu cainte roghnach ar fail sa tSraith Shoisearach
in 2016. Ni raibh muinteoiri sasta leis an treoir a fuair siad don scrudu deiridh.
Nior cuireadh paipéar samplach ar fail go dti an Fémhar sa trit bliain agus
ni raibh ach paipéar samplach amhain ar fail don Ardleibhéal agus don
Ghnathleibhéal. Bhi muinteoiri den tuairim go raibh na torthai foghlama deacair
le tuiscint i gcasanna airithe. Mhaigh Udair na tuarascala narbh mhor a bheith
curamach agus tatail & mbaint as an torthai mar nach raibh timthriall iomlan
curtha i gerich ag scolairi ag an am agus mar gheall go raibh na coinniollacha
foghlama agus teagaisc curtha as riocht de bharr na paindéime.

Ag eascairt 6n Athbhreithniu luath ar chur i bhfeidhm na Sonraiochtai
Gaeilge T1 agus T2 don tSraith Shéisearach (Mac Gearailt & O Duibhir, 2023)



rinneadh leasuithe ar Shonraiochtal Gaeilge T1 agus T2 na Sraithe Séisearai
agus Socruithe Measunaithe do MheasUnaithe Rangbhunaithe 1 agus 2 i Mean
Fomhair 2023 in Imlitir 0015/2023 (An Roinn Oideachais, Marta 2023). Bhain
na leasuithe leis na cohdirt scolairi 2022/25 agus 2023/26. Ag freagairt don
athbhreithniu luath agus le breis deiseanna a thabhairt do scolairi scileanna
labhartha agus idirghniomhaithe cainte a fhorbairt sa Ghaeilge, laghdaiodh

an lion litriochta a bhi le cludach. Scriobhadh san imlitir go dtabharfai faoi
Athbhreithnit agus Léirbhreithnil iomlan ar liostai théacsanna Gaeilge na
Sraithe Soisearai in 2023/2024. Rinneadh leasu ar théacsanna liteartha dualgais
chomh maith. Ta na leasuithe ar na sonraiochtai agus socruithe measunaithe a
leagadh amach sa chiorclan don chohort scolairi 2023-2026 leirithe i dTabla B.

* Laghdu ar ioslion na dtéacsanna liteartha a mholtar don chéad bhliain
T2

» Laghdu ar ioslion na dtéacsanna liteartha dualgais don dara bliain agus
don trit bliain T1 agus T2

» Leasuithe ar an raon seanrai don dara bliain agus don triti bliain T1

* Leasuithe ar an raon seanrai don chéad bhliain, don dara bliain agus
don trit bliain T2

e Bionn MRB 1 ar siul sa dara bliain

e MRB 2 athshamhlaithe i dtreoirlinte measunaithe athbhreithnithe

Rinneadh leasuithe ar na treoirlinte measunaithe maidir le MRB1 & MRB2
i Mean Fémhair 2023 do scoileanna T1 agus scoileanna T2. Cuireadh breis
abhar tacaiochta ar fail do MRB2 (CNCM, 2023b; 2023c).

Téa an t-foslion litriochta don dara bliain agus don trid bliain léirithe i dTabla C
(Imlitir 0015/ 2023).

T T2

Urscéal amhain (iomlan)
Drama amhain (iomlan)
Dha ghearrscannan
Cuig dhan/amhran

Dha ghearrscéal

Cuig théacs aitiula/béil

Urscéal amhain (iomlan)
Ardleibhéal amhain

Dha ghearrscannan né drama
amhain (iomlan)

Ceithre dhan/amhran
Gearrscéal amhain

De reir Imlitir 0015/2023, baineann tabhacht leis an athbhreithnit leantach ar
chur i bhfeidhm na sonraiochtai ata ar siul sa taighde seo mar chur chuige a
dhéanfaidh monatoéireacht agus meastoireacht ar na leasuithe chomh maith
le hiniichadh a dhéanamh ar na hoideolaiochtai ata & gcur i bhfeidhm ag
muinteoiri agus torthai foghlama na sonraiochtai & gcur i ngniomh. Maiodh
go leagfal béim sa taighde ar na foghlaimeoiri uile atéa ag foghlaim na Gaeilge
agus go ndéanfai iniichadh ar bhealai praiticitla le cumas agus muinin na
scolairi a fhorbairt i labhairt agus in idirghniomhnu le daoine eile sa Ghaeilge
le linn na dtri bliana den tSraith Shoisearach. Dirionn an taighde seo ar na
sonraiochtai nuashonraithe T1 agus T2 Mean Fémhair 2023 agus ar an treoir a
mbaineann leo go priomha. Féachtar anois ar thaighde abhartha eile.

Taighde Abhartha Eile

Is diol spéise é an taighde fadtéarmach ar chur i bhfeidhm Chreat na Sraithe
Sdisearal ata ar bun ag taighdeoiri in Ollscoil Luimnigh don taighde seo chomh
maith. Léirionn an trid tuarascail eatramhach (McGarr et al., 2024) go bhfuil
muinteoiri Gaeilge, muinteoiri Matamaitice agus muinteoiri Eolaiochta nios
didltai faoi Chreat na Sraithe Sdisearai i gcomparaid le muinteoiri a mhuineann
abhair eile. Sonraiodh go raibh leibhéal sastachta nios isle ag muinteoiri na
Gaeilge lena bpost agus go rabhadar nios didltal faoi abhar na sonraiochta i
gcomparaid le mérchuid de na muinteoiri a mhuineann abhair eile.


https://curriculumonline.ie/getmedia/dbfe6af7-78ad-4ada-855b-5fc5660771d6/Treoirlinte_Measunaithe_T1_MF2023.pdf
https://curriculumonline.ie/getmedia/b2864fd4-faa1-48c7-9f2b-61a4b0b2dd9a/Treoirlinte_Measunaithe_T2_MF2023.pdf

Rinne Barnes et al. (2024) anailis ar shonrai 6n staidéar fadtréimhseach
‘Growing Up in Ireland’ le hiniichadh a dhéanamh ar dhearchtai scolairf i
leith na Gaeilge. Léirionn an anailis ar shonrai a bhain le 7,000 scolairi go
mbionn dearcthai nios dearfai ag scoléiri a fhreastalaionn ar scoileanna T1
i leith na teanga i gcomparaid le scolairi a fhreastalaionn ar scoileanna T2.
Leéirflodh chomh maith nach dtagann athruithe méra ar dhearcthal scolairi i
leith na Gaeilge idir an bhunscoil agus an iar-bhunscoil. Bionn dea-thionchar
ag oideolalochtal ata solaire larnaithe agus caidrimh dhearfacha le muinteoiri
ar dhearcthai scolairi i leith fhoghlaim na Gaeilge. Aibhsionn Barnes et al.
(2024) gur ga béim a chur ar thaithneamh a mhéadu agus dushlain a laghdu
chun foghlaimeoiri a spreagadh. Aithniodh rél na dtuismitheoiri maidir le
hinspreagadh teanga chomh maith leis na toisc nios leithe a mbionn tionchar
acu ar an nGaeilge. Aithniodh féidearthachtai na Gaeilge mar chuid de stéras
teanga ilteangach chun tuiscint idirchultdrtha a mhéadu chomh maith.

Concluid

Rinneadh cur sios sa mhir seo ar chulra stairitil na sonraiochtai T1 agus
T2, taighde ata déanta go data agus ar réasunaiocht agus ar abhar na
sonraiochtai féin. Breathnaitear ar mhodheolaiocht an taighde sa chéad mhir
eile.



Mir a Tri: Modheolaiocht an Taighde

Déantar cur sios sa mhir seo ar mhodheolaiocht an taighde. Minitear
dearadh an taighde agus na céimeanna a glacadh le Cuid a hAon den taighde
a chur i gerich. Tugtar aird ar an bproéiseas anailise a cuireadh i bhfeidhm ar
na sonral cailiochtula ag Céim a hAon den taighde agus tugtar eolas faoi na
scoileanna cas-staideir rannphairteacha.

Dearadh an Taighde

Is taighde modhanna measctha ilghnéitheach ata sa mhérstaidéar seo.
Bainfear leas as réimse uirlisf taighde cainniochtula agus céiliochtula leis na
ceisteanna taighde a fhreagairt le linn na dtri bliana den staidéar. Is réamhthorthai
6 12 scoil chas-staidéir ata curtha i lathair ag Céim a hAon agus ni mér sin a
chur san aireamh agus an tuairisc a léamh. Tri leas a bhaint as an dearadh
taighde seo beidh sé d’acmhainn ag an taighde eolas a thabhairt ar an taithi
ata ag scolairi, ag muinteoiri agus ag gairmithe eile scoile ar chur i bhfeidhm
shonraiochtai Gaeilge na Sraithe Soisearal (T1 agus T2). Tabharfaidh an taighde
seo léargais ar an taithi ata ag pairtithe leasmhara ar na tacaiochtaf ata ar fail
maidir leis an solathar agus cur i bhfeidhm na sonraiochtal, agus ar na constaici,
mas ann doibh, ata ann don chur i bhfeidhm. Tabharfar Iéargas, chomh maith leis
sin, sa taighde seo ar an gcaoi a dtagann cur i bhfeidhm na sonraiochtal leis an
réasunaiocht agus leis na haidhmeanna ata ann don leagan uasdataithe de na
sonraiochtal Gaeilge (T1 agus T2) ag leibhéal na Sraithe Séisearai agus leis an
gCreat don tSraith Shéisearach (2015) ar bhonn nios leithne.

Dirfodh ar mhorcheist a haon agus ar mhorcheist a dé ag Céim a hAon den
taighde, ba iad sin:

1. Cad € an taithi ata ag ceannairi scoile, muinteoiri agus scolairi ar chur
i bhfeidhm shonraiochtai Gaeilge na Sraithe Soisearai (T1 agus T2) i
réimse an teagaisc, na foghlama agus an mheasunaithe agus cad iad
na tuairimi ata acu ina leith?

2. Cad € an taithi ata ag pairtithe leasmhara ar na tacaiochtai ata ar fail
maidir le cur i bhfeidhm an tsolathair agus na sonraiochtai, agus cén
constaici mas ann ddibh, ata ann don chur i bhfeidhm?

Fiosrofar taithi agus tuairimi na scolairi i scoileanna cas-staidéir maidir le cur
i bhfeidhm na sonraiochtal uasdataithe i mBliain a hAon (2023-2024) agus i
mBliain a D6 (2024-2025) ag Céim a D6. Beidh scolairi pairteach sa taighde
ag Céim a Tri agus beidh deis acu a gcuid taithi agus a gcuid tuairimi a roinnt
faoi Bhliain a Tri (2025-2026) ag Céeim a Tri agus iad ag teacht chun criche na
Sraithe Séisearal. Eascoidh an dearadh taighde fadtéarmach rannphairtiocht
0 réimse leathan geallsealbhdiri le linn na dtri bliana, mar shampla, muinteoiri,
scolairi, gairmithe scoile, tuismitheoiri/caomhnairi agus eagraiochtal Gaeilge.
Té sé tabhachtach a aithint go bhféadfai na reamhthorthai ata curtha i lathair
sa tuarascail eatramhach a iniichadh nios mo 6 réimse peirspictiochtai le linn
na dtri bliana den staidéar. Freagraionn priomhcheisteanna an taighde do na
critéir a leag an CNCM sios san iarratas ar thairiscinti. Déantar cur sios sa
mhir seo ar mhodheolaiocht an taighde ag Céim a hAon. Bailiodh na sonrai
0 agallaimh leath-struchturtha le ceannairi scoile agus ¢ ghrupai fécais le
muinteoiri i sé scoil chas-staidéir T1 agus i sé scoil chas-staidéir T2.



Earcaiocht Scoileanna Cas-staideéir
agus Samplail

Fuair an fhoireann taighde faomhadh eitice 6 Choiste Eitice Ollscoil Chathair
Bhaile Atha Cliath tabhairt faoin taighde i mi Eanair 2024. Seoladh cuireadh
chun spéis a léirit sa taighde chuig gach iar-bhunscoil (N= 735) 6 riomhphost
SEALBHU ag baint Gisaid as na sonraf a bhi ar fail go poibli ar shuiomh gréasain
na Roinne Oideachais. Léirigh 33 scoil spéis sa taighde. D'Usaid na taighdeoiri
samplail bhreithitinais (Maxwell, 2009; Teddlie & Yu, 2007) chun a chinntiti go
mbeadh scoileanna ionadaioch ar réimse foghlaimeoiri teanga agus réimse
comhthéacsanna foghlama ag an iar-bhunleibhéal. Dar le Teddlie & Yu (2007,
Ich.83), ‘a purposive sample is typically designed to pick a small number of
cases that will yield the most information about a particular phenomenon’. Bhi
modh taighde an chas-staideir an-oiriinach don taighde seo.

Dirfonn cas-staidéar ar chas ar leith ata lonnaithe i gcomhthéacs ar leith agus
is minic go ndéantar cur sios saibhir ar an gcas agus go dtugtar mionsonrai
faoi (Yin, 2009). D'théadfadh cas-staidéar a bheith éifeachtach le Iéargas
a fhéil ar pheirspictiochtai daoine i gcas ar leith (Cohen et al., 2018). Ba
dhearadh cas-staidéir iolrach a bhi sa taighde seo (Yin, 2009). D’fheidhmigh
gach scoil mar chas inti fein agus rinne na taighdeoiri anailis ar gach scoil
chas-staidéir mar aon chas amhain, ansin rinneadh anailis ar na scoileanna T1
ar fad le chéile agus ar na scoileanna T2 ar fad le chéile. Rinneadh comparaid
ar deireadh idir na scoileanna cas-staidéir T1 agus scoileanna cas-staidéir T2.

Rannphairtithe an Taighde

Roghnaiodh 12 scoil le bheith ina scoil chas-staidéir, ghlac sé scoil T1 agus
sé scoil T2 pairt sa taighde. Roghnaiodh na scoileanna cas-staidéir le Iéargas
a thabhairt ar thaithi scoileanna éagsula ar chur i bhfeidhm na sonraiochtai.
Ghlac scoileanna i ngach cuige in Eirinn péirt sa taighde.

Maidir le scoileanna cés-staidéir T1, bhi tri scoil Ghaeltachta, dha
Ghaelcholaiste agus iar-bhunscoil mean-Bhéarla a raibh sruth lan-Ghaeilge

inti pairteach sa taighde. Bhi roinnt abhar a dteagasc tri Ghaeilge sa sruth
lan-Ghaeilge. Bhi réimse scoileanna pairteach sa taighde a bhi ionadaioch ar
chineélacha éagsula scoileanna mar shampla - scoileanna beaga, scoileanna
mora, scoileanna aon-ghnéis, scoileanna measctha, scoileanna DEIS,
scoileanna tuaithe, scoileanna uirbeacha agus scoileanna priobhaideacha.

Bailiodh eolas cailiochtuil 6 agallaimh leath-struchturtha le priomhoidi agus
priomhoidi tantaisteacha, chomh maith le comhordaitheoir na Gaeilge i scoil
amhain (N=18) agus bailiodh eolas cailiochtuil 6 ghrupa focais le muinteoiri
Gaeilge i ngach scoil chas-staidéir (N= 42). Bhi naonur ceannairi scoile T1
agus naonur ceannairi scoile T2 pairteach sa taighde. Bhi 23 muinteoiri T1
agus 19 muinteoirf T2 pairteach sa taighde.

Lorgaiodh cead i scribhinn ¢ gach priomhoide agus ¢ Chathaoirleach an
Bhoird Bhainistiochta i ngach ceann de na scoileanna rannphéairteacha chun
go mbeadh na scoileanna péirteach sa taighde thar thréimhse thri bliana. Bhi
rogha ag muinteoiri pairt a ghlacadh né gan pairt a ghlacadh sa chéim seo
den taighde. Ni Usaidtear ainmneacha pearsanta sa tuairisc seo le rindacht
na rannphairtithe a chosaint. Tugtar eolas ar na cinealacha scoile ata sna
scoileanna T1 (Scoil Ghaeltachta, Gaelcholaiste nd Sruth lan-Ghaeilge) le cur
le saibhreas an taighde agus le bailiocht na hanailise.

Bailiodh na sonrai idir mi Aibreain agus mi na Bealtaine 2024 agus 6 scoil
amhain i mi Mhean Fémhair 2024. Reachtéaladh na hagallaimh agus na grupai
focais ar fad ar lathair na scoileanna seachas i gcas dha agallamh le ceannairi
agus grupa focais amhéain le muinteoiri a d'iarr orainn agallamh a dhéanamh
ar line. Rinneadh taifead fuaime ar na hagallaimh agus ar na gripai fécais
agus rinneadh trascriobh orthu ina dhiaidh sin. Reachtaladh na gripai focais
le muinteoiri agus leis na ceannairi scoile T1 tri Ghaeilge agus cuireadh na
ceannairi i scoileanna T2 faoi agallamh i mBéarla. Ta na ceisteanna ¢ na
hagallaimh le ceannairi scoile agus 6 na grupal fécais le muinteoirf ar fail in
Aguisin A agus in Aguisin B. Léirionn Tabla D lion na rannphairtithe a ghlac
pairt sa taighde 6 na scoileanna cas-staidéir agus na sonrai a bailiodh uathu.
Déantar cur sios ar anailis ar shonrai ina dhiaidh sin.



Scoileanna

T1 Scoil A : Gaelcholaiste

T1 Scoil B: Scoil
Ghaeltachta

T1 Scoil C: Gaelcholaiste

T1 Scoil D: Scoil
Ghaeltachta

T1 Scoil E: Scoil
Ghaeltachta

T1 Scoil F: Scoil ina bhfuil
sruth lan-Ghaeilge

T2 Scoil A
T2 Scoil B
T2 Scoil C
T2 Scoil D

T2 Scoil E
T2 Scoil F

Lion lomlan

Agallaimh le Ceannairi
Scoile

Priomhoide & Priomhoide
Tanaisteach

Priomhoide

Priomhoide

Priomhoide & Priomhoide
Tanaisteach

Priomhoide & Priomhoide
Tanaisteach

Priomhoide Tanaisteach

Priomhoide
Priomhoide
Priomhoide

Priomhoide, Priomhoide
Tanaisteach &
Comhordaitheoir na
Gaeilge

Priomhoide

Priomhoide & Priomhoide
Tanaisteach
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Anailis ar na Sonrai Taighde

Cuireadh dha mhodh anailise i bhfeidhm sa taighde seo. Rinneadh anailis
ar bhonn téamuil (Braun & Clarke, 2006) ar na hagallaimh leath-struchturtha
leis na ceannairi scoile. Leanadh sé chéim lena linn, ba iad sin, (i) léamh agus
athléamh ar na sonrai; (ii) cod a dhearadh as na pointi éiritheacha; (iii) coid
a rangu mar théamai (iv) athbhreithnit a dhéanamh ar théamai (v) tabhacht
na dtéamai a shocrd agus (vi) tuairiscit a dhéanamh ar na torthai. B anailis
ionduchtach a cuireadh i bhfeidhm ar na sonrai 6 na hagallaimh leis na
ceannairi scoile.

Baineadh leas as anailis teimpléid (King, 2012) le hanailis a dhéanamh ar na
sonrai 6 na grupail fécais le muinteoiri. Ta an sért seo anailise oirilinach nuair
ata téamai aitheanta ag na taighdeoiri roimh ré a mbaineann tabhachtach
ar leith leo agus ar mhaith leo a iniichadh. Bhi freagracht ar na taighdeoiri
freagairt do na critéir a leagadh sios san iarratas ar thairiscinti. Mar sin,
dhear na taighdeoiri cddleabhar (Crabtree & Millar, 1999; King, 2012) a bhi
mar theimpléad. B’anailis dhéaduchtach a cuireadh i bhfeidhm ag Usaid an
teimpléid, chomh maith le hanailis ionduchtach ar na téamai éiritheacha;
rinneadh leasuithe ar an teimpléad le linn na hanailise. Is anailis struchtlrtha
ata san anailis teimpléid a thugann struchtdr don anailis 6n tus ach ata
sollUbtha chomh maith le freagairt do na téamai éiritheacha. Mar ata molta ag
King (2012), rinne na taighdeoiri c6dl neamhspleach ar na sonrai agus ansin
rinne siad comparaid chriticitil ar chédu a chéile le cur le bailiocht na hanailise.

Concluid

Rinneadh cur sios sa mhir seo ar mhodheolaiocht an taighde. Is sa chéad
mhir eile a bhreathnaitear ar thorthai an taighde.



Mir a Ceathair: Téamai Eiritheacha

Réamhra

Cuirtear réeamhthorthai an taighde i lathair sa mhir seo. Ta ceithre sheit sonrai

i gceist, (i) sonral 6 na ceannairi scoile T1, (i) sonrai 6 na muinteoiri scoile T1,
(iii) sonrai 6 na ceannairi scoile T2 agus (iv) sonrai 6 na ceannairi scoile T2.
Breathnaitear ar na sonrai a bailiodh ¢ na scoileanna T1 i gCuid a hAon agus
breathnofar ar na sonraif ¢ na scoileanna T2 i gCuid a Dé.

4.1 Sonrai 6 na Scoileanna Cas-
Staidéir T1

Cuid a hAon: Ceannairi Scoile T1

Diritear sa chuid seo den tuairisc ar thaithi na gCeannairi Scoile in iar-
bhunscoileanna T1 ar chur i bhfeidhm na sonraiochta T1 agus ar na tuairimi
ata acu ina leith. Breathnaitear ansin ar thaithi na gceannairi ar na tacaiochtaf
agus ar na constaici a bhaineann le cur i bhfeidhm na sonraiochta agus leis
an solathar, chomh maith leis na moltaf a rinne siad le linn na n-agallamh. Ar
deireadh, déantar suimit ar an gcuid seo den taighde a bhaineann ceannairi
scoile i sé scoil chas-staidéir (N= 9) ar chur i bhfeidhm na sonrafochta i
gcomhthéacsanna scoile T1.

Taithi agus Tuairimi na gCeannairi Scoile T1
Cé go raibh formhér na gceannairi dearfach faoin gcuraclam idirdhealaithe
ar bhonn prionsabail, ba |éir go raibh deacrachtai le cur i bhfeidhm na

sonraiochta T1 i nach mér gach scoil chas-staidéir. Priomhbhuanna a bhain

le fealstinacht an tsolathair idirdhealaithe, dar leis na ceannairi, na saibhriu
agus forbairt teanga scolairi i scoileanna T1 a bheadh ag tégail ar na scileanna
teanga a bhi forbartha acu én mbaile agus/n6 6n gcoras scolaiochta i
bprionsabal.

Anoais, caithfidh mé a ra, i bprionsabal go n- aontaim leis. Is maith
liom go mbeadh curaclam difritiil ann dos na scoileanna Gaeltachta
agus na Gaelcholdisti, so 6 thaobh an churaclaim de i bprionsabal.
(T1 Scoil B - Priomhoide Scoil Ghaeltachta)

Is brea liom an smaoineamh agus d’eascair sé as an dioscursa
ar fad ach is an cur i bhfeichm... (T1 Scoil D - Priomhoide Scoil

Ghaeltachta)

Is décha gur coincheap iontach ata ann 6 thaobh saghas idirdheald
a dhéanambh idir scoileanna ata ag feidhmiu tri Ghaeilge agus
scoileanna ata ag feidhmiu tri Bhéarla. Ach is décha sa chomhthéacs
ata againn anseo i XXX, ni déigh linn i ndairire go bhfuil an
tsonraiocht ag freastal ar ar gcomhthéacs. (T1 Scoil C - Priomhoide
Gaelcholaiste)

Feicimse cad é ata an Roinn agus an NCCA ag iarraidh a dhéanambh,

ach silim nach bhfuil an ceart acu maidir leis seo. (T1 Scoil A -
Priomhoide Gaelcholaiste)




Léirigh na ceannairi priomhphointi buairimh a d’eascair 6na dtaithi mar
cheannairf ar scoileanna T1. Déantar cur sios ar thaithi agus ar thuairimi
na gceannairi faoi thri fhothéama: (i) labhairt na teanga i scoileanna T1,
(i) an coras gradala do scolairf T1 agus, (iii) solathar na sonraiochta T1
d’'fhoghlaimeoiri uile na Gaeilge.

Léirigh na ceannairi dioma agus imni nach raibh go leor béime ar labhairt
na teanga. Mar gheall ar an ualach trom litriochta ata le cludach agus toisc
nach bhfuil scridu cainte mar chuid den mheasunu suimitheach, mhinigh
morchuid na gceannairi nach raibh spas cruthaithe le dirit ar fhorbairt na
scileanna teanga 6 bhéal mar ba cheart. Cé go bhfuil cur i lathair 6 bhéal le
déanamh ag scolairi i MRB 2, mhinigh ceannairi nach leor € seo ar chor ar bith,
ach go héairithe nuair nach bhfuil marcanna suimitheacha ag dul dé. Léirionn
na tuairimi a bhi ag na ceannairi go mbionn tionchar laidir ag an measunu
seachtrach ar chur i bhfeidhm na sonraiochta T1 sna scoileanna agus nach
féidir an teagasc agus an fhoghlaim a scaradh 6n measunu suimitheach a
dhéantar ar an bhfoghlaim chéanna.

Thég na ceannairi ar fad an pointe go bhfuil nios mo i geeist leis an nGaeilge
i scoileanna T1 n& abhar scoile na scrudu. Ta si nios leithne na sin agus fite
fuaite le féinidlacht, le féinmhuinin agus le saol na scolairi. Mhinigh ceannairi
i scoileanna Gaeltachta go raibh labhairt na teanga mar dhroim chnamha na
forbartha teanga acu i gcénai agus gur choir go ndireofal ar shaibhrit agus
ar fhorbairt scileanna labhartha na scolairi le tacu leo a bheith ina nGaeilgeoiri
fadsaoil. Mhinigh ceannairi i nGaelcholaisti go raibh siad ag iarraidh Usaid na
teanga a spreagadh taobh amuigh den rang agus i bpobal na scoile, mar sin,
go raibh géarghéa béim a chur ar scileanna labhartha na scoléiri sa rang.

Bhi gach ceannaire scoile go laidir den tuairim gur ceart agus gur coir
nios mo aitheantais a thabhairt do labhairt na teanga ag leibhéal na Sraithe
Soisearai le tacaiocht agus le haitheantas a thabhairt don Ghaeilge mar
theanga bheo bheathach. Thuairiscigh cuid de na ceannairi gur ghlac scolairi
pairt i scraduithe béil roghnach mar chuid den mheasunu sa seanchéras
agus gur chothaigh an cleachtas seo deis ni ba mhéd do mhuinteoiri dirid ar

fhorbairt scileanna labhartha sa rang. Chomh maith leis sin, thug an measunu
ar labhairt na Gaeilge deis do scolairi na sarscileanna teanga ¢ bhéal a bhi
sealbhaithe acu a léirii agus a bheith mértasach astu.

Bhi na ceannairi scoile go laidir den tuairim gur choéir nios mé béime a chur
ar labhairt na teanga le chun tacu le stadas na teanga, le forbairt teanga
na scolairi agus lena gcuid féinmhuinine agus inspreagtha mar Usaideoiri
gniomhacha teanga. Thainig cursai idirdhealaithe chun cinn go mér. Pointe
tabhachtach a ardaiodh na nach bhfeileann measunu a dhirionn go priomha
ar scileanna léitheoireachta agus scribhneoireachta do gach foghlaimeoir,
go hairithe nuair nach mbionn maérchuid de na foghlaimeoiri ag Iéamh agus
ag scriobh go rialta i nGaeilge taobh amuigh den scoil. Bhi foghlaimeoiri ann
a raibh scoth na Gaeilge acu ¢ bhéal ach nach raibh deis acu na scileanna
teanga sin a |éiri sa mheasunu scriofa. Ardaiodh ceisteanna faoi oiriinacht
an sort seo measUnaithe do phaisti a bhfuil deacrachtai litearthachta né
riachtanais oideachais sa bhreis acu. Thuairiscigh ceannairi nach raibh an
easpa aitheantais do scileanna labhartha na Gaeilge cothrom ar na scolairi
a bhfuil stileanna éagsula foghlama acu agus nar oir an céras measunaithe
ar na sonraiochta, a raibh tionchar aige ar an gcleachtas ranga ach do na
foghlaimeoiri ab acadula amhain.
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* Ta an T1 ann ag déanamh imealld ar roinnt mhaith den chohért ata
sa scoil seo agus is bocht an rud duine né an t-abhar a imealld ar
an ngréasan Gaeltachta.... agus an dream, b’théidir go bhfuil an

abaltacht acadUuil acu, ta siad in ann b’fhéidir é sin a laimhseail agus
mar sin de, but nil chuile dhuine acaduil agus sin é an suimit suas,
an ginearalta teoranta a dhéanaimse. (T1 Scoil D - Priomhoide Scoil
Ghaeltachta)

An Coras Gradala do Scoileanna T1

Bhi ceannairi scoile i mbeagnach gach scoil chas-staidéir buartha faoin
gcoras gradala ¢ cuireadh an solathar idirdhealaithe i bhfeidhm. Sna casanna
seo bhi ceannairf scoile den tuairim nach bhféadfai cur i bhfeidhm na
sonraiochta a dhicheangal 6n gcoéras scrudaithe.

* Nil t ag iarraidh béim a chur ar na torthai, ach caithfimid uile mar
bhainisteoiri agus ceannairi a bheith eolach faoi sin agus bheith

cognaioch faoi sin, sin an slat tomhais ata againn mar scoil. (T1 Scoil
A - Priomhoide Gaelcholaiste)

Léirigh nach mér gach ceannaire buairt agus mishastacht maidir leis an
gcoras gradala ar na cliseanna seo a leanas: (i) an titim shuntasach sna
torthal arda agus éagothroime an chérais ghradala do scolairi T1 dar leo, (ii)
nach raibh na marcanna a bronnadh ar na scolairi ag teacht le hardchumas
teanga 6 bhéal na scoléiri, (iii) go raibh drochthionchar ag na graid islithe
ar fhéinmhuinin agus ar inspreagadh scolairi agus muinteoiri agus (iv) go
bhféadfadh na graid islithe dochar a dhéanamh do dhea-chail na scoileanna
agus don éileamh a bheadh ar scoileanna T1 sa todhchal.

Léirigh nach mér gach ceannaire an tuairim go raibh diomé né fid fearg orthu

maidir leis an titim sna marcanna 6 cuireadh an solathar idirdhealaithe i bhfeidhm.

Léirigh ceannairf an tuairim go raibh éagéir & dhéanamh anois ar scolairf T1 né
go raibh pionos a ghearradh orthu mar gheall go raibh siad i scoileanna T1.
Mhinigh cuid de na ceannairi nach Igiriti cruinn n6 coir a bhi sna marcanna a bhi
bronnta ar na scolairi ar a gcumas teanga sa Ghaeilge i gcas cainteoirf dlchais

agus foghlaimeoiri na Gaeilge araon. Mhinigh ceannaire i scoil Ghaeltachta
amhain mar shampla, go raibh an lion gradam nach mér mar an gcéanna bainte
amach ag scolairi na scoile i Nuatheanga Eorpach agus sa Ghaeilge, cé gurb i
an Ghaeilge teanga an bhaile ag cuid de na scolairi, teanga an cheantair agus
céad teanga na scoile. D’aitigh Priomhoide Gaelcholaiste go raibh na paisti anois
faoi mhibhuntéiste ag an gcéras T1 mar go mbeadh marcanna ni b’airde bainte
amach acu sa Ghaeilge da mbeidis ag freastal ar iar-bhunscoil T2.

* Ach ma ta daltai a tégadh sa Ghaeltacht gurb i an Ghaeilge an chéad
teanga acu agus ata larnach i saol na Gaeilge sa Ghaeltacht agus

nach bhfuil siad ag teacht amach le gradam, ta fadhb ansin. So, sin
an rud is mé. T4 daltai na Gaeltachta faoi mhibhuntaiste mar gheall ar
an idirdheald seo. (T1 Scoil B - Priomhoide Scoil Ghaeltachta)

* Ach ceapann na daltai go bhfuil saghas pionds & ghearradh orthu
siud i gcomparaid lena gcairde ata thios an bhéthair sna scoileanna
T2. Ta obair na gcapall ar sidl acu agus ansan fuair Cathal 6 thios
an bhathair nach bhfuil na scileanna teanga céanna aige gradam
sa scrudu agus fuair siad siud toifteanas né ardtoilteanas agus nil
Sé sin cothrom ar ar ndaltai ar chor ar bith. (T1 Scoil C - Priomhoide
Gaelcholaiste)

Thuairiscigh priomhoidi i gcuid de na scoileanna chomh maith go raibh
tuismitheoiri buartha faoin titim sna marcanna agus iad i ndiaidh a bpaisti a
sheoladh chuig scoil T1. | gcasanna éirithe ardaiodh an pointe go raibh an
coras gradala ag tarraingt droch-chail ar an scoil agus ma leanann an cur
chuige gradala mar ata go bhféadfadh sé tionchar ditltach a imirt ar thodhchai
na scoileanna T1.

* Ni thuigeann an pobal..an pobal go ginearalta céard ata i gceist le T1
S0 mar sin nuair a theiceann siadsan nach bhfuil gradaim ag teacht

amach né you know...yeah is ionann é sin déibh sin agus oh ta fadhb
ansin le maineadh na Gaeilge. Agus nil sé sin fior, ta a fhios againn
nach bhfuil. (T1 Scoil B - Priomhoide Scoil Ghaeltachta)




* [s décha chomh maith leis sin, go han-mhacanta, go raibh na
torthai dos na scruduithe dioméach agus ta na tuismitheoiri ag
caillizint saghas, b’fhéidir roinnt den mhuinin ata acu in earnail

na gaelscolaiochta da bharr agus taimid buartha go fadtéarmach
go mbeidh tionchar ar an lion daltai a dteastoidh uathu a gcuid
oideachais a dhéanamh tri Ghaeilge. (T1 Scoil C - Priomhoide
Gaelcholaiste)

Ardaiodh an tuairim chomh maith nar choir solathar idirdhealaithe a chur i
bhfeidhm sa tSraith Shinsearach go dti go mbeadh réiteach ar na dushlain
maidir leis an mbronnadh marcanna do scolairi T1 ag leibhéal na Sraithe
Soisearai. Mar ata faoi lathair, bhi mérchuid na gceannairi den tuairim go raibh
scolairil T1 faoi mhibhuntaiste sa scriadu deiridh agus ‘buntaiste caillte acu’ ag
leibhéal na Sraithe Sinsearal, bheadh na himpleachtai nios tromchuisi do na
scolairi agus léirigh cuid de na ceannairi imni faoi sin.

Solathar na Sonraiochta T1 d’fhoghlaimeoiri uile na

Gaeilge

Bhi gach pobal scoile éagsuil i ngach scoil chas-staidéar agus bhi ceannairi
na scoile freagrach as freastal ar réimse leathan foghlaimeoiri. | gcas cuid de na
scoileanna Gaeltachta, aithniodh go raibh bua ag baint leis an tsonraiocht maidir
le saibhril teanga agus dushlan sa bhreis a thabhairt d'fhoghlaimeoiri airithe.

Ar an iomlan afach, léirigh ceannairi i mérchuid na scoileanna cas-staidéir go
raibh deacracht le cur i bhfeidhm na sonraiochta T1 mar gheall ar an ualach
oibre, an caighdean teanga agus na scileanna teanga a d’éiligh an tsonraiocht.
Bhi na tuairimi a léirigh na ceannairi bunaithe ar a gcuid taithi le tuismitheoiri,
scolairl agus muinteoiri. T4 na dushlain a bhain le solathar na sonraiochta T1
d’'fhoghlaimeoiri éagsula tuairiscithe anseo.

Bhi mérchuid na geceannairi den tuairim go raibh an tsonraiocht T1 ag cothd
lagmhisnigh i measc scolairi, muinteoirf agus tuismitheoirf agus go raibh éagoir &
déanamh ar fhoghlaimeoiri T1 de bharr an t-ualach oibre sa bhreis a bhain leis an
tsonrafocht T1. O thaobh na litrfochta de, nocht go leor de na ceannairi an tuairim
go raibh an lion litriochta a bhi le clidach ag scolairi T1 ré-ard agus go raibh

caighdean cuid de na téacsanna ro-uaillmhianach do scoléiri ag leibhéal na hiar-
bhunscoile. Léirigh ceannairi an tuairim go raibh an tsonraiocht dishlanach do
scoléiri a raibh deacrachtal litearthachta acu agus bhi cuid de na ceannairi den
tuairim nach raibh an méid seo obair sa bhreis agus an fécas ar léitheoireacht
agus scribhneoireacht cothrom ar na scolairi. Ardaiodh an tuairim nach mbionn
scolairi ag Iéamh no6 ag scriobh go rialta i nGaeilge taobh amuigh den scoil, mar
sin, bhi an-dushlan sa lion a bhi le clidach do go leor foghlaimeoiri.

* T4 solubthacht ann 6 thaobh na dtéacsleabhar agus na hudrscéalta,
na danta agus eile. Roghnaionn an scoil. Ta cead ag an muinteoir

agus scoldire a roghnu le chéile, ach nil aon solubthacht don lion atéa
ann. (T1 Scoil D - Priomhoide Tanaisteach Scoil Ghaeltachta)

* T4 sé chomh deacair agus na muinteoiri ag cailleadh misnigh agus
nil fhios agam cad a tharl6idh. (T1 Scoil F - Priomhoide Ténaisteach
Sruth lan-Ghaeilge)

Bhi ceannairi scoile sna Gaelcholaisti den tuairim go raibh an tsonraiocht
rodhushlanach do scolairf nach bhfuil Gaeilge acu sa bhaile agus nach bhfuil
tacaiocht bhreise leis an nGaeilge sa bhaile acu.

* Ta sé rémhdr silim, go mbeadh an dalta ag déanamh T1 mar nil
siad ina gcainteoiri duchais, ta caighdean Gaeilge iontach maith

acu ach nil siad ina gcainteoiri ddchais. (T1 Scoil A - Priomhoide
Gaelcholaiste)

Thuairiscigh cuid de na ceannairi go mbeadh ar nios mé scolairi tabhairt
faoi ghnathleibhéal sa Ghaeilge mar gheall ar an ualach oibre agus nach raibh
seo cothrom orthu. Nocht duine de na ceannairi an tuairim go mbionn an-
dioméa ar na scolairi in amanna tabhairt faoin ngnathleibhéal i gcomhthéacs
scoile T1. Mhinigh ceannaire sa scoil ina raibh an sruth lan-Ghaeilge go raibh
foghlaimeoiri ag roghnu gnathleibheil ni ba luaithe anois agus go raibh dushlan
le hidirdheall sa rang agus scolairi ag déanamh staidéir ar chursa ardleibhéil
agus ar chursa ghnathleibhéil in aon rang amhain. Mhinigh ceannaire eile go
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raibh sé dushlanach ar scolairi tabhairt faoin tsonraiocht T1 sa Ghaeilge agus
faoin tsonraiocht T1 sa Bhéarla. Sa chas seo, bhi sé tugtha faoi deara go raibh
cuid de na scolairi ag roghnu gnathleibhéil sa Bhéarla agus ardleibhéal sa
Ghaeilge sa tSraith Shoéisearach le deis nios fearr a thabhairt déibh féin dirid
ar T1 sa Ghaeilge. Léiriodh imni faoi seo da leathnéfai an tsonraiocht mar ata
isteach sa tSraith Shinsearach agus da mbeadh measunu T1 le déanamh ag
scolairi sa da theanga - Gaeilge agus Béarla.

* Anois yeah, t4 na daltai ag teacht isteach le hiarratas bogadh go dti
an gnath leibhéal nios luaithe agus nios luaithe sa dara bliain. Agus ta
$é deacair ar na muinteoiri an da thra a threastal ansin. Ta sé deacair

freastal ar na riachtanais ata acu, ta tu ag dirid isteach ar drscéal agus
a ra le lucht gnéthleibhéil nil sé seo ar do chdrsa ach déan é ar son
na teanga agus ta sé deacair agus cuid acu le riachtanais difritla
freisin. (T1 Scoil F - Priomhoide Tanaisteach Sruth lan-Ghaeilge)

Bhain dushlan le solathar na sonraiochtai T1 i gcasanna sa Ghaeltacht nuair a
bhi scolairf nuathagtha ag freastal ar an scoil. Usdidtear an téarma nuathagtha
le tagairt do scolairi ata tagtha go hEirinn le clpla bliain anuas. Toisc go raibh
Gaeilge agus Beéarla & bhfoghlaim ag na scolairi ag an aon am amhain bhi
an tsonrafocht T1 dushlanach do na scolairf sitd. | gcas amhain, bhi lion ard
nuafhoghlaimeoiri sa scoil agus bhain dushlan le cur i bhfeidhm na sonraiochta
T1 sa chas sin. Thainig sé chun solais sa taighde go bhfuil machnamh le
déanamh ar oiriinacht na sonraiochta T1 i gcasanna airithe sa Ghaeltacht.

Breathnaitear sa chéad mhir eile ar thuairimi na gceannairi maidir leis na
tacaiochtal agus na constaici a bhaineann le cur i bhfeidhm agus solathar na
sonraiochta T1.

Tacaiochtai

Is iad na priomhthacaiochtai a chabhraigh le cur i bhfeidhm na sonraiochta
T1 agus le cur i bhfeidhm an tsolathair de réir na sonrai a bailiodh 6 na
ceannairi T1 na: muinteoiri na scoile, solathréiri aiseanna, scéimeanna
tacaiochtal Gaeltachta agus gniomhaiochtai seach-churaclaim.

Muainteoiri na Scoile

Ba léir go raibh na ceannairi scoile an-mhértasach as muinteoiri na scoile.
Sna sonrai a bailiodh, tugadh moladh do dhiograis, do scil, do chruthaitheacht
agus do ghairmiulacht na muinteoiri. | ngach scoil is ar na muinteoiri a thit an
priomhdhualgas an tsonraiocht a chur i bhfeidhm.

¢ [s dbécha an tacaiocht is mé nd an fhoireann scoile. Cinnte, ta foireann
dochreidte againn agus ta foireann na scoile ag teacht 6 gach cuige
in Eirinn. Taimid i nGalltacht ach t4 roinnt mhaith de na muinteoiri, is

cainteoiri duchais iad 6 Ghaeltachtai éagsula timpeall na tire rud ata
go hélainn mar tugann sé blaiseadh de chanduinti éagsula dar ndaltal
agus ta an Ghaeilge an-nadurtha mar theanga sa scoil anseo, rud ata
go haoibhinn. (T1 Scoil C - Priomhoide Gaelcholaiste)

Solathréiri Aiseanna

Cé gur thainig rochtain ar aiseanna chun cinn mar dhushlan a bhain le
cur i bhfeidhm na sonraiochta T1, tugadh ardmholadh don Comhairle um
Oideachas Gaeltachta agus Gaelscolaiochta (COGG) agus tugadh suntas don
tsarobair a dhéanann siad ag solathar aiseanna don earnail lan-Ghaeilge agus
Gaeltachta sa Ghaeilge agus do na habhair eile tri Ghaeilge.

Scéimeanna Gaeltachta

Thug an taighde le fios go raibh go raibh scéimeanna tacaiochta Gaeltachta
ag tacu le cur i bhfeidhm na sonraiochta T1 sa Ghaeltacht. Mhol ceannairi
na huaireanta do thacaiochtal breise faoin scéim aitheantais do scoileanna
Gaeltachta mar dhea-thacaiocht. Chabhraigh na huaireanta breise le cainteoiri
laidre Gaeilge saibhriti a dhéanamh ar a gecuid scileanna teanga agus bhi
tacaiocht ann d’fhoghlaimeoiri na Gaeilge chomh maith.

* [s d6igh liom gur cabhair an-mhér é sin don scoil go ginearalta,
cabhraionn sé le solathar T1 ansin chomh maith mar bionn snas a

chur ag na daltai ar a gcuid Gaeilge istigh i ngach rang, ni hamhain
sna ranganna Gaeilge. (T1 Scoil E - Priomhoide Scoil Ghaeltachta)




Mhinigh siad in dha scoil go raibh siad pairteach i scéim inar thainig cuntoir
teanga isteach chun tacu le sealbhu an tsainfhocléra a bhain leis na habhair
eile agus gur chuidit iontach € sin. Thacaigh sé seo le foghlaim na Gaeilge
sna ceachtanna Gaeilge chomh maith.

Bhi moladh ag dul freisin d’oifigigh phleanéla teanga as cabhru le himeachtal
scoile a rinne nasc idir an scoil agus an pobal lasmuigh di.

* Tugann siad deis duinn, you know, amhranaithe, damhsairi, daoine a
bhaineann le cultdr na teanga, oidhreacht na teanga, aoichainteoiri.
Gan an Oifig Pleanéla Teanga ni bheadh an t-airgead againn na
rudai sin a chur ar fail. Ta an comhoibrit pobail sin thar a bheith

tdbhachtach i gceantar Gaeltachta silim. Ta sé ar fheabhas caithfidh
mé a ra, ta ardmholadh ag dul don phleanail teanga agus an
tacaiocht a thugann siad do na hinstitididi oideachais sna Gaeltachtal
ag leibhéil éagsdula. (T1 Scoil C - Priomhoide Scoil Ghaeltachta)

Gniomhaiochtai Seach-churaclaim agus nasc le pobal na Gaeilge

Thug gniomhalochtai seach-churaclaim agus nasc leis an bpobal tacaiocht
do chur chun cinn na teanga sna scoileanna cas-staidéir T1 chomh maith.
Mar shampla i nGaelcholaiste amhain bhi an scoil in Usaid ag gripa pobail
le ceol traidisiunta a theagasc agus bhi nasc idir an scoil agus Gaelcholaiste
eile. Tugadh deis, chomh maith leis sin do na scoileanna cuairt a thabhairt ar
a chéile. Bhi deis ag scolairi i nGaelcholaisti dul ar cuairt chun na Gaeltachta
agus bhi cuid de na scolairi ag obair mar cheannairi sa Ghaeltacht le linn na
tsamhraidh. Sna scoileanna Gaeltachta thainig scribhneoiri, amhranaithe,
afonna 6 TG4, iarscolairf agus aoichainteoiri eile ar cuairt.

Constaici

Is iad na priomhchonstaici a d’aithin na ceannairi scoile T1 le linn na
n-agallamh na: earcaiocht muinteoiri, cUrsai ama, aiseanna, acmhainni chun
tacu le paisti a bhfuil riachtanais oideachais sa bhreis acu agus tacaiocht do
nuafhoghlaimeoiri na Gaeilge.

Earcaiocht Muinteoiri

Thainig earcaiocht muinteoiri chun cinn mar phriomhdhudshlan i gcomhthéacs
na sonrai a bailiodh. Labhair cuid de na ceannairi scoile faoin dushlan a bhain
le muinteoiri Gaeilge a earci chomh maith le muinteoiri a earcu le habhair eile
a theagasc tri Ghaeilge. Mhinigh ceannairi go raibh sé thar a bheith deacair
teacht ar mhuinteoiri a raibh saineolas abhair agus ardchaighdean Gaeilge acu
agus nach raibh déthain muinteoiri & solathar ag instititidi trid leibhéal.

* Earcd foirne, sin ceann de na rudai is deacra agus ta sé an-deacair
ar roinnt cuiseanna éagsula. Dar ndoéigh, ta lion na mdinteoiri ata liofa
sa Ghaeilge i bhfad nios It. Chomh maith leis sin, ma theastaionn

uait post a ghlacadh i nGaelcholaiste, ta a thios agat go mbeidh
dha oiread an méid oibre le déanamh agat mar beidh ort do chuid
acmhainni féin a dhearadh. (T1 Scoil C - Priomhoide Gaelcholaiste)

Thainig an costas maireachtéla i mBaile Atha Cliath chun cinn chomh maith,
rud a spreag muinteoiri 6ga arb as an tuath iad filleadh abhaile.

Am

Bhi dushlain ag baint le cursai ama maidir le ham don teagasc, am
don phleanail agus am don fhorbairt ghairmidil. Thainig an laghdl ama
do theagasc na Gaeilge chun cinn mar chonstaic agus mhinigh cuid de
na ceannairi go raibh sé deacair an curaclam a chltdach taobh istigh de
dhaileadh ama an churaclaim mar ata. | scoil amhain ni raibh rang laethuil
ann sa Ghaeilge mar gheall ar chirsai amchlair agus mar sin bhi an ceannaire
scoile den tuairim gur bhain sin 6 theagmhail na scolairi leis an teanga.
Tuairisciodh go raibh bri ama i gceist freisin leis na tascanna MRB ar fad a
bhi le déanamh. | gcuid de na scoileanna cas-staidéir T1 bhi am sa bhreis
a chaitheamh ar theagasc na Gaeilge anuas ar na huaireanta a mholtar. Bhi
an t-am breise in Usaid le tacu leis na scolairi forbairt a dhéanamh ar a gcuid
scileanna teanga sa Ghaeilge agus tabhairt facin méid a bhi le clidach.

Dar leis na ceannairi ni raibh go leor ama ann don phleanail chomh maith
agus le huascilit/huasoilivint a dhéanamh maidir leis na hathruithe curaclaim.



Usaideadh uaireanta Phairc an Chrécaigh go minic le dualgais phleanala eile a
chomhlionadh.

» Ta am ag teastail chun rudaf fisicidla a dhéanamh chun na haiseanna
a chur le chéile chun pleananna a chur le chéile, you know, bualadh

le scoileanna eile b’théidir, agus rudaf a roinnt. Ta gach scoil ag
déanamh an rud céanna. T4 sé fiordheacair an t am sin a fhail. (T1
Scoil F - Priomhoide Tanaisteach Sruth lan-Ghaeilge)

Aiseanna

Priomhchonstaic a bhain leis an solathar T1 na rochtain ar aiseanna. Miniodh
nach raibh rochtain ag na scoileanna ar chuid mhaith de na téacsanna i
nGaeilge agus gur dushlan mor € sin. | gceantair éagsula na tire bhi ceannairi
den tuairim nach raibh aiseanna ar fail i gcanuint na scoile/an cheantair.
Mhaigh cuid de na ceannairi nach raibh caighdeéan léitheoireachta cuid de na
téacsanna oirilinach mar go raibh siad ag aois |éitheoireachta ro-ard.

Acmbhainni chun Tacu le Scolairi a bhfuil Riachtanais Oideachais sa

Bhreis acu

Thainig sé chun solais go dteastaionn breis tacaiochtai 6 phaisti a bhfuil
riachtanais oideachais sa bhreis acu. Cé go mbionn aiseanna ar fail i mBéarla,
is minic go mbionn ar an scoil iad a aistriu go Gaeilge. Thug an taighde le
fios go raibh deacracht ag scolairi airithe rath a bhaint amach sa tsonraiocht
T1 mar gheall ar an mbéim ar an léitheoireacht agus scribhneoireacht. Mhol
scoil amhain go mbeadh acmhainni breise daonna ag teastail mar shampla
breis cuntairi riachtanais speisialta chun tacu le scolairi a bhfuil riachtanais
oideachais sa bhreis acu sa choéras lan-Ghaeilge.

* T4 XX% de na daltai sa scoil seo go bhfuil riachtanas éigin acu.
B’fhéidir disléicse, diospraicse, dioscalcuile. Ach nuair a lorgaimid

na hacmhainni, mar shampla, do dhaltai uathacha, nil siad ar fail tri
Ghaeilge agus bionn orainn iad a aistrit. (T1 Scoil C - Priomhoide
Gaelcholaiste).

Réamh-mholtai na gCeannairi T1 ag Céim a hAon
Cuireadh ceist ar na ceannairi scoile an raibh aon mholtai ar mhaith leo a
dhéanamh a rachadh chun sochair do chur i bhfeidhm na sonraiochta agus
don solathar ar bhonn nios leithne. Ta suimit ar na moltal a rinne siad ar
fail anseo. Ta sé tabhachtach le cur san aireamh gur bailiodh na sonrai 6

scoileanna cas-staidéir ag Céim a hAon de staidéar tri bliana.

Scrudu Cainte

* Moladh as cuimse a thainig anios 6 na hagallaimh leis na ceannairi scoile
sna scoileanna cas-staidéir T1 na gur ga go mbeadh scridu cainte mar
chuid den mheasunu suimitheach ag leibhéal na Sraithe Soisearai chun
scileanna labhartha a chur chun cinn. Bhi gach ceannaire scoile ar aon
tuairim faoi seo ar mhoéran cuiseanna.

* Ar an gcéad dul sios, téa nios mo i geeist leis an nGaeilge i scoileanna T1
na abhar scoile amhain. Ta labhairt na Gaeilge ag croilar phobal agus saol
na scoileanna. Ta labhairt na Gaeilge fite fuaite le féiniulacht scolairi agus
bhi na ceannairi den tuairim gur ga béim a leagan ar labhairt na Gaeilge tri
choras an scrudaithe mar go mbionn tionchar ag an scrddu ar an teagasc
agus ar an bhfoghlaim sa rang.

* Moladh go laidir go mbeadh scridu cainte ann chun aitheantas a thabhairt
do scileanna teanga scolairi i scoileanna T1 agus len iad a spreagadh leis
an teanga a Usaid agus le bheith ina gcainteoiri gniomhacha Gaeilge.

» D’aitigh na ceannairi go raibh scrddu cainte riachtanach ¢ thaobh
cursai idirdhealaithe de le deis a thabhairt do scolairi a scileanna
idirghniomhaithe teanga a Iéiriu trid an gcaint.

* Moladh go mbeadh scrddu cainte ann leis na scoléiri a réiteach don
Ardteistiméireacht.

Athbhreithniu a dhéanamh ar an gcoras scrudaithe

agus ar an gcoras gradala do scoileanna T1

* Faoi mar a sheasann sé, léirigh nach mér gach ceannaire scoile an
tuairim go raibh scolairi T1 faoi mhibhuntéiste ag an scradu deiridh, nach
|éiriu cruinn a bhi i marcanna an scriduithe ar chaighdean Gaeilge na



scolairi agus gur fheil an céras measunaithe do scolairi acadula amhain.
Bhi tromlach na gceannairi den tuairim go raibh an céras scrddaithe
agus an coéras marcala ag déanamh dochar don teanga 6 thaobh cursai
inspreagtha agus féinmhuinine de. Chuir cuid de na ceannairi in iul ma
leantar leis an gcoras mar ata, go bhféadfadh drochthionchar a bheith
ag an gcoras scrudaithe ar an éileamh a bheadh ar scoileanna T1 sa
todhchai. Bheadh impleachtai an-tromchuiseacha ann da leanfali leis an
gcoéras marcéla ata sa tSraith Shéisearach sa tSraith Shinsearach.

Athbhreithniu a dhéanamh ar an litriocht & solathar

téacsanna

* Bhi cuid de na ceannairi scoile den tuairim go raibh an iomarca litriochta le
cludach ag scolairi T1.

* Moladh gur choéir go mbeadh scolairi in ann tarraingt ar litriocht na chéad
bhliana agus iad ag réiteach don scrudu.

* Moladh téacsanna a roghnu ata ar chaighdean oiriinach agus déanamh
cinnte de go mbeadh na téacsanna ar fail do na scoileanna T1 agus iad ar
fail i gcanuint an cheantair. Is ga tuilleadh initchta a dhéanamh ar an abhar
seo le linn an taighde.

Aiseanna & Tacaiochtai do scolairi a bhfuil riachtanas

oideachais sa bhreis acu

* Moladh tacaiochtai breise a chur ar fail do scolairi a bhfuil riachtanas
oideachas sa bhreis acu agus go mbeadh aiseanna curtha in oiritiint don
suiomh tumoideachais. Moladh go mbeadh breis foirne ann chomh maith
chun tacu leis na foghlaimeoiri a bhfuil riachtanais bhreise oideachais acu.

Am don Phleanail agus don Fhorbairt Ghairmiail

Leanunach

* Moladh breathnu ar chdrsal ama agus am ceart a thabhairt do mhuinteoiri
le tabhairt faoin bhforbairt ghairmiuil agus le tabhairt faoin bpleanail i
gcomhthéacs athruithe suntasacha curaclaim.

Earcaiocht muinteoiri lan-Ghaeilge agus Gaeltachta &

Liantas

Moladh gur ga breathnu ar chursai earcaiochta agus gur ga straitéis
a bheith ann lena chinntit go mbeidh muinteoiri ar fail le teagasc i
scoileanna sa chathair agus sna scoileanna Gaeltachta chomh maith.

Moladh forbairt a dhéanamh ar oideachas muinteoiri go mbeidh solathar
ann don earnail lan-Ghaeilge agus Ghaeltachta 6 thaobh theagasc na
Gaeilge mar abhar agus teagasc abhair eile tri Ghaeilge.

Moladh i scoil Ghaeltachta amhain gurbh fhid painéal a bheith ann do
mhuinteoiri Gaeltachta.

* Moladh an lintas a thabhairt ar ais do mhuinteoirf até ag teagasc |

scoileanna lan-Ghaeilge agus Gaeltachta mar bhealach le haitheantas a
thabhairt don obair bhreise a bhaineann le bheith ag obair san earnail.

Gniomhaiochtai Seach-churaclaim & Nasc leis an
bpobal

Moladh cur leis na gniomhaiochtai seach-churaclaim tri Ghaeilge chun
cur leis na deiseanna ata ag scolairi T1 séisialli a dhéanamh tri mhean
na Gaeilge taobh amuigh den scoil. Is ga go mbeadh daoine liofa sa
Ghaeilge le haisitheoireacht a dhéanamh ar na gniomhaiochtai seach-
churaclaim chomh maith.

Moladh go bhféadfadh ciste éigin cabhru le turais chun na Gaeltachta do
scolairi i scoileanna T1 lasmuigh den Ghaeltacht.

Moladh leanuint leis na scéimeanna teanga sa Ghaeltacht ata ag tabhairt
tacaiochta d'fhorbairt teanga na scolairf ar scoil.

Tatal
Bhi dushlain le cur i bhfeidhm na sonraiochta T1 i mérchuid de na scoileanna

cé go raibh moérchuid de na ceannairf ag aontu leis an solathar idirdhealaithe

ar bhonn prionsabail. Priomh-phointi buairimh na: aitheantas do labhairt na
teanga, an coras gradala do scoileanna T1 agus solathar na sonraiochta
T1 d’fhoghlaimeoiri uile na Gaeilge. Is iad foireann muinteoiri na scoile an
phriomhthacaiocht a mhol na ceannairi. Bhi roinnt scéimeanna tacaiochta



teanga i scoileanna Gaeltachta le moladh chomh maith le gniomhaiochtai
seach-churaclaim agus nasc leis an bpobal aititil agus/né le pobal Gaeltachta.
Is iad na priomhchonstaici a bhain le cur i bhfeidhm na sonraiochta agus leis
an solathar na earcaiocht muinteoirf, am don teagasc, don phleanail agus don
fhorbairt ghairmidil, diseanna teagaisc agus aiseanna agus acmhainni chun
tacu le foghlaimeoiri a raibh riachtanais oideachais sa bhreis acu. Cuireadh
réamh-mholtai na gceannairf i lathair a d’'fhéadfai tuilleadh initichta a dhéanamh
orthu. Breathnaitear sa chéad chuid eile ar thaithi agus ar thuairimi muinteoirf i
scoileanna T1 ar chur i bhfeidhm shonraiochtai Gaeilge na Sraithe Séisearal.

Priomhcheist a bhain leis an taighde na: Cad ¢ an taithi ata ceannairi
scoile, muinteoiri agus scolairf ar chur i bhfeidhm shonraiochtal Gaeilge na
Sraithe Soisearai (T1 agus T2) i réimse an teagaisc, na foghlama agus an
mheasunaithe agus cad iad na tuairimi ata acu ina leith?

Breathnaitear ar an gceist seo faoi na mérthéamai seo a leanas a d'eascair
6n anailis ar na grupail fécais le muinteoiri (N=23) i sé scoil T1. Is iad na
morthéamal a bhain leis an anailis dhéaduchtach agus ionduchtach na:
Cursal Aistrithe; Pleanail & Tacaiochtal; Cuir Chuige Teagaisc agus Foghlama;
MeasUnu, Litrfocht, lonchuimsitheacht, Tionchar an Scridaithe Dheiridh agus
Moltai na Muinteoiri. Tagann fothéamai faoi gach ceann de na mérthéamai.

Bhi meascan tuairimf idir na scoileanna agus cuiseanna éagsula a chuir
dushlain roimh fhoghlaimeoiri maidir le foghlaim na Gaeilge sa chéad bhliain
san iar-bhunscaoil.

Mhinigh muinteoiri i scoil Ghaeltachta amhain, mar shampla, go raibh
an t-iompar teanga sa phobal ag athrd agus go raibh tionchar ag cuinsi
sochtheangeolaiochta ar chaighdean Gaeilge na scolairi agus an Béarla
mar theanga an tsoisialaithe nios minice. Bhi neart oibre le déanamh sa
chéad bhliain maidir le cruinneas agus saibhreas na Gaeilge a fhorbairt,
go hairithe. D’aithin scoileanna eile go raibh forbairt ar an saibhrit teanga

6on mbunscaoil. Bhain dushlan le hidirdheall sa chéad bhliain i gcuid de na
scoileanna Gaeltachta mar go raibh ar mhuinteoiri freastal ar scolairf a raibh
réimse cumais iontu sa Ghaeilge, mar shampla, cainteoiri duchais na Gaeilge,
foghlaimeoiri Gaeilge ar ardchaighdean agus nuafhoghlaimeoiri na Gaeilge.
Bhi lion ard scolairi a bhi nuathagtha go hEirinn i scoil amhéin. Theastaigh
tacaiochtal sa bhreis sna casanna seo.

Sna Gaelcholaisti bhi an-réimse cumais 6 thaobh na Gaeilge de i measc
na scolairi. Mhinigh na muinteoiri go raibh dushlan go héirithe roimh scolairi
a bhf ag aistritl 6 scoileanna mean-Bhéarla go dti an Gaelcholaiste agus
roimh scolairi a raibh riachtanais oideachais sa bhreis acu. Bhi ga le tacaiocht
bhreise a thabhairt d’fhoghlaimeoiri sna casanna sin. Mhinigh muinteoiri
chomh maith go raibh tionchar laidir ag an bpaindéim ar scileanna labhartha
cuid de na scolairi sa Ghaeilge agus go raibh easpa muinine orthu f a labhairt.
Bhain tabhacht mar sin le dirit ar scileanna labhartha sa chéad bhliain le togail
ar fhéinmhuinin na bhfoghlaimeoiri ach go hairithe.

Bhi éagsulacht caighdeain idir scoléiri a bhi ag teacht 6 bhunscoileanna
éagsula chomh maith. Léirigh mérchuid na muinteoiri an tuairim go raibh
neart bunrudal le cludach le foghlaimeoiri sa chéad bhliain, abhar nach raibh
clidaithe acu sa bhunscaoil. Duirt muinteoiri go raibh ga dirid ar chruinneas
na teanga ach go hairithe. Thuairiscigh cuid de na muinteoiri go raibh Iéim
idir an chéad bhliain agus an dara/trid bliain. Mar sin, is léir go raibh réimse
cumais agus taithi ag foghlaimeoiri ag teacht chun na hiar-bhunscoile, Iéiriodh
an tuairim go raibh an tsonraiocht T1 dushlanach do chuid mhaith de na
foghlaimeoiri.



Pleanail & Tacaiochtai

Bhi cleachtas comhoibritheach don phleanail i bhfeidhm sna scoileanna T1
ar fad agus bhi diseanna a roinnt idir muinteoiri ar thiomantan roinnte i ngach
scoil chas-staidéir. Bhi muinteoiri ag dearadh pleananna agus aiseanna agus
a roinnt le muinteoiri eile na scoile, bhi deis ag muinteoiri aiseanna a bhi san
tiomantan a leasu agus a chur in oiritint da ranganna féin. Bhi pleanail bliana
agus téarma ar bun go comhoibritheach idir na muinteoiri sna scoileanna
cas-staidéir. Bhi an scridu céanna ag ranganna i gcuid de na scoileanna
chomh maith. Sa scoil ina raibh an sruth lan-Ghaeilge, roghnaiodh abhar a bhi
comhchoiteann leis an tsonraiocht T2 agus chabhraigh sin le cursal pleanala
agus rochtain ar aiseanna.

Bhi muinteoiri den tuairim go raibh lion ard torthai foghlama sa tsonraiocht
agus nach raibh sé i gconal soiléir conas iad a cheangal leis an gceacht no leis
na ceachtanna. Bhi comhraiti gairmitla ar sidl ag muinteoiri faoin bpleanail ar
bhonn neamhfhoirmidil sna scoileanna chomh maith. Priomhdhudshlan a bhain
le cUrsal pleanala na ganntanas ama don phleanail fhoirmidil. Bhi muinteoiri
den tuairim go raibh nios mé ama de dhith don phleanail fhoirmiil. Bhi neart
de na muinteoiri sasta pleanéil a dhéanamh ag tarraingt ar na litriocht seachas
a bheith ag dirit ar théamai ar leith agus b’in athrd dearfach a bhain leis an
tsonraiocht dar le cuid de na muinteoiri.

Bhi muinteoiri ag dearadh aiseanna iad féin agus ag baint leas as aiseanna
a bhi ar fail mar shampla: An Tairseach ag COGG, liosta téacsanna 6 CNCM,
Tuairisc.ie, TG4, abair.ie, an scéalal. Luadh an leathanach Facebook darb ainm
Facebook Muinteoiri na Gaeilge, mar ais Usaideach mar go raibh muinteoiri ag
roinnt aiseanna. Bhi muinteoiri go laidir den tuairim go raibh nios mé aiseanna
ag teastail chun tacu le teagasc na Gaeilge i scoileanna T1. Bhi an-deacracht
maidir le rochtain ar théacsanna do scoileanna T1 agus bhi sin ag dé na geirbe
go mér ag muinteoiri. Chuir an easpa soiléireachta maidir le cad a bheadh ar
an scrudphaipéar isteach go mér ar mhuinteoiri i mérchuid de na scoileanna
mar mhothaigh siad nach raibh siad in ann tacu leis na foghlaimeoiri agus iad
ag ullmhu don scrudu.

Cuir Chuige Teagaisc agus Foghlama

Bhi réimse leathan saibhir gniomhaiochtal foghlama agus teagaisc ar siul
i ngach scoil T1 leis an tsonraiocht a chur i bhfeidhm. Rinneadh naisc idir
snaithe na sonraiochta agus na scileanna teanga. Bhi an-chruthaitheacht
sa teagasc léirithe ag na muinteoiri agus tugadh aird ar gach snaithe den
tsonraiocht de reir aischothd na muinteoiri. Bhi neart de na gniomhaiochtai
céanna curtha i bhfeidhm sna scoileanna. Léirionn na liostai ata curtha i
lathair anseo samplai de ghniomhaiochtai teagaisc agus foghlama én réimse
scoileanna agus nil na gniomhaiochtai ceangailte le haon scail ar leith.

Maidir le cumas cumarsaide a fhorbairt bhi gniomhaiochtai ranga,
gniomhaiochtai scoile agus gniomhaiochtal seach-churaclaim ar bun. Is
suimiuil gur bhain muinteoiri leas as an litriocht go priomha le scileanna
labhartha, Iéitheoireachta agus scribhneoireachta a chur chun cinn. Bhi go leor
de na gniomhaiochtai foghlama bunaithe ar théamai a bhain leis an litriocht
agus is léir go raibh deiseanna saibhre foghlama ag eascairt 6 na seanral
éagsula litriochta. | scoil amhain mar shampla eagraiodh gniomhaiochtai
bunaithe ar an dan ‘An Gealt’ le hAine Ni Ghlinn. Rinne gripai beaga drdma
agus dhear siad fogral, clar agus leabhran faoin dan. Thug sé seo deis do
gach foghlaimeoir a bheith pairteach ar bhealach a d'oir déibh féin. Thug
muinteoiri aird ar idirdheall sna cuir chuige teagaisc agus foghlama agus
mhinigh siad go raibh gniomhaiochtai ranga curtha in oiridint do riachtanais na
scolairi.

Baineadh an-leas as an teicneolaiocht sna scoileanna ar fad chomh maith
le cur le deiseanna cumarsaide na scolairi sa Ghaeilge. Bhi deis ag scolairi
TikTok’ n6é scannain bheaga a dhéanamh no taifead a dhéanamh ar phiosai
léitheoireachta, trachtaireachta, agallaimh go rialta.

Leag cuid de na scoileanna taobh amuigh den Ghaeltacht béim ar thuras
chun na Gaeltachta mar bhealach le tacu le forbairt agus le hisaid na teanga.
Bhi cuid de na scoileanna ag obair i gcomhphéirt le heagraiochtal Gaeilge
ar n6s Chonradh na Gaeilge (Gaeilge 24) agus Gael Linn (Gaelbhratach) le
huséaid na teanga a spreagadh. Bhi deis ag scribhneoiri, aisteoiri, amhranaithe
agus fili mar shampla teacht ar cuairt chuig scoileanna. Bhi rang breise



cruinnis i scoil amhain agus bhi céras i bhfeidhm sa scoil chéanna leis na
scolairl a spreagadh le Gaeilge nios cruinne a labhairt. Bhi spriocfhocloir
agus frasai mar fhécas ag an scoil go seachtainitil agus bhi scéim luaiochta i

bhfeidhm leis na scoléiri a spreagadh an spriocthocléir agus na frasal a Usaid.

Cumas Cumarsaide
Gniomhaiochtai Ranga

Diospoireachtai
Rolimirt
Dramai agus fiseain

Grupal beaga ag déanamh drama né scannan gairid bunaithe ar dhan né
urscéal

Aisteoireacht mar charachtair 6n Urscéal

An chéad chaibidil eile den scéal a chumadh
Taifid ar dhan né scéal n6 agallamh né piosa trachtaireachta
TikTok as Gaeilge ar abhair éagsula

Obair bheirte

Obair ghrupa

Podchraoltai

Trath na gceist

Agallaimh

Obair thionscadail

Amhréain & danta

Agallamh le mamo, daideo agus/ n¢ le duine aitiuil
Nuacht ranga

Gnathchomhra faoina bhfuil ag tarld sa saol.

Gniomhaiochtai Scoile

Comodrtas filiochta

Gaelbhratach

Comortas idir ranganna

Caint phoibli

Gaeilge 24

Seachtain na Gaeilge

Campa samhraidh do lucht na chéad bhliana

Coras duaiseanna nuair a labhraitear Gaeilge chruinn né spriocfhocléir/
frasal

Ceachtanna breise Gaeilge dirithe ar shaibhrit agus ar chruinneas teanga

Gniomhaiochtai Seach-churaclaim agus/no nasc leis an
bpobal

Agallaimh ar dhaoine aititla n6 balill eile den teaghlach i gceantar
Gaeltachta

Lionral idir scoileanna

Turas chun na Gaeltachta ag scoileanna T1 taobh amuigh den Ghaeltacht

Feasacht Teanga agus Chulturtha

Gniomhaiochtai Ranga

Eagarthdireacht a dhéanamh ar phiosai téacs

Spriocstruchtuir m.sh briathar, ainmfhocal, riail ghramadai a aimsiu i
dtéacs

Piarmheasunu
5 abairt le taifead agus foghraiocht chruinn a Usaid

Cluichi ar nés Kahoot dirithe ar phointi gramadai



Ag aimsiu patrin gramadai i gcomhthéacs

Tuiscint a fhail ar struchtuir na Gaeilge tri theacht ar rialacha go
hionduchtach agus an patrdn a chur i bhfocail

Staidéar a dhéanamh ar chanuinti na Gaeilge agus comparaid a
dhéanamh idir canuinti

Ambhran/Itibin a scriobh
Staidéar ar thraidisiun aititla & ainmneacha baile éagsula

Ceachtanna bunaithe ar an litriocht

Gniomhaiochtai Scoile

Ranganna feabhais agus ranganna breise cruinnis ag dirid ar an
ngramadach

Coiste na Gaeilge

Gniomhaiochtal a bhain leis an scéim aitheantais do na scoileanna
Gaeltachta

Laethanta tri Ghaeilge bunaithe ar théama ar leith

Gniomhaiochtai Seach-churaclaim agus/no nasc leis an
bpobal

Agallaimh ar dhaoine éititla

Turas chun na Gaeltachta do scoileanna taobh amuigh den Ghaeltacht
Aoichainteoiri, fili, amhranaithe, udair éititla, cainteoiri éagsula
Piseoga éitilla

An litriocht &ititil

Comortais filiochta

Podchraoltai

Tascanna a bhain leis an litriocht

Féinfheasacht an fhoghlaimeora

Gniomhaiochtai Ranga
* Anailis a dhéanamh ar théacs

* Ceartl botun, botuin a aimsiu i dtéacs

* Piarmheasunu

* Eagarthdireacht ar phiosa téacs

* Critéir reatha a shocrl agus piosa oibre a dhéanamh de réir na gcritéar
* Féinmheasunu a dnhéanamh ar a gcuid oibre féin

* Socraionn foghlaimeoiri ar spriocanna ar leith agus bronnann siad
breithilinas ar leith orthu féin — de réir céras soilse trachta m.sh glas - ta
na spriocanna bainte amach, oraiste - dul chun cinn déanta, dearg - nil na
spriocanna bainte amach go faill

* MeasUnu ranga ar phiosa oibre de réir chritéir ar leith

* Cur i lathair n6 piosa scribhneoireachta

* Deiseanna a thabhairt do na scolairi tascanna a roghnu
* Cobd-chearttchain.

Breathnaitear ar thaithi agus ar thuairimi na muinteoiri faoin litriocht sa chéad
mhir eile.

Litriocht

Is iad na fothéamai a thainig chun cinn na: buanna na litriochta, caighdean
agus canuint na litriochta, rochtain ar théacsanna agus lion na litriochta.

Is Iéir 6n gcur sios ar na gniomhaiochtai teagaisc agus foghlama gur
bhain na muinteoiri an-leas as an litriocht chun forbairt a dhéanamh ar
Ghaeilge na scolairi agus gur bhunaigh siad neart gniomhaiochtai ranga
ar an litriocht. Thuairiscigh na muinteoiri gur chuir an litriocht le saibhrid na
teanga ach go hairithe agus gur thaitin téacsanna difridla le scolairi difridila
agus go raibh réimse leathan téacsanna ar fail ar na liostai. Bhi samplai de
théacsanna litriochta a thaitin leis na scolairi i ngach scoil agus bunaiodh
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réimse saibhir gniomhaiochtai teagaisc agus foghlama ar na téacsanna
litrfochta, mar shampla agallamh a chur ar charachtair, piosa aisteoireachta

a dhéanamh, deireadh nua a scriobh, iontréil dialainne, blag a scriobh,

rolimirt mar charachtair 6n scéal. Mhinigh go leor de na muinteoiri go raibh na
gearrscannain spreaguil agus taitneamhach do na scolairi agus gur chothaigh
Usaid na ngearrscannan nios mé ama le tabhairt faoi ghniomhaiochtai eile
cumarséaideacha sa rang.

* Fiseéan a deirtear liomsa. Mar sin chuir mé an cheist. “Cén fath go
dtaitnionn na fiseain libh?” agus duirt siad “Mar gheall nilimid ag
breathnu ar an litriocht, ar na nétaf ar ipad.” Agqus is déigh liom freisin
mar gheall go dtugann sé nios mé deiseanna a scileanna féin a
usaid sa rang, tégann an fisean 16 néiméad agus ansin is féidir leo

am eile caitheamh a bheith cruthaitheach ag déanamh rél ghlacadh,
dramaiocht, aisteoireacht, ag plé, ag déanamh diospdireachtai agus
rudaf éagsula seachas dirit ar an litriocht an t-am ar fad. (T1 Scoil C,
Gaelcholaiste)

Cé go raibh na scoileanna lonnaithe i gcuigi éagsula, bhi muinteoiri den
tuairim nach raibh na téacsanna in oiritiint do chanuint na scolairi agus gur
chothaigh sin dushlan sa bhreis doibh maidir le teacht i dtuiscint ar an téacs
agus treisit a dhéanamh ar Ghaeilge na scolairf idir ghramadach agus fhocloir.
Mhol muinteoiri i ngach scoil Ghaeltachta go gcuirfi téacsanna ar fail i gcanuint
an cheantair.

* Agus go leor leor don litriocht, ni raibh sé i nGaeilge na haite seo, ni
raibh siad ag teacht i dteagmhail leis an bhfocal scriofa a thuigfidis
nd d’aithneoidis, cineal so in ionad ag neart’ Gaeilge, bhi tu ag

muineadh na focla déibh nach n-usaididis agus nach gcloisfidis ionas
go dtuigfidis i gcomhthéacs téacs na focail sin. (T1 Scoil D, Scoil
Ghaeltachta)

Priomhdhushlan a bhain leis an litriocht chomh maith na rochtain ar
théacsanna. Mhinigh muinteoirf go raibh an-chuid de na téacsanna as cl6, go

raibh sé deacair teacht orthu agus go raibh am a chaitheamh ag fétachoipeail
go minic. Mhinigh muinteoiri go raibh seo mishasuil ach go hairithe do scolairi
a mbionn deacracht acu le scileanna eagrichain.

Bhi éagsulacht tuairimi maidir leis an lion litriochta a bhi le cludach. Bhi cuid
de na muinteoiri an-sasta leis an laghdu ar lion na litriochta dualgais ¢ 2023, i
gcasanna eile bhi muinteoiri den tuairim go raibh an lion litriochta fos rothrom
agus ag cothu deacrachtal maidir le cursaf idirdhealaithe ach go héirithe.

* Ta siad fés ag foghlaim, na daltal le riachtanais agus a thagann
le fiorbheagan Gaeilge. Ta sé dushlanach orthu ar an gcéad dul
sios agus ansin an méid litriocht ata le clidach acu. (T1 Scoil A
Gaelcholaiste)

* T4& sé go maith go bhfuil sé laghdaithe, dul chun cinn iontach! T& sé
laghdaithe anois do bhliain a 2 agus bliain 1 agus bliain 3. Ar a laghad
anois ta sé indéanta. (T1 Scoil E Scoil Ghaeltachta)

Léirigh cuid de na muinteoirf an tuairim go raibh caighdean cuid de na
téacsanna mi-oirilinach do scolairi na Sraithe Séisearai agus go raibh siad
rodheacair déibh. Bhi tionchar ag lion agus ag caighdean na dtéacsanna ar an
gcleachtas sa rang agus thuairiscigh muinteoiri i gcasanna go raibh orthu an-
chuid ama a chaitheamh ag minil na dtéacsanna seachas & léamh né a bplé.
Bhi an bhéim ar an litriocht ag fagail na teanga labhartha in ait na leathphingine
dar leis na muinteoiri. Chothaigh lion agus leibhéal na litriochta dushlain
do scolairi airithe agus dushlain ni ba mhoé do scoléiri a raibh deacrachtai
litearthachta né deacrachtaf foghlama acu.

* Formhdr den am caite sa rang ag léamh litriochta. Bhiomar ag caint
lendr daltai féin agus chun an fhirinne a ra tugann sé 3 mhi drscéal a

léamh agus ta an urscéal thart ar 100 leathanach agus nuair ata tu ag
muineadh i rang measctha, ni féidir iarraidh ar na daltai iad & léamh
iad féin sa bhaile. (T1 Scoil C Gaelcholaiste)




Thug tuairisci na muinteoiri le fios go raibh buanna ag baint leis an litriocht
chun tacu le cur i bhfeidhm ghnéithe den tsonraiocht. Toisc gur scrddu scriofa
a bhi sa scrudu deiridh, bhi mérchuid de na muinteoiri den tuairim go raibh
orthu dirit ar Iéamh agus scriobh sa rang agus go raibh sin ag baint 6n am
d’fhorbairt scileanna labhartha. Breathnaitear ar mheasunu sa chéad mhir eile.

Breathnaitear ar thaithi agus ar thuairimi na muinteoiri faoi mheasunu
foirmitheach na sonraiochta T1, is é sin MRB 1 agus MRB 2 sa chuid seo
chomh maith lena dtuairimf faoi na cruinnithe AFMA.. Breathnaitear ar thuairimf
na muinteoiri i leith an scrddaithe dheiridh sa chéad chuid eile.

Maidir le MRB 1, léirigh na muinteoiri an tuairim gur obair i seo a bhionn ar
sill sa rang ar aon nos. Maiodh i Scoil Ghaeltachta amhain go raibh tacaiocht
ag teastail 6 na scolairi na piosai oibre a roghnu. Bhi meascan tuairimi faoi
MRB 2. Bhi cuid de na muinteoiri dearfach faoi: Is é ceann de na laethanta
is deise é ar scoil an la go ndéanann muid é sin, sin i mo thuairim (T1 Scoil
D Scoil Ghaeltachta). Is maith liomsa an MRB 2, caithfidh mé a ra (T1 Scoil
B Ghaeltachta). Mhinigh muinteoiri airithe gur mhothaigh na scolairi go raibh
rud €igin bainte amach acu agus an MRB curtha i gcrich acu. Bua a bhain le
tascanna MRB n& gur cruthaiodh deis do na scolairi diriti isteach ar abhar a
raibh suim acu féin ann.

Thainig sé chun solais i gcupla scoil gur chuir MRB 2 isteach ar na scoléiri 6
thaobh strus agus imni de mar go raibh orthu seasamh suas agus cur i lathair a

dhéanamh os comhair a bpiarai. Nior oir an cur i lathair do scolairi airithe dar leo.

Bhi cuid de na muinteoiri den tuairim gur measunu ar scileanna cur i lathair a bhi
i MRB 2 seachas measunu ar scileanna idirghniomhaithe cainte sa Ghaeilge.

Toisc go bhfuil liofacht chumarsaide forbartha ag foghlaimeoiri T1 ardaiodh
an cheist i scoil amhain an raibh an sért seo measunaithe feiliinach
d’fhoghlaimeoiri T1 ar chor ar bith mar go dtugann siad faoin gcineél seo
cur i lathair go rialta ar aon nés sa Ghaeilge agus in abhair eile. Nior cheap
muinteoiri gur choir don MRB teacht in ait an scrudaithe cainte.

Priomh-mholadh a d’eascair 6 na grupai fécais na go raibh mérchuid na
muinteoiri den tuairim gur chéir go mbeadh marcanna suimitheacha ag dul
do na tascanna MRB. Bhi muinteoiri ar aon fhocal go ndeachaigh an t-uafas
oibre isteach iontu ach nach fitl i mar nach raibh aitheantas i bhfoirm marcanna
suimitheacha ag dul déibh. | gcasanna airithe duirt muinteoiri go raibh na
scolairf dispreagtha mar gheall nach raibh marcanna ag dul do na tascanna
MRB agus i scoileanna airithe bhi tuismitheoiri & gceistit faoi am a chaitheamh
ar an MRB seachas ar an scrudu deiridh.

Ar an iomlan, bhi na muinteoiri dearfach faoi na cruinnithe AFMA mar gur
tugadh deis doéibh labhairt lena gcomhghleacaithe agus breithilinas a thabhairt
ar shamplal oibre. Bhi cuid de na muinteoiri den tuairim gur thug an proiseas
seo muinin doéibh go raibh siad ar an mbéthar ceart maidir leis na tuairiscini né
go raibh catagadir ar leith tuillte ag an scoléire. Pléitear tionchar an scrudaithe
dheiridh sa chéad chuid eile.

Is € aidhm an taighde né iniichadh a dhéanamh ar thaithi agus ar thuairimi
na muinteoiri ar chur i bhfeidhm shonraiochtal Gaeilge na Sraithe Séisearai.
Ni thagann an scrudu deiridh go direach faoi chur i bhfeidhm na sonraiochta
ach priomhthoradh a d’eascair 6n anailis na go raibh tionchar nach beag
ag an scrudu deiridh ar an teagasc agus ar an bhfoghlaim sa rang agus ar
thuairimi na muinteoiri i leith na sonraiochta. Ta sé tabhachtach na tuairimi
seo a thuairiscit mar phriomhthéama a thainig chun solais ag Céim a hAon
sa taighde. Pléitear an téama faoi dha fhothéama, is iad sin: tionchar an



scrudaithe ar an teagasc agus ar an bhfoghlaim agus taithi na muinteoiri ar an
gcoras gradala i scoileanna T1.

Bhi na muinteoiri i mbeagnach gach scoil-chas-staidéir go laidir den tuairim go
raibh tuilleadh treorach de dhith orthu maidir le habhar an scrddaithe dheiridh.
Chothaigh an éiginnteacht deacracht doibh mar ba mhaith leo tacu leis a
scolairf agus iad a ullmhu don scridu. Bhi tionchar ag an easpa soiléireachta
ar phleanail agus ar theagasc na muinteoiri. Bhi muinteoiri diomach go raibh
obair déanta acu sa rang ach nach raibh nasc soiléir idir an obair ranga agus
an scrudu deiridh. Mar shampla, cé gur thaitin an litriocht aitidil le muinteoiri/
scolairf airithe, ni raibh si ar an bpaipéar scrudaithe. D’aitigh muinteoiri nach
raibh toradh na hoibre le feicedil tri chdras an scridaithe. Dar le muinteoir,
chuir an t-ullmhtchan don scrddd cuid mhér bru orthu dirid ar an litriocht
(Iéitheoireacht & scribhneoireacht) sa rang. Léirigh na muinteoiri dioma agus
frustrachas leis an scrudu agus bhi na marcanna a bronnadh ar na scolairi ag
do na geirbe go mér acu.

Tuairim iontach laidir a d’eascair 6 na grupai fécais i bhformhér de na
scoileanna na go bhfuil an céras gradala do scolairi T1 michothrom. |
mbeagnach gach scoil duirt muinteoiri go raibh an-titim i lion na ngrad arda
0 cuireadh an tsonraiocht i bhfeidhm. D’aitigh go leor de na muinteoiri go
raibh an coéras gradala éagoérach ar scolairi T1 agus nach raibh ag éiri leis na
cainteoiri Gaeilge ab fhearr gradam a bhaint amach. Dar leis na muinteoiri,
chothaigh an titim sna marcanna lagmhisneach i measc na muinteoiri agus
scolairi.

* Nil siad ag fail na ngradam agus ni thuigeann muid é. (T1 Scoil A,
Gaelcholaiste)

* T4 na gradanna deiridh a bronnadh an bhliain seo caite ar scruduithe
na Sraithe Soéisearai, bhiodar lag, michothrom agus midhaonna. (T1
Scoil C, Gaelcholaiste)

Cuirfear moltai na muinteoiri i Iathair sa chéad chuid eile. T4 sé tdbhachtach
le cur san aireamh gur bailiodh na sonrai 6 na scoileanna cas-staidéir ag Céeim
a hAon de staidéar tri bliana.

Réamh-mholtai na Muinteoiri T1 ag Céim a
hAon

Scrudu Cainte

Thainig moladh laidir 6 mhuinteoiri i ngach uile ghripa fécais sna scoileanna
cas-staidéir T1 gur ga nios mo aitheantais a thabhairt do scileanna labhartha
na scolairi agus gur chéir go mbeadh scridu cainte mar chuid den mheasunu
suimitheach sa tSraith Shéisearach. Mhol muinteoiri go mbeadh scriudu cainte
ann ar na cuiseanna seo a leanas:

(i) Isteanga i an Ghaeilge agus is ga béim a chur ar labhairt na Gaeilge chun
gra a chothu don teanga agus chun na scoléiri a spreagadh | a labhairt.

(i) Ni mor aitheantas a thabhairt do scileanna cainte scolairi T1 idir
chainteoiri dichais agus fhoghlaimeoiri Gaeilge a bhfuil ardchaighdean
teanga labhartha acu.

(iii) Ni mor deis a thabhairt do scolairi a bhfuil riachtanais éagsula acu a
gcuid scileanna teanga a léirit trid an gcaint.

(iv) Chabhrédh an scridu cainte leis na scolairf agus iad ag ullmhd don
tSraith Shinsearach.

Litriocht & Aiseanna Tacaiochta don Litriocht
* Moladh go gcuirfi leabhran/téacsleabhair ar fail do scoileanna T1 ina
mbeadh an litriocht ar fail agus notai teagaisc don mhuinteoir mar threoir.

e Moladh litriocht a chur ar fail i réimse canuinti a oireann do cheantar na
scoile.

* Moladh go mbeadh sé incheadaithe an litriocht 6 chursa na chéad bhliana
a chur i dtreo an scrudaithe dheiridh agus gur bealach amhain a bheadh
anseo leis an ualach litriochta a laghdu agus le deis a thabhairt do scolairi
togail ar a raibh foghlama acu.



Torthai Foghlama

* Moladh lion na dtorthai foghlama a laghdu agus breis samplaf 1éirithe d’
obair ranga a thagann leis na torthai foghlama a chur ar fail.

Cuarsai Measunaithe
* Moladh go mbeadh marcanna ag dul do na tascanna MRB.

* Moladh go mbeadh breis paipéar samplacha ar fail agus go mbeadh breis
treorach ann maidir leis an scrudu deiridh.

* Moladh go mbeadh rogha ar an scrudphaipéar chomh maith le ranndga ar
leith - ceist faoin Urscéal, drama stl.

* Moladh critéir reatha a chur ar fail do na scriduithe agus samplai de
phaipéir ag leibhéil éagsula a roinnt le muinteoirf.

Tacaiochtai do mhuinteoiri

* Moladh breis tacaiochtai a chur ar fail do na muinteoiri agus breis ama a
thabhairt déibh don phleanail chun dul i ngleic leis na hathruithe curaclaim.

Solathar d’fhoghlaimeoiri Uile na Gaeilge
* Mhol muinteoiri go mbeadh breis tacaiochtai agus roghanna idirdhealaithe
ar fail do scolairi ar gach leibhéal cumais sa Ghaeilge.

* Mhol muinteoiri go gcuirfi breis tacaiochtai ar fail do scolairi ata nuathagtha
go hEirinn ag leibhéal na hiar-bhunscoile i scoileanna T1.

Breathnaitear sa chéad chuid eile den tuairisc ar na sonrai a bailiodh 6
cheannairi scoile agus 6 mhuinteoiri sna scoileanna cas-staideir T2.

4.2 Sonrai 6 na Scoileanna Cas-
Staidéir T2

Cuid a Tri: Ceannairi Scoile T2

Diritear sa chuid seo den tuairisc ar thaithi na gCeannairi Scoile sna
scoileanna céas-staidéir T2 ar chur i bhfeidhm na sonraiochta T2 agus ar na

tuairimi at4 acu ina leith. Breathnaitear ansin ar thaithi na gceannairi ar na
tacaiochtal agus ar na constaici a bhaineann le cur i bhfeidhm na sonraiochta
T2 agus leis an solathar, chomh maith leis na moltai a rinne siad le linn na
n-agallamh. Ar deireadh, déanfar suimit ar an gcuid seo den taighde a
bhaineann le taithi agus le tuairimi ceannairi scoile i sé scoil chas-staidéir T2.

Taithi & Tuairimi na gCeannairi Scoile T2

Léirigh cuid de na ceannairi scoile tuairimi dearfacha faoi chuid de na gnéithe
a bhain le cur i bhfeidhm na sonraiochta T2 le linn na n-agallamh.

Bhi meascan tuairimi maidir leis na tascanna MRB. Léirigh Priomhoide
mar shampla, gur maith an rud é deis a thabhairt do scolairi tabhairt faoi
thasc agus aiseolas foirmitheach a fhail le linn na Sraithe Sdisearai. Bhain
pointi dearfacha eile le deis a thabhairt do scolairi tionscadail a chur i gcrich,
chomh maith le deiseanna a chothu leis an bhfoghlaim ghniomhach agus leis
an bhfoghlaim chomhoibrioch a chur chun cinn mar chuid de phréiseas na
dtascanna MRB.

Pointi dearfacha eile a thainig chun cinn na go raibh deis ni b’fhearr ann
aiseolas a thabhairt le linn na Sraithe Soisearai mar gheall ar na hathruithe sa
Chreat don tSraith Shéisearach. Mhol cuid de na ceannairf na cruinnithe AFMA
mar go dtugtar deis do mhuinteoiri pairt a ghlacadh i gcombhraiti gairmitla faoin
teagasc, foghlaim agus measunu tri phroiseas na gcruinnithe athbhreithnithe.

Thug gach uile cheannaire scoile ardmholadh do mhuinteoiri Gaeilge na
scoile de bharr a gcuid diograise agus a gcuid gairmitlachta. Bhraith na
ceannairi go raibh na muinteoiri tiomanta d’fhoghlaim Ghaeilge na scolairi a
chur chun cinn i ngach scoil chas-staidéir.

* From going into the Irish classrooms and my interactions with the
students who are doing Irish. | have a marvellous team of Irish

teachers here. They are wonderful and the children love Irish. (T2
Scoil A - Priomhoide)




Mhinigh cuid de na ceannairi scoile, cé go rabhadar dearfach faoi na
sonraiochtai Gaeilge i dtosach baire agus facin gCreat don tSraith Shoisearach
ar bhonn nios leithne maidir le freagairt do riachtanais foghlaimeoiri éagsula
ach go hairithe, go raibh imnf orthu anois nach raibh cur i bhfeidhm na
sonraiochta T2 ag freagairt do riachtanais na bhfoghlaimeoiri uile. Thainig
dushlain maidir solathar idirdhealaithe chun cinn go laidir mar théama i
gcomhthéascanna scoile T2 agus pléitear na dushlain seo sa rannég a
bhaineann le constaici do chur i bhfeidhm na sonraiochta.

On taithi a bhi ag na ceannairf scoile, afach, 1éirigh siad priomhbhuairteanna
faoi chur i bhfeidhm na sonraiochta i gcomhthéacs scoileanna T2. Is iad na
priomhphointi buairimh a d’ardaigh na ceannairi na: (i) aitheantas do labhairt
na teanga, (ii) an t-aistrit 6n tSraith Shéisearach go dti an tSraith Shinsearach,
(i) marcanna suimitheacha sa Ghaeilge, agus (iv) strus mar gheall ar na
tascanna MRB.

Aitheantas do Labhairt na Gaeilge

Priomhthéama a d’eascair 6 na hagallaimh leis na ceannairi scoile i
scoileanna cas-staideir T2 na go raibh imnf orthu facin easpa béime ar labhairt
na Gaeilge sa chéras measUnaithe. Dar leis na ceannairi, bhi an easpa
measunaithe ar scileanna cainte ag dispreagadh na scolairi maidir le labhairt
na Gaeilge. Is teanga { an Ghaeilge agus mar sin mhol na ceannairf gur cheart
agus gur chéir béim a leagan ar fhorbairt scileanna idirghniomhaithe cainte
sa tSraith Shoéisearach trid an measunu suimitheach. Chuir ceannairf in itl
go raibh tionchar diultach ag cur i bhfeidhm na sonraiochta ar inspreagadh
na scolairi i leith fhoghlaim na Gaeilge mar gheall ar an easpa aitheantais do
labhairt na teanga.

Bhi na ceannairi d’aon ghuth agus go laidir den tuairim nach leor MRB 2 le
measunu a dhéanamh ar scileanna labhartha na scolairi. Bhi na ceannairi den
tuairim go raibh tionchar ag an measunu ar an teagasc agus ar an bhfoghlaim
agus cé go raibh sé i gceist ag an tsonraiocht béim a chur ar an measunu
foirmitheach agus an measunu suimitheach araon, go léirionn tuismitheoir
agus scolairi suim sna torthai suimitheacha den chuid is mo.

* But the oral Irish, | think the oral Irish ... you need it. You need the oral

Irish absolutely. (T2 Scoil A - Priomhoide)

* The students and the parents are really only interested in their final
descriptor, the JCPA. (T2 Scoil D - Priomhoide Tanaisteach)

Bhi gach ceannaire scoile den tuairim gur ga go mbeadh scrddu cainte mar
chuid den mheasunu suimitheach sa tSraith Shoisearach chun tact leo ullmhu
don scridu cainte sa tSraith Shinsearach.

* You know, there’s nothing like your formal oral ...l think the CBAs are
a really positive thing, but at the same token, | think that formal kind of

doing an oral exam, the first time they formally do an oral exam for a
state examination will be in a Leaving Cert, and that’s too long really.
(T2 Scoil A - Priomhoide)

Léirigh ceannairf an tuairim chomh maith nach bhfeileann scradu
scriofa amhain do na foghlaimeoiri uile ata ag foghlaim na Gaeilge. Dar
leis na ceannairi, thabharfadh scridu cainte deis do scoléiri scileanna
idirghniomhaithe cainte a léirii agus d'fheilfeadh seo ni b" fhearr
d’fhoghlaimeoiri a bhfuil réimse cumais iontu. Thug an taighde le fios go raibh
taithi dhearfach ag scoileanna T2 a chuir na scriduithe cainte roghnacha i
bhfeidhm roimhe seo ar chéras na scrdduithe cainte.

An tAistria on tSraith Shoisearach go dti an tSraith Shinsearach

Léirigh formhor na gceannairi scoile i scoileanna cas-staidéir T2 imni go
bhféadfadh bearna a bheith sa choéras anois idir an tSraith Shoisearach agus
an tSraith Shinsearach. Dar le tromlach na gceannairi t4 bearna nios moé ann
anois mar gheall ar an tsonraiocht T2.

» What they've done is, they've changed the Junior cycle, but the
senior cycle has remained the same. So, at the moment during this,

and “interregnum’” for want of a better description, you have an issue
relating to “how do you bridge the gap that’s expected?” And therein
does lie a challenge. (T2 Scoil C - Priomhoide Tanaisteach)




Léiriodh imni nach raibh a déthain béime ar labhairt na teanga agus an
tsonraiocht & cur i bhfeidhm mar gheall nach raibh measunu suimitheach ar an
gcaint. Cuireadh an tuairim in idl go raibh bearna sa chaighdean sa da shraith
agus go raibh caighdean ni ba isle ag na scolairi anois agus iad ag dul isteach
sa tSraith Shinsearach. Bhi cuid de na scoileanna ag cur breis ama ar leataobh
do theagasc na Gaeilge sa tSraith Shinsearach le hiarracht a dhéanamh cuid
den bhearna a lionadh. Uséideadh ranganna breise san idirbhliain le breis
tacalochta a thabhairt d’fhorbairt scileanna labhartha na Gaeilge i gcuid de
na scoileanna cas-staidéir. Dar leis na ceannairi, bhi an chuma ar an sceéal
go raibh miréir idir an da shraith - an tSraith Shoisearach agus an tSraith
Shinsearach agus go raibh straitéisi €éagsula curtha i bhfeidhm ag scoileanna
le dul i ngleic leis an dushlan.

* |t's as a result of the difficulties I'm seeing at Junior Cycle, | put an
additional period to sixth year Gaeilge to give them a little bit more
time around working on the oral, because of the importance of that in
the end. ... because of the deficits at Junior Cycle.

* So it’s a big commitment from my allocation, if you like, to the subject,
but | feel it’s necessary and worth it. (T2 Scoil E - Priomhoide)

Marcanna Suimitheacha sa Ghaeilge

Bhraith mérchuid de na ceannairi scoile go raibh sé ni ba dheacra ar scolairf
Gradam agus Ardtuillteanas a bhaint amach sa Ghaeilge sa tSraith Shéisearach
i gcomparaid leis an seanchoras agus go raibh sé ni ba dheacra graid arda a
bhaint amach sa Ghaeilge sa choras reatha i gcomparaid le habhair eile.

* The course seems difficult, and it appears more difficult for students
fo achieve top end descriptors in Gaeilge than it is in other subjects
... S0, we'd have students who will be high achievers getting higher

merits or distinctions, in most of their subjects, and then getting
maybe a merit ‘as Gaeilge’. And that leads to frustration for the
students and for the teachers as well. (T2 Scoil D - Priomhoide
Tanaisteach)

Thuairiscigh cuid de na ceannairi go raibh titim i lion na ngrad is airde
6 cuireadh an tsonrafocht T2 i bhfeidhm. De réir na n-agallamh, chuir an
lion beag gradam isteach ar mhuinin agus ar thaithi na gceannairi, na
muinteoirl agus na scolairi ar chur i bhfeidhm na sonraiochta. Duradh go
raibh drochthionchar ag na graid islithe ar fhéinmhuinin agus ar inspreagadh
na scolairf i leith fhoghlaim na Gaeilge agus iad ag dul isteach sa tSraith
Shinsearach.

Bhi straitéisi a gcur i bhfeidhm le breis tacaiochta a thabhairt do scolairi.
Mhinigh priomhoide amhain mar shampla go raibh rangl déanta anois ar
scolairf na chéad bhliana ar bhonn cumas chun tacu le scolairi, cé go raibh
leibhéil mheasctha i ranganna na chéad bhliana nuair a thosaigh siad amach
ar an tsonraiocht T2. Rinne priomhoide amhain ceangal idir an titim sna graid
leis an gcinneadh an scridu cainte a bhaint de mheasunu na Sraithe Soisearal.

* | suppose for us, | mean probably not the right way to look at things
all the time, but results matter. And for us, the results would have
significantly decreased as a result of moving to Junior Cycle... The
biggest impact we feel on results for us is the oral going. We just feel
that that has been major disadvantage. (T2 Scoil B - Priomhoide)

Léirigh cuid de na ceannairi scoile an tuairim go raibh na bandaf gradala ro-
leathan chomh maith agus go raibh sé ni ba dheacra ar scolairi Gradam agus
Ardtuillteanas a bhaint amach mar go raibh na bandai gradala chomh leathan.

Dearcthai faoi na MRB

Léiriodh meascan tuairimi maidir leis na tascanna MRB ar an iomlan.
Morthéama a d’eascair 6n anailis ar na sonrai, afach, na go raibh na MRB ag
cur brt agus imni ar scoléiri i gcasanna airithe i scoileanna T2. Tuairisciodh
go raibh measunu sa bhreis le déanamh ag scolairi agus nach raibh na
measunuithe seo ag baint 6 bhrd an scradaithe dheiridh cé nach fit marcanna
suimitheacha na MRB.




» So instead of reducing stress, actually there’s, there’s increased
stress. There’s an increased stress because it’'s happening around
the CBAs and for some students, not for all, and we know, it's

not intended to be high stakes examn, but for some students, any
exam [causes stress] and some parents. (T2 Scoil D - Priomhoide
Tanaisteach)

Mhinigh cuid de na ceannairi scoile go raibh scolairi buartha faoi na MRB
agus go raibh tionchar ag Covid-19 ar leibhéil imni na scolairi. Bhain dushlan
ach go hairithe le MRB 2 nuair a bhionn ar scolairi cur i lathair 6 bhéal a
dhéanamh os comhair a bpiarai i nGaeilge. Bhi na ceannairi scoile ag tagairt
da dtaithi roimh an leagan athbhreithnithe de MRB2. Bhi cuid de na ceannairi
den tuairim nach bhfeileann an sort seo measUnaithe do gach scolaire agus
go mbaineann dushlan sa bhreis le cur i lathair a dhéanamh tri mhean na
Gaeilge nuair is { dara teanga na scolairf.

* Again this is across the board, it’s not just Irish, but you know the
CBA in theory is a really really good idea and there is real learning
and real value in it. Em, it suits some students better than others you
know and the fact that they have to present, it's bad enough to have

to present in English, but for some students who absolutely struggle,
it's a bigger issue to present in Irish and that’s the source of stress
and you know yourselves in a post-Covid environment. (T2 Scoil B -
Priomhoide)

Breathnaitear sa chéad mhir eile ar thuairimi na gceannairi maidir leis na
tacaiochtal agus na constaici a bhaineann le cur i bhfeidhm agus le solathar na
sonraiochta T2.

Tacaiochtai

Dar leis na ceannairi T2, is iad na priomhthacaiochtai a chabhraigh le cur
i bhfeidhm na sonraiochta T2 agus leis an solathar na: muinteoiri na scoile,
tacaiochtal inscoile agus tacaiochtal taobh amuigh den scoil.

Muainteoiri na scoile

Bhi na ceannairi T2 ar fad den tuairim go raibh moladh ag dul do mhuinteoiri
na scoileanna agus gurbh iad na muinteoiri féin na tacaiochtal ba riachtanai
agus ba thabhachtai do chur i bhfeidhm na sonrafochta.

Tacaiochtai Inscoile

Dar leis na ceannairi, bhi meascéan de thacaiochtai inscoile i bhfeidhm sna
scoileanna cas-staideir T2. Bhi comhraiti gairmitla ar bun idir muinteoiri ar
bhonn neamhfhoirmidil agus ar bhonn ni b’fhoirmidla. Chuir scoil amhéain am
ar leith ar fail do chruinnithe gairmidla ag amanna ar leith i rith na bliana agus
Usaideadh uaireanta Phairc an Chrocaigh chomh maith le dirid ar an nGaeilge i
scoileanna airithe.

Baineadh feidhm as an amchlar i scoil amhain chun cur le deiseanna
teagmhéla na scolairi leis an nGaeilge agus rinneadh iarracht ranganna a chur
ar fail go rialta i rith na seachtaine seachas bloc ranganna a bheith ag tls n6
deireadh na seachtaine amhain chun teagmhail na scoléiri a mhéadu leis an
teanga.

Bhi comhuinteoireacht ar siul i gcuid de na scoileanna nuair a bhi na
hacmhainni ar féil. | scoil amhain miniodh gur chabhraigh an fhoireann
tacaiochta foghlama le scolairi a bhi ag streachailt leis an nGaeilge. D’éirigh
leo an tacaiocht inranga seo a chur ar fail mar go raibh Gaeilge liofa ag baill
den fhoireann tacaiochta foghlama.

Suimiuil go leor, bunaiodh 6caidi cleachtais i scoil amhain a thug deis
do mhuinteoiri dea-chleachtas a roinnt maidir le teagasc agus foghlaim na
Gaeilge.

Thainig an téacsleabhar chun cinn freisin mar thacaiocht a chur struchtdr ar
an teagasc agus ar an bhfoghlaim sa Ghaeilge i scoileanna cas-staidéir T2.
Bhi an litriocht agus treoir curtha ar fail sa téacsleabhar agus ba chuidiu é sin.

Maidir le tacaiocht a thabhairt do na scolairi, labhair ceannairi faoi chomortais
diospdireachtal, trath na gceist, foghlaim ghniomhach, Tae & Plé, seachtain
na Gaeilge, Uséaid na leabharlainne, an Ghaeilge sna meain agus iarrachtai



a dhéanamh go mbeadh préifil feicealach ag an nGaeilge sa scoil. Mhaigh
ceannairi gur thacaigh an teicneolaiocht le cur i bhfeidhm na sonraiochta, mar
shampla, ipadanna, riomhairi gltine, teilifiseain Apple, srl.

Tacaiochtai Taobh Amuigh den Scoil

Luaigh ceannaire amhain tacaiocht 6n gCigireacht agus 6 na heagraiochtai do
mhuinteoiri Gaeilge mar thacaiochtai do chur i bhfeidhm na sonraiochta T2. Mhol
cuid de na ceannairi scoile na seirbhisi forbartha gairmitla do mhuinteoiri (SFGM)
mar thacaiocht do scoileanna maidir le haiseanna ar line, na laethanta forbartha
gairmitla a cuireadh ar fail agus cuairteanna scoile. Bhi meascan tuairimf léirithe
ar na laethanta forbartha gairmiula ag brath ar aiseolas na muinteoiri. Luaigh
cuid de na ceannairi cnuas laesthanta mar thacalocht do scoileanna T2 chomh
maith. Ar na laethanta seo tagann grdpai muinteoiri le chéile ar lathair scoil
amhain le tabhairt faoi fhorbairt ghairmiil ata focasaithe ar sprioc ar leith. Bhi
lionra cruthaithe idir scoileanna a thainig faoi eagras bainistiochta ar leith agus
eagraiodh imeachtal idir na scoileanna a bhf pairteach leis an nGaeilge chur
chun. Bhi naisc idir scoileanna T2 agus scoileanna T1 sa lionra seo.

Constaici

Priomhthéama a thainig chun cinn maidir le constaici a bhain le cur
i bhfeidhm na sonraiochta T2 agus leis an solathar, na easpa solathair
idirdhealaithe d’fhoghlaimeoiri uile na hiar-bhunscoile sa Ghaeilge.
Bhain dushlain le difréall sa teagasc, san fhoghlaim agus sa mheasunu.
Breathnaitear ar idirdheall faoi na fothéamai: (i) céras na ndioluinti, (ii) solathar
d’fhoghlaimeoiri uile na hiar-bhunscoile agus (iii) an t-aistrid én mbunscoil go
dtf an iar-bhunscoil. Pléitear earcaiocht muinteoiri ina dhiaidh sin.

Coras na nDioluinti

Labhair nach mér gach ceannaire scoile faoi na dioluinti on nGaeilge.
Bhain castachtai le céras na ndioltinti sa taighde seo. Bhi méadu i lion na
dtuismitheoiri a raibh dioltine a lorg acu da gcuid paisti sa chéad bhliain
den iar-bhunscoil mar gheall ar na coinniollacha le dioldine a bhronnadh a
bheith chomh scaoilte is ata. Bhain castacht leis an gcoéras agus le solathar a
dhéanamh do scolairi a raibh dioltine acu no a lorg acu.

Mhinigh ceannaire amhain mar shampla, go mbionn ar na scolairi a I€irit go
bhfuil ag teip orthu sa Ghaeilge san iar-bhunscoil mura bhfuil dioltine acu ag
teacht isteach én mbunscoil. | gcasanna airithe cuireadh tacaiochtai i bhfeidhm
chun tacu le scolairi sa chéad bhliain agus sa dara bliain san iar-bhunscoil ach
bheadh dioltine bronnta ar an scoléire tar éis bliana go leith in ainneoin na
dtacaiochta a cuireadh ar fail. Miniodh go raibh roinnt tuismitheoiri ag ra gur de
dheasca cuinsi meabhairshlainte a raibh an dioltine a lorg acu 6n nGaeilge.
| gcasanna airithe ba Iéir go raibh priomhoidi faoi bhrli ag an gcéras dioltine
agus gur coras € a chur lena n-ualach oibre.

* The amount of Irish exemptions being sought for absolutely no good
reason. There would have been a time when exemptions would
have been only exceptional circumstances, whereas now before a
child comes into first year you will have a letter from a parent stating

the grounds on which this exemption should be and now obviously
there’s a loophole so to speak and they, you know, in the whole thing
about anxiety, that it’s affecting their child’s mental health, you know
and then because the responsibility lies with the Principal to grant
those exemptions. (T2 Scoil B - Priomhoide)

Ardaiodh an tuairim freisin gur cheap roinnt scolairi/tuismitheoiri go raibh sé
nios deacra marcanna arda a fhail sa Ghaeilge i gcomparaid le habhair eile
agus gur chuir sin le lion na scolairf a raibh dioltine a lorg acu 6n nGaeilge.
Duirt priomhoide amhain go raibh dioltine & lorg in amanna le breis ama a
thabhairt do scolairi staidéar a dhéanamh ar abhar eile.

* Higher grades in Irish tend to be harder for students to achieve than

other subjects so a lot seek exemptions. (T2 Scoil D - Priomhoide
JEREISCE),

Chuir priomhoide eile in idl go raibh an bhéim ar an léitheoireacht agus
scribhneoireacht ag cur as d'fhoghlaimeoiri airithe agus ag tabhairt spreagadh
doibh dioltine a lorg 6n nGaeilge. Cuireadh tacaiocht foghlama ar siul le



linn an ama do na ranganna Gaeilge i gcasanna airithe. | scoil eile, cuireadh
tacaiocht foghlama ar fail sa rang Gaeilge mar go raibh Gaeilge ag an
bhfoireann tacaiochta foghlama.

Labhair ceannaire amhain faoi phéist a thagann go hEirinn sna blianta
sinsearacha sa bhunscoil agus nar tugadh deis doéibh an Ghaeilge a fhoghlaim
sa bhunscoil. Mar sin, bhi péisti a d’fhreastail ar scoil lan-Ghaeilge agus paisti
nach bhfuair deis staidéar a dhéanamh ar an nGaeilge ar chor ar bith in aon
rang amhain, bhain an-dushlan le hidirdheall da bharr.

* The teachers then are left in a difficult position in the classrooms
because they have children who may have come from a Gaelscoil

sitting in front of them, and then you have a child who's sitting in front
of you who has never heard the Irish language in their life. (T2 Scoil A
- Priomhoide)

Ba léir go raibh cuiseanna éagsula do bhronnadh na ndioltinti ach gur céras
¢ até tar éis fais go mor.

Solathar d’Fhoghlaimeoiri Uile na hlar-bhunscoile

Bhi formhor na gCeannairi den tuairim nach raibh cur i bhfeidhm na
sonrafochta T2 sa tSraith Shoéisearach ag tacu leis na foghlaimeoiri uile a bhi
ag freastal ar na scoileanna cas-staidéir. Breathnaitear ar an easpa solathair
d’fhoghlaimeoiri uile na hiar-bhunscoile faoi dha théama, is iad sin (i) cursa
bonnleibheil agus (ii) solathar d’fhoghlaimeoiri atéa nuathagtha.

Cuarsa Bonnleibhéil

Léirigh ceannairi i mbeagnach gach scoil an tuairim nach bhfreastalaionn
an rogha idir ardleibhéal agus gnathleibhéal ar na foghlaimeoiri uile ata ag
foghlaim na Gaeilge. Bhi an cursa gnathleibhéil rodheacair d'fhoghlaimeoiri
airithe agus mhol mérchuid de na ceannairi go geuirfi cdrsa bonnleibhéil ar
fail. Moladh go dtabharfadh cursa bonnleibhéil deis d'fhoghlaimeoirf airithe
dul chun cinn a dhéanamh ag leibhéal a oireann doibh féin agus deis ni ba
mho doéibh rathulacht san fhoghlaim a bhaint amach sa Ghaeilge. Mhinigh na
ceannairi seo go raibh cursa bonnleibhéil de dhith go cinnte ar fhoghlaimeoiri
airithe le deis a thabhairt doibh cumas agus muinin a fhorbairt sa Ghaeilge.

Dar le ceannaire amhain, bhi céras dha leibhéal i bhfeidhm, ba iad sin
ardleibhéal agus gnathleibhéal amhain agus go raibh imeall & dhéanamh ar
roinnt foghlaimeoiri da bharr.

* But the foundation level paper, at least the children were able and
felt success with the foundation level paper, you know, which is now
gone, you know. It wasn't the be all and end all of everything, but

those two or three students who couldn’t get the success out of the
higher levels [ordinary and higher] got it in the Foundation [level]. At
least they, there was a recognition and an acknowledgement that they
learned something. (T2 Scoil A - Priomhoide)

It's about trying to build and maintain student confidence, really, and
a sense of achievement and a fact that you know a teacher can say,

“Well done. You found it very difficult, but look, | told you, and now
here’s the proof”. (T2 Scoil E - Priomhoide)

Solathar do Scolairi ata Nuathagtha

Ardaiodh an pointe nach raibh cursa Gaeilge ar fail do scolairi a bhi
nuathagtha go hEirinn. Is I&ir, mar sin, nach bhfuil solathar ar bith ann don
sainghrupa seo. | scoil amhain bhi lion ard foghlaimeoiri nuathagtha ach ni
raibh solathar ar bith ann déibhsean 6 thaobh na Gaeilge de. Moladh go gcuirfi
solathar ar fail do na scolairfl seo mar gheall ar na buntéisti féinitlachta agus
cultdrtha a bhaineann le foghlaim na Gaeilge. Mhol duine de na ceannairi go
bhféadfadh bonnchdrsa cumarséide cabhru le foghlaimeoiri ata nuathagtha
blaiseadh a fhail de bhuntaisti foghlama na Gaeilge.

An tAistriag 6n mBunscoil go dti an lar-bhunscoil

| gcasanna airithe bhi na ceannairi den tuairim go raibh an-éagsulacht sna
caighdeain Ghaeilge a bhi ag na foghlaimeoiri ag brath ar an mbunscoil éna
raibh siad ag teacht. Bhi foghlaimeoiri ar ardchaighdean agus foghlaimeoiri
a raibh caighdeain ni ba isle acu & dteagasc in aon rang amhain. Ceistiodh
leanUnachas sa choras tri chéile.



* | suppose the question | have is and | don’t see evidence of it.
Is there a link between the primary curriculum, the post primary

curriculumn, and even within the post primary between Junior Cycle
and Senior Cycle, | don’t see an integrated approach in any subject,
particularly in Irish. (T2 Scoil F - Priomhoide).

Earcaiocht Muinteoiri

Mhinigh cuid de na ceannairi scoile gur bhain dushlan le hearcaiocht
muinteoiri agus le muinteoiri a choinneail. Is constaic i seo a chuireann isteach
ar sholathar na sonraiochta.

* | suppose challenges for me are ... the retention, the availability and
retention of staff, and | mean, | don’t have teachers that are running

out of school or anything, but when a vacancy occurs, it’s trying to
replace them with someone qualified, who’ll commit, and then who'll
come, and then stay. (T2 Scoil E - Priomhoide)

Réamh-mholtai na gCeannairi T2 ag Céim a hAon

Is iad seo na moltai a eascraionn 6 na hagallaimh leis na ceannairi scoile i
scoileanna cas-staidéir T2. Ta sé tabhachtach le cur san aireamh gur bailiodh
na sonrai ag Céim a hAon den taighde.

Scrudu Cainte

* Mhol gach uile cheannaire go gcuirfi scridu cainte éigeantach ar fail mar
chuid den mheasunu suimitheach sa tSraith Shoisearach. Ag tarraingt ar a
geuid taithi mar cheannairi scoile, bhi roinnt cliseanna leis an moladh seo:
(i) chun aitheantas a thabhairt do labhairt na teanga agus chun scolairi a
spreagadh an Ghaeilge a labhairt agus a fhoghlaim, (ii) chun tacu leis na
scoléiri scileanna idirghniomhaithe cainte a fhorbairt, (iii) chun cabhru le
scolairf ullmht don tSraith Shinsearach, (iv) chun bri a bhaint 6n measunu
deiridh agus, (v) chun tacu le foghlaimeoiri ar gach leibhéal cumais.

Cursa Bonnleibhéil a chur ar fail

* Moladh cursa bonnleibhéil a chur ar fail chun tacu le foghlaimeoiri ar
réimse leibhéil éagsula cumais Gaeilge a fhoghlaim.

Cursa a chur ar fail do Scolairi ata nuathagtha

« Moladh clrsa a chur ar fail do scolairf atd nuathagtha go hEirinn go
mbeidh rochtain acu ar na buntaisti a bhaineann le foghlaim na Gaeilge
agus chun cur le himeascadh.

Tatal

Bhi na ceannairi T2 ar fad a ghlac pairt sa taighde seo ar aon tuairim go
bhfuil ga le scridu cainte a thabhairt isteach mar chuid den mheasunu
suimitheach sa tSraith Shoisearach. Thainig sé chun solais sna hagallaimh go
raibh bearna ann anois idir an tSraith Shéisearach agus an tSraith Shinsearach
0 cuireadh an tsonraiocht T2 i bhfeidhm. Anuas air sin, bhi straitéisi éagsula
i bhfeidhm i scoileanna chun tacaiocht sa bhreis a thabhairt do scolairi san
idirbhliain. Leéirigh mérchuid na gceannairi an tuairim go raibh sé ni ba dheacra
ardmharcanna a thuilleamh sa Ghaeilge agus go raibh drochthionchar aige
seo ar dhearcthai muinteoiri agus scolairi. Cé go raibh tuairimi dearfacha
léirithe i leith na MRB, chothaigh an céras seo brd do scolairi airithe. Bhi réimse
tacaiochtal inscoile agus tacaiochtai taobh amuigh den scoil curtha i bhfeidhm
chun tacu le cur i bhfeidhm na sonraiochta sna scoileanna cas-staidéir T2. Is
ga tuilleadh initichta a dhéanamh ar sholathar do na foghlaimeoiri uile agus ar
dhifreald sna scoileanna ar chuiseanna éagsula. Bhain castacht agus bru le
coras na ndioluinti 6n nGaeilge. Aithniodh earcaiocht muinteoiri mar dhushlan
comonta eile. Cuireadh moltai na gceannairi i lathair. Breathnaitear sa chéad
mhir eile ar thaithi agus ar thuairimi muinteoiri i scoileanna cas-staidéir T2 ar
chur i bhfeidhm shonraiochtai Gaeilge na Sraithe Soisearal.



Cuid a Ceathair: Muinteoiri T2

Taithi agus Tuairimi na Muinteoiri i Scoileanna Cas-

staidéir T2

Priomhcheist a bhain leis an taighde na: Cad ¢ an taithi ata ag ceannairi
scoile, muinteoiri agus scolairi ar chur i bhfeidhm shonraiochtai Gaeilge na
Sraithe Sdisearal (T1 agus T2) i réimse an teagaisc, na foghlama agus an
mheasUnaithe agus cad iad na tuairimf ata acu ina leith?

Dirftear sa chuid seo den tuairisc ar thaithi na muinteoiri i scoileanna cas-
staidéir T2 ar chur i bhfeidhm na sonraiochta T2 agus ar na tuairimi ata acu ina
leith. Breathndfar ar an gceist seo faoi na moérthéamai seo a leanas a d’eascair
6n anailis ar na grupai fécais le muinteoiri (N= 19) i sé scoil T2: Cursal
Aistrithe, Pleanéil & Tacaiochtai, Cuir Chuige Teagaisc & Foghlama, Measunu,
Litriocht, Tionchar an Scrddu Deiridh agus Moltal na Muinteoiri. Tagann
fothéamai faoi gach ceann de na mérthéamai seo.

Cursai Aistrithe

Thuairiscigh muinteoiri, go raibh bearna idir an caighdean Gaeilge a bhi
sealbhaithe ag na scolairi agus an caighdean Gaeilge a bhi ag teastail chun
tabhairt faoin tsonraiocht Ghaeilge T2 san iar-bhunscoil. Léirigh muinteoiri
0 5 scoil as 6 scoil go raibh obair mhoér le déanamh sa chéad bhliain le
tuiscint na scolairf a fhorbairt ar bhunstruchtuir na teanga agus le bunleibhéal
innitlachta a bhaint amach. Bhi an obair seo le déanamh mar thisphointe.
Chuir muinteoirf in dha scoil an tuairim in iul go raibh an phaindéim Covid-19
i ndiaidh drochthionchar a imirt ar leibhéil innitlachta na scolairi sa Ghaeilge.
Bhi cuid de na muinteoiri den tuairim go raibh caighdeain éagsula sa Ghaeilge
sa chéad bhliain ag brath ar an mbunscoil 6na raibh na scolairi ag teacht
chomh maith. Bhi bunscoileanna airithe ni ba bhaula don Ghaeilge na mar
a bhi bunscoileanna eile. Bhi tionchar aige seo ar chaighdean Gaeilge na
scolairl agus ar an teagasc agus foghlaim san iar-bhunscoil. Bhain dushlan le
hidirdheall sa chéad bhliain den iar-bhunscoil. Bhi scolairi airithe ni ba laidre
6 thaobh na Gaeilge de na mar a bhi scoléiri eile, go hairithe iad siud a bhi ag
aistrit 6 shuiomh lan-Ghaeilge né 6 scoileanna mean-Bhéarla a bhi laidir 6
thaobh na Gaeilge de. D’'fhéadfai an Iéamh a dhéanamh ¢ na torthai seo go

bhfuil dushlain le sard maidir le cursai aistrithe 6n mbunscoil go dti an iar-
bhunscoil 6 thaobh na Gaeilge de i gcasanna airithe agus go bhfuil bunobair le
déanamh ag muinteoiri iar-bhunscoile i gcasanna airithe roimh déibh tabhairt
faoi chur i bhfeidhm na sonrafochta T2.

» So ta an-mheascan ann 6 thaobh cumais de, an-mheascan cumais
ann agus bionn sé deacair freastal ar riachtanais na scolairi sin, gan

tracht a dhéanambh ar litriocht agus rudai mar sin de sa chéad bhliain.
Nil na rudai bunusacha ar eolas acu 6 thaobh na Gaeilge de. (T2
Scoil A)

Pleanail & Tacaiochtai

Thug muinteoiri samplai den chomhphleanail agus aiseanna a roinnt lena
chéile i gcuid de na scoileanna céas-staidéir. Phleanail muinteoiri le chéile, go
hairithe ag tus na bliana agus ag cruinnithe foirne nuair a bhi am leagtha sios
don phleanéil. Bhi muinteoiri den tuairim gur bhain castacht leis an tsonraiocht
T2 agus go raibh an-chuid le cludach laistigh den achar ama a bhi ag dul don
Ghaeilge sa tSraith Shoisearach. Bhraith cuid de na muinteoiri nach raibh sé
indéanta an méid a bhi sa tsonraiocht a chitidach.

Bhain na muinteoirf leas as na torthai foghlama chun pleanail a dhéanamh
nuair a cuireadh an tsonraiocht i bhfeidhm den chéad uair, ach go hairithe.
Ni raibh na torthai foghlama larnach sa phleanail laethuil. | gcasanna airithe,
bhraith muinteoiri go raibh sé deacair ciall a bhaint as cuid de na torthai
foghlama agus iad a cheangal leis an gcleachtas ranga go praiticiuil.
Thuairiscigh cuid de na muinteoiri go raibh na torthal foghlama an-leathan ar
fad agus go bhféadfadh muinteoiri difridla ciall dhifritil a bhaint astu. Léiriodh
an tuairim go raibh na torthai foghlama sa Ghaeilge ni ba chasta na mar a
bhionn torthal foghlama in &bhair eile a bhi & dteagasc acu.

* Nil siad soiléir ar chor ar bith i gcomparaid le hdbhair eile. Ta siad

éasca, mar shampla i Staidéar Gnd. Ta siad éasca chun tuiscint, ach
i nGaeilge ta siad ré-deacair agus ré-chasta. (T2 Scoil A)




Bhain na muinteoiri leas as réimse aiseanna chun tacu leo agus iad i mbun
pleanédla agus i mbun teagaisc. Mhol na muinteoiri Facebook Muinteoiri
na Gaeilge le haiseanna a roinnt lena gcomh-mhuinteoiri ach go héirithe,
agus mhinigh siad gur chabhraigh an ais seo leo coinneéil ‘suas chun
data.” Tacaiochtai eile a bhi in Usaid ag na muinteoiri na: Tuairisc.ie, VIFAX,
Téacsleabhair, acmhainni 6 COGG, TG4 Foghlaim, Seomra Ranga Google
/ TEAMS agus laethanta forbartha gairmiula a bhi eagraithe ag na seirbhisi
tacaiochta.

Nior Uséaid formhoér na muinteoiri na fiseain tacaiochta a bhi curtha ar fail
ag an CNCM chun tacu leis an ullmhudchan do na MRB. Léirigh cuid de na
muinteoiri an tuairim go raibh an caighdean Gaeilge a bhi Iéirithe sna fiseain
an-ard ar fad agus go gcuirfeadh na heiseamlairi sin isteach ar fhéinmhuinin
scolairf { i scoileanna T2.

* Ag teacht anios ag an MRB, is féidlir linn na taifid sin do na scolairi

eile ag déanamh MRB a thaispeaint inar ranganna. Scaiti bionn sé sin
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beagainin scanrdil. Bionn siad ag ra “Whoa!” (T2 Scoil F)

Cuir Chuige Teagaisc agus Foghlama

Cumas Cumarsaide

Is Iéir on anailis gur cuireadh an bhéim ba mho ar chumas cumarséaide na
scolairf a fhorbairt sa Ghaeilge sna scoileanna T2 seachas an da shnaithe
eile ata sa tsonraiocht, is iad sin, feasacht teanga agus chultdrtha agus
féinfheasacht an fhoghlaimeora. Bhi réimse gniomhaiochtai curtha i bhfeidhm
sna scoileanna le cumas cumarsaide na scolairi a fhorbairt, mar shampla:
cluichi teanga, comoartais, rélghlacadh bunaithe ar an litriocht, fiseain Tik Tok
a chruthu, obair ghrdpa, obair bheirte, cluichi teanga, Flipgrid, taifid fuaime ar
phiosal léitheoireachta agus fiseain bheaga a dhéanamh bunaithe ar théama.
Luaigh scoil amhain Gaeilge24 mar chur chuige a spreag na scolairi le Gaeilge
a labhairt. Bhain cruthaitheacht le cuid de na tascanna ranga mar ata Iéirithe
sna réitis ar lean.

* Bhi an comortas bunaithe ar ceann de na pros a bhi léite acu
So bhi orthu aisteoireacht a dhéanamh bunaithe ar Katfish né rud

éigin mar sin. Bhi orthu TikTok a dhéanamh bunaithe air sin, bhi sé
greannmbhar... bhi orthu dul siar a dhéanamh ar na scéalta agus an
focléir cui a usaid. (T2 Scoil B)

* Ta cluiche Jenga agam le huimhreacha ar na blocanna agus bionn
bileoga difridla agam le ceisteanna, is féidir leo an bloc a bhaint
amach agus ma ta uimhir 1 [acu], cuireann tu ceist uimhir 1 ar do
phairtnéir. (T2 Scoil C)

Ba léir gur thaitin cuir chuige ghniomhacha leis na scolairi ach go raibh
am i gceist le tascanna taitneamhacha gniomhacha a éascu do na scolairi.
Bhraith muinteoiri go raibh cursai ama mar chonstaic ar ghniomhaiochai
idirghniomhaithe teanga a chur ar fail de bharr go raibh go leor le cludach acu
don scrudu scriofa agus gur gha doibh diriu air sin.

* [s féidir leat na rudai deasa sin a dhéanamh an t-am ar fad agus cé
go bhfuil cumarsaid déanta acu agus deiseanna labhairt lena chéile

is araile, ach, ar an I, caithfidh siad a bheith in ann sui sios agus an
méid sin a scriobh agus ta an-chuid le scriobh acu. (T2 Scoil E)

Moladh chomh maith gurbh fhié nios mé ama a thabhairt d’fhorbairt
scileanna labhartha na scolairi sa Ghaeilge. Is fit a aithint gur i gcasanna
airithe mhinigh muinteoiri go raibh sé deacair na scolairi a spreagadh le
labhairt i nGaeilge i scoileanna T2. Cé go ndearnadh iarracht tasc tri Ghaeilge
a chur ar sill sa rang, i gcasanna airithe bhi na scolairi drogallach labhairt i
nGaeilge agus labhair siad i mBéarla. | gcasanna airithe, bhi easpa innitlachta
sa teanga ¢ bhéal sa Ghaeilge mar bhac ar Usaid na teanga sa seomra ranga.

* Fiu inniu, bhi muid ag déanamh scannain so focldir faoi scannain
aqus an phictidrlann, agus bhi ceistneoir acu le cur ar a chéile faoi

scannain. Ach bhi mé ag sidl timpeall an ranga agus bhi siad ag cur
na ceisteanna tri Bhéarla ar a chéile. (T2 Scoil A)




Feasacht Teanga & Chulturtha

Nior thug na muinteoirf méran samplai de chleachtais ranga chun feasacht
teanga na scolairi a chur chun cinn. Cuireadh béim ar chodanna de struchtuir
na teanga a aithint i ranganna airithe.

* | suppose nuair a bhionn tu ag ceartu an obair bhaile, is féidir leat na
clipleabhair a mhalart’ agus cuireann td cdpla treoir ar an gclar ban,

you know, cuir line faoi na briathra difridla, an bhfuil siad san aimsir
chaite, cuir ciorcal timpeall réamhfhocal ... (T2 Scoil C)

| gcuid de na scoileanna, iarradh ar scoléiri piosal cainte n6 |éitheoireachta a
thaifead agus a thaifead aris tar éis doibh aiseolas a fhail facin bhfoghraiocht.

Cuireadh béim ar an bhfeasacht chulturtha a spreagadh tri gniomhaiochtaf
éagsula le linn sheachtain na Gaeilge ach go hairithe, chomh maith le turais
chuig an bpictidrlann, maidineacha tae, cainteanna poibli agus céilithe. Moladh
an amhranaiocht mar bhealach le nasc a dhéanamh le cultr na Gaeilge.

* | suppose 6 thaobh an chultdir agus maidir leis an litriocht...em...
déanaim iarracht na hamhrain a dhéanamh in &it na ndanta. |

mbealach éigin ta sé nios éasca do na daltai nuair ata amhran ann
agus ta siad in ann éisteacht leis. (T2 Scoil D)

D’aithin muinteoirf i scoileanna T2 gur bhain dushlan le nasc a dhéanamh le
pobal labhartha na Gaeilge taobh amuigh den scoil. Bhi cuid de na muinteoiri
den tuairim nach raibh déthain ama acu le diriti ar fhorbairt na feasachta
cultdrtha taobh amuigh den chéad bhliain mar gheall ar bhri an scridaithe.
Labhair na muinteoirf i scoil amhain faoi scoléiri a spreagadh le dul chun na
Gaeltachta le linn an tsamhraidh. Sa scoil chéanna bhi deis ag scolairi dul ar
thuras lae chun na Gaeltachta sa chéad bhliain. Bhi cuid de na muinteoiri den
tuairim go raibh sé deacair aionna speisialta a thail isteach sa scoil agus go
gcuirfeadh cleachtas mar sin le deiseanna na scolairi feasacht chultirtha a
fhorbairt agus nasc a dhéanamh le pobal teanga taocbh amuigh den scoil.

Féinfheasacht an Fhoghlaimeora

Is i feinfheasacht an fhoghlaimeora an snaithe ba I ar leag na muinteoiri
béim. | gcuid de na scoileanna spreag muinteoiri na scolairi le machnamh a
dhéanamh ar obair a bhi curtha i gcrich acu mar shampla, Cad ata a fhoghlaim
agam? Cad a d’fhoghlaim mé? Conas is féidir liom barr feabhais a chur ar an
obair an chéad uair eile? Léiriodh an tuairim go raibh sé deacair ar chuid de
na scolairf tabhairt faoin bhféinmheasunu noé faoin machnamh sa dara teanga.
Bhi roinnt de na muinteoiri den tuairim gur bhain dushlan le hathmhachnamh
a dhéanambh tri Bhéarla fil agus go raibh sé an-dushlanach tabhairt faoin
athmhachnambh trf Ghaeilge do scolairi airithe.

* Ta an machnamh a dhéanamh as Béarla sa rang Fraincise agus ta tu

ag iarraidh ar dhaltai gnathleibhéil agus, i ndairire an t-ardleibhéal, é
sin a dhéanamh as Gaeilge ... ta sé sin chomh deacair. (T2 Scoil E)

Breathnaitear ar thuairimi na muinteoiri i leith na litriochta sa chéad chuid eile.

An Litriocht

Bhi morchuid na muinteoiri sna scoileanna cas-staidéir T2 dearfach faoin
rogha litriochta a bhain leis an tsonraiocht. Bhi muinteoiri i diri scoil chas-
staideéir den tuairim go raibh an iomarca litriochta le clidach go fill sa
tsonraiocht T2, afach agus narbh leor an laghdu a rinneadh ar an liosta
litriochta mar thoradh ar an Athbhreithnit Luath.

« O thaobh na litriochta, ta laghdl nios mé ag teastail go géar, i mo

thuairimse. (T2 Scoil A)

Sna grupai focais, thug na muinteoiri samplai den litriocht a thaitin leis
na scolairl agus samplai de na gniomhaiochtai ranga a chur siad ar fail do
na scolairf bunaithe ar an litrfocht. Bhi réimse gniomhaiochtaf ar bun ar nés
rolghlacadh, dramai, agus scribhneoireacht bunaithe ar an litriocht. Thainig na
gearrscannain chun cinn mar rogha litriochta a thaitin leis na daltai.



» Ceapaim féin go dtaitnionn an t-trscéal go mor leo. So déanaimid
an ceann “Cupla” agus toisc go mbaineann sé le saol an déagéra
agus an Ghaeltacht baineann siad an-taitneamh as agus ta a lan
féidearthachtai d’imeachtai gur féidir leat a dhéanamh as sin. Mar
shampla, litir a scriobh én nGaeltacht, comhra f6in a bheith agat, ag
samhla gur tusa an phriomhcharachtar. (T2 Scoil C)

T4 mé ag smaoineamh ar Ghleann Alainn, agus t4 an oiread sin is
féidir leat a dhéanambh, is féidir cas cuirte a chur ar sidl. Is féidir leat
pdstaer a dhearadh de chosc a chur ar dhumpail. Is féidir é sin a
nascadh le coras timpeallachta. Is féidir linn an oiread sin a bhaint 6
Gleann Alainn. (T2 Scoil E)

| gcasanna airithe Iéirigh muinteoiri an tuairim nach raibh cuid den litriocht
feiliinach do dhéagoiri agus is fiu tuilleadh fiosraithe a dhéanamh faoi seo mar
go bhtfuil liosta athbhreithnithe de théacsanna molta curtha ar fail.

Measunu

Cuirfear na torthai a thagann faoin téama measunu i lathair faoi na fothéamai
(i) MRB 1: An Phunann Teanga, (ii) MRB 2 agus (iii) Cruinnithe AFMA.,

MRB 1: An Phunann Teanga

Ni mor a aithint nach raibh méran taithi ag na scoileanna ar an MRB 1 agus
na sonral taighde a mbaili. Maidir leis na scoileanna a raibh taithi acu air, bhi
scoil amhain sasta go raibh an MRB 1 curtha sa dara bliain. Labhair cuid de na
muinteoirf faoin mbrl ama a chothaigh na tascanna MRB.

MRB 2: Ag Idirghniomhu tri Ghaeilge

Bhi meascan tuairimi ag muinteoiri maidir le MRB 2. Bhi muinteoiri i Scoil E
agus i Scoil F sasta gur thug MRB deis do na scolairf a scileanna teanga a
chur chun cinn agus go raibh an taithi go maith déibh. Mhol siad go mbronnfai
marcanna suimitheacha ar an MRB, afach, chun aitheantas a thabhairt d’obair
na scolairi agus go raibh an easpa aitheantais i bhfoirm marcanna ag cur
isteach ar inspreagadh scoléiri tabhairt faoin tasc.

* [s brea liom an MRB 2. Ceapaim go bhfuil sé go maith déibh an cur
i Iathair a dhéanamh, ta sin go hiontach. Ach ni chuireann sé lena

marcanna agus is mor an trua é sin mar cuireann muid an-chuid ama
isteach ann chun é a dhéanamh leo. (T2 Scoil E)

Ar an laimh eile, bhi muinteoiri eile cainteach faoin tasc féin. Chaineadar
an smaoineamh gur tasc idirghniomhaithe teanga a bhi ann mar go raibh
luaschartai in Usaid ag scolairi chun tacu leo an cur i lathair a dhéanamh. In
amanna, ni raibh ag éirf le scoléiri ceisteanna a fhreagairt n6 plé a dhéanamh
agus bhi piosai cainte foghlamtha de ghlanmheabhair acu. Dar le cuid de na
muinteoiri, bhain srianta le féidearthachtai an taisc scileanna idirghniomhaithe
teanga a chur chun cinn.

* Agus déanann siad cur i lathair bunaithe ar rud éigin agus
foghlaimionn siad rud éigin de ghlanmheabhair beagnach. Ansin

cuireann tu na ceisteanna bunusacha agus nil siad in ann freagrai a
thabhairt duit, ta rud éigin in easnamh sa phroiseas. (T2 Scoil A)

Thainig sé chun cinn i gcuid de na scoileanna cas-staidéir gur chuir MRB
2 bru ar scoléiri airithe agus go raibh siad neirbhiseach tabhairt facin tasc.
Mhol muinteoiri scrddu cainte in ait an MRB agus go mbeadh scridu cainte ni
b'fheiliinal chun scileanna idirghniomhaithe cainte a fhorbairt, chun aitheantas
a thabhairt d’obair na scolairi agus chun tacu le scolairi a bhi neirbhiseach ag
labhairt os comhair an ranga. Bhi na muinteoiri ag tarraingt ar a gcuid taithi
ar MRB 2 sular cuireadh na treoirlinte athbhreithnithe ar fail. Pléifear moltai na
muinteoiri maidir le scridu cainte mar phriomh-mholadh a bhi acu. Féachfar ar
thuairimf na muinteoirf faoi na cruinnithe AFMA sa chéad chuid eile.

Cruinnithe AFMA

Bhi tuairimf dearfacha ag na muinteoiri maidir lena dtaithi ar na cruinnithe
AFMA. Thug na cruinnithe deis déibh labhairt lena gcomhghleacai agus thug
an proiseas tacaiocht doibh breithilinais ghairmitla a dhéanamh, go héirithe
nuair nach raibh siad iomlan cinnte faoin tuairiscin a bhi le bronnadh né nuair
a bhi scolairf ar imeall an bhanda ghradala. Léirigh muinteoiri an tuairim gur




chair breis tacaiochtai a chur ar fail - samplai d’obair scolairi a théann leis
na tuairiscini sa chaoi is nach mbeadh cinnti suibiachttla & ndéanamh ag
muinteoiri.

Taithi ar an Scradu Deiridh

Is € aidhm an taighde na iniichadh a dhéanamh ar thaithi agus ar thuairimi
na muinteoiri ar chur i bhfeidhm shonraiochtai Gaeilge na Sraithe Soisearal.
Ni thagann an scridu deiridh go direach faoi chur i bhfeidhm na sonraiochta
ach priomhthoradh a d’eascair 6n anailis na go raibh tionchar mér ag an
scrudu deiridh ar an teagasc agus ar an bhfoghlaim sa rang agus ar thuairimi
na muinteoiri i leith na sonraiochta T2. T4 sé tdbhachtach na tuairimi seo
a thuairiscit mar phriomhthéama a thainig chun solais ag Céim a hAon sa
taighde.

Dar leis na muinteoiri, ni raibh an scridu deiridh ag teacht go beacht
agus go soiléir le cur i bhfeidhm na sonraiochta agus bhi miréir idir an méid
a bhi leagtha sios sa tsonraiocht agus taithi na muinteoiri agus na scolairi
ar an scrudu deiridh. Ardaiodh pointi tAbhachtacha sna grupai focais gur
ga a thuairiscit agus dul i ngleic leo. Bhi muinteoiri ag iarraidh tacu leis na
scolairi agus iad ag ullmhu don scrudd mar chuid da rél mar mhuinteoirt
gairmiula Gaeilge. Mhinigh cuid de na muinteoiri go raibh sé dodhéanta seo
a dhéanamh mar nach bhféadfaidis an méid a bheadh ar an scridphaipéar a
thuar ar aon bhealach. Bhi orthu raon leathan abhar a chltidach ach bhi a fhios
acu go raibh seans ann nach mbeadh nasc leis an scridu deiridh. Léiriodh
an tuairim go raibh an éiginnteacht faoi abhar an scrudaithe michothrom ar
na scolairf agus nach raibh an éiginnteacht seo ag tabhairt an deis ab fhearr
doibh rathulacht a bhaint amach sa scrudu deiridh.

Thuairiscigh muinteoiri chomh maith go raibh torthai ni b isle ag na
scoileanna agus graid ni b isle bronnta ar na scolairi 6 cuireadh na
sonraiochtai i bhfeidhm. Chuir seo isteach ar dhearcthai na muinteoiri. Mhol
muinteoiri go ndéanfai athbhreithnil ar na bandai gradala agus nach raibh
siad cothrom ar na scolairi. Miniodh freisin go raibh scolairi a fuair toilteanas
sa Ghaeilge, is é sin marc ¢ 55-74% ag athru chuig cursa gnathleibhéil don
Ardteist.

* Ni bhfuair muid aon ghradam sa scoil seo 6 thosaigh an rud agus
téann siad ar aghaidh agus faigheann siad H1 san Arditeist. | mean...

bionn i gcénai duine nd beirt achan bliain ar chdir déibh é a fthail agus
ni fhaigheann siad é. (T2 Scoil B)

Mhinigh muinteoirf cuid de na fadhbanna a bhain go sonrach leis an
scrudphaipéar, mar shampla go raibh cuid de na scolairi nach raibh in ann na
ceisteanna a thuiscint. Sa chas sin, cé go bhféadfadh an-chuid oibre a bheith
déanta ag scoléire, agus dua caite aige ag foghlaim na Gaeilge, ni bheadh
toradh na hoibre sin le feiceail.

* Nil sé cothrom ar na daltai a bhfuil go leor staidéir déanta acu agus
rinne siad a lan oibre ar feadh 3 bliana agus ansin focal amhain

sa cheist nach dtuigeann siad agus ansin ni féidir leo plé leis an
bpaipéar. (T2 Scoil E)

Ba Iéir 6 na tuairisci go raibh tionchar didltach ag an scridu deiridh ar
thaithi na muinteoiri ar an tsonraiocht T2 agus ar na tuairimi a bhi acu ina leith.
Féachtar anois ar mholtai na muinteoiri i scoileanna cas-staidéir T2. Ta sé
tabhachtach le cur san aireamh gur bailiodh na sonrai 6 na scoileanna céas-
staidéir ag Céim a hAon de staidéar tri bliana.

Réamh-mholtai na Mainteoiri T2 ag Céim a hAon

Scrudu Cainte

* Is é an phriomhmholadh a eascraionn ¢ na grupai fécais le muinteoirf
i scoileanna T2 na gur choir scridu cainte a bheith mar chuid den
mheasunu suimitheach sa tSraith Shoisearach. Bhi na muinteoiri i ngach
scoil chas-staidéir ar aon fhocal faoi. Is iad na priomhchuiseanna a bhain
leis an moladh na gur choir aitheantas a thabhairt do labhairt na teanga
agus béim a leagan ar fhorbairt scileanna idirghniomhaithe cainte na
scolairf. Bhi muinteoiri den tuairim go gcabhrédh scridu cainte leis an
mbearna a laghdu idir an tSraith Shoisearach agus an tSraith Shinsearach.
Nior cheap na muinteoiri gur chéir go dtiocfadh MRB 2 in ait scridaithe



cainte. Bhi muinteoiri a raibh taithi acu ar an scridu cainte sa Teastas
Sdisearach den tuairim gur choir é a thabhairt ar ais.

Cursai Measunaithe
* Moladh go dtabharfai treoir agus tacaiocht do mhuinteoiri chun go
bhféadfaidis tacu leis na scolairi ullmhut don scradu deiridh.

* Moladh athbhreithniti a dhéanamh ar an scridu deireadh ionas go
mbeadh nasc soiléir leis an gcleachtas ranga.

* Moladh athbhreithnit a dhéanamh ar na bandai gradala.

* Moladh marcanna a thabhairt do thascanna MRB.

Nasc a dhéanamh idir an tSraith Shoisearach & an tSraith

Shinsearach

* Bhi muinteoiri den tuairim go raibh an-bhearna idir an tSraith Shéisearach
agus an tSraith Shinsearach agus go gcabhrodh scrddu cainte leis an
mbearna seo a laghdu.

An Litriocht

* Mhol go leor de na muinteoiri laghdu eile a dhéanamh ar an méid litriochta
ata le cludach. Is fiu tuilleadh fiosraithe a dhéanamh faoi seo mar gur
bailiodh na sonrai ag Céim a hAon de chur i bhfeidhm na sonraiochtal
athbhreithnithe.

* Moladh go mbeadh cead ag scolairi litriocht na chéad bhliana a Usaid i
dtreo an scrudaithe dheiridh.

Torthai Foghlama
* Moladh na torthai foghlama a shoiléiriu.

Solathar d’fhoghlaimeoiri Uile na Gaeilge
* Moladh cursa bonnleibhéil a chur ar fail chun tacu le foghlaimeoiri ar
leibhéil éagsula cumais.

Tacaiochtai
* Moladh go mbeadh breis tacaiochtai ann do scoileanna T2 chun tacu leo
nasc a dhéanamh leis an bpobal teanga taocbh amuigh den scaoil.



Mir a

Déantar comparaid agus codarsnacht sa mhir seo idir na priomhthorthai a
bhain le comhthéacsanna scoile T1 agus T2 ag Céim a hAon den taighde,
agus cuirtear i lathair reamh-mholtai a rinne na ceannairi agus na muinteoiri
ag eascairt 6na dtaithf ar chur i bhfeidhm na sonraiochtai T1 agus T2. Ta
sé tabhachtach a aithint gurb € seo an chéad cheann de dha thuarascail
eatramhacha agus go bhféadfadh athruithe teacht ar na torthai éiritheacha
sa da bhliain atd amach romhainn. Sna chéad chéimeanna eile den staidéar,
fiosrofar gach téama ar bhonn nios doimhne agus nios leithne agus 6
pheirspictiochtai reimse rannphairtithe. Beidh suirbhé naisiunta le muinteoiri iar-
bhunscoile Gaeilge, rud a thabharfaidh Iéargas nios leithne ar an taithi ata ag
muinteoirf iar-bhunscoile na Gaeilge ar chur i bhfeidhm na sonraiochtal Gaeilge
agus ar na tuairimi ata acu ina leith sa chéad chéim eile. Reachtalfar grupai
focais le scolairf sna scoileanna cas-staidéir sa chéad chéim eile le sonrai a
bhailit faoina dtaithi agus a ndearcthai maidir le cur i ngniomh na sonraiochtai.
Is fitl teamal a aithint arbh fhid tuilleadh fiosraithe a dhéanamh orthu ag na
chéad chéimeanna eile den taighde. Cuirtear i lathair na téeamai éiritheacha 6
Chéim a hAon sa mhir seo.

Réamhthorthai na gCeannairi Scoile
T1 & T2

Bhi na ceannairi scoile i scoileanna T1 agus T2 ar aon tuairim gur chair nios
mo béime a chur ar an nGaeilge labhartha sa tSraith Shoisearach agus nios
mo aitheantais a thabhairt do scileanna labhartha na Gaeilge trid an measunu
suimitheach. Mhol gach uile cheannaire scoile go mbeadh scrudu cainte mar

Clig: Suimiu ar na Téamai Eiritheacha

chuid den mheasunu suimitheach sa tSraith Shoisearach don Ghaeilge. Bhi
ceannairi den tuairim gur ga nios mo aitheantais a thabhairt do labhairt na
teanga chun scolairf a spreagadh i a labhairt, chun freastal ar fhoghlaimeaoirf
éagsula, chun scoléiri a ullmhu don tSraith Shinsearach, agus leis an nGaeilge
a chur chun cinn mar theanga bheo bheathach.

D’aitigh ceannairf T1 go bhfuil an Ghaeilge nios tabhachtai na abhar i
scoileanna T1 agus | mar theanga an cheantair agus/né mar theanga an bhaile
agus toisc gurb { teanga na scoile.Thainig sé chun solais gur bhain deacrachtai
suntasacha leis an gcoras idirdhealaithe don mheasunu suimitheach deiridh,
go hairithe i gcas na scoileanna cas-staidéir T1 mar go raibh titim shuntasach
sna graid arda do scolairi T1 6 cuireadh an tsonraiocht T1 i bhfeidhm in
2017. D’'théadfadh an coéras marcala deighilte do scoileanna T1 agus T2, an
leathnU ar na bandal gradala agus an scrudu féin a bheith mar chuis leis na
deacrachtai seo. Léirigh morchuid de na ceannairf sna scoileanna cas-staidéir
T2 go raibh sé ni ba dheacra marcanna arda a bhaint amach sa Ghaeilge i
gcomparéid le habhair eile. Bhif an titim shuntasach sna marcanna arda do
scolairi T1 ach go hairithe, ag imirt drochthionchair ar thaithi scoileanna ar
an solathar idirdhealaithe agus léiriodh an tuairim go raibh scolairi T1 faoi
mhibhuntéiste mar gheall ar an measunu suimitheach idirdhealaithe. Bhi an
titim sna marcanna ina abhar mér imnf i scoileanna cas-staidéir T1.

Thug ceannairi scoile T1 agus T2 ardmholadh do mhuinteoiri na scoileanna
agus cuireadh in iul gurb iad na muinteoiri féin an phriomhfhoinse a bhi ag
scoileanna chun tacu le cur i bhfeidhm na sonraiochtai. Bhi roinnt 6céidi scoile
ar siul sna scoileanna T2 chun tacu le cur chun cinn na Gaeilge. Laidreachtai



a bhain le cur i bhfeidhm na sonraiochta i scoileanna T1 na an nasc leis an
bpobal taobh amuigh den scoil agus an cur chuige uile scoile a cuireadh |
bhfeidhm chun tacu le cur i bhfeidhm na sonraiochta agus chun tacu le cur
chun cinn na Gaeilge mar theanga bheo bheathach na scoile. Taca laidir eile
a chabhraigh le cur i bhfeidhm na sonraiochta T1 na scéimeanna tacaiochta,
mar shampla scéimeanna ata a dtairiscint mar chuid den sceim aitheantais
do na scoileanna Gaeltachta, chomh maith le scéimeanna ata & n-eagru

ag eagrais Ghaeilge. Chabhraigh comhraiti gairmiula le cur i ngnfomh na
sonraiochtai sa da chomhthéacs.

Thainig dushlain chun solais sa da chomhthéacs maidir le solathar an
churaclaim d'fhoghlaimeoirf uile na hiar-bhunscoile. Bhain dushlain le
hoideachas ionchuimsitheach a sholathar - do scolairi a raibh réimse cumais
iontu sa Ghaeilge, do scolairi a raibh riachtanais bhreise oideachais acu
agus do scolairi a bhi nuathagtha i scoileanna T1 agus i scoileanna T2. Mhol
maorchuid na gceannairi T2 go geuirfi cdrsa bonnleibhéil ar fail. Léirionn na
réamhthorthai seo go dteastaionn nios mé tacaiochtai leis an bhfreastal
cui a dhéanamh ar scolairi uile na hiar-bhunscoile agus ni mér go ndéanfai
machnamh curamach air seo. Bhi dushlan roimh scoileanna T1 rochtain a
fhail ar theacsanna molta don litriocht. Bhain dushlan le muinteoiri cailithe
a fhostl sa da chomhthéacs scoile, T1 agus T2. Thug an taighde le fios
go bhfuil céras na ndioluinti ag cothd deacrachtai sa chéras T2 ar bhealal
éagsula. Bhi cuiseanna éagsula a bhain le dioltine a lorg én nGaeilge in iar-
bhunscoileanna T2 agus castacht mhér ag baint leis an gcoéras. Léirionn na
sonrai go bhféadfadh sé a bheith deacair ar phriomhoidi ditltu do bhronnadh
dioltiine mar go bhfuil na coinniollacha chomh scaoilte is ata. B'fhié an t-abhar
seo a inichadh go domhain i staidéar eile. Thainig sé€ chun solais sa taighde
go raibh bearna idir an bunleibhéal agus an iar-bhunleibhéal i gcasanna
airithe 6 thaobh chaighdean na Gaeilge ag brath ar an mbunscoil éna raibh na
scolairl ag teacht agus cuinsi eile. Bhi ceannairf T2 den tuairim nach mbeadh
scolairi ullamh a dhéthain do mheasunu scriofa agus do mheasunu labhartha
sa tSraith Shinsearach agus bhi ctiteamh curtha ar fail sa tSraith Shoéisearach i
scoileannna éirithe chun dul i ngleic leis an mbearna a lionadh.

Réamhthorthai 6 na Muinteoiri T1
agus T2

Pléitear na priomhthorthai faoi na téamai a leagadh béim orthu san iarratas ar
thairiscinti chomh maith leis na téamai a d’eascair ¢ shonrai na muinteoiri.

Cursai Aistrithe

Sa da chomhthéacs scoile T1 agus T2, bhain dushlan le cursai aistrithe 6n
mbunscoil go dti an iar-bhunscoil. Dar leis na muinteoiri, bhi éagsulacht sna
caighdeain Ghaeilge a bhi ag na foghlaimeoiri agus i gcasanna airithe bhi
go leor de bhunghnéithe den teanga le clidach ag scolairi sa chéad bhliain.
Théinig cursai idirdhealaithe chun cinn sa da chomhthéacs. Bhi meascan
caighdean i ranganna na chéad bhliana. Bhi idirdhealt de dhith ach go hairithe
sna casanna seo a leanas: nuair a bhi scoléiri ag aistrit 6 bhunscoil mhean-
Bhéarla go hiar-bhunscoil T1; nuair a bhi riachtanais oideachais sa bhreis ag
scolairf: nuair a bhi foghlaimeoiri nuathagtha go hEirinn; nuair a bhi tacaiocht
bhreise de dhith mar gheall ar an mbearna sna caighdeain idir an bhunscoil
agus an iar-bhunscoil agus mar gheall ar go gcuirtear nios mé béime ar
chursai léitheoireachta agus scribhneoireachta ag leibhéal na hiar-bhunscoile.
Luaigh cuid de na muinteoiri go raibh tionchar ag Covid-19 ar fhéinmhuinin
na scolairi i labhairt na Gaeilge. Chuir na muinteoiri T1 agus T2 an-bhéim ar
labhairt na Gaeilge a chur chun cinn sa chéad bhliain agus chun muinin agus
cumas na scolairi a fhorbairt i labhairt na Gaeilge. Cuireadh béim ar leith ar
fhorbairt an tsaibhris agus an chruinnis i gcomhthéacsanna scoile T1. Bhain
muinteoiri leas as réimse modheolaiochtai chun tacu le scolairi muinin agus
cumas a fhorbairt i labhairt na Gaeilge.

Pleanail agus Tacaiochtai

Bhi tiomantain roinnte in Usaid ag muinteoiri i scoileanna T1 agus bhi na
muinteoiri ag ullmhu a gecuid nétal teagaisc féin agus a roinnt eatarthu. Bhi
comhphleandil idir muinteoiri sa da chomhthéacs T1 agus T2, go hairithe
ag tus na bliana agus bhi comhraiti gairmiula neamhfhoirmidla ar bun idir
muinteoiri i ngach scoil chas-staidéir. Cé gur Usaid muinteoiri torthai foghlama
na sonraiochta T1 agus T2, i gcasanna airithe mhinigh muinteoiri go raibh na
torthai foghlama an-leathan agus doilérr.



Bhi deacracht ni ba mhé ag muinteoiri i scoileanna T1 rochtain a fhail ar
théacsanna agus chuir sin lena n-ualach oibre. Bhi na scoileanna T1 iontach
buioch den obair a dhéanann COGG ag solathar aiseanna do scoileanna
T1. Mar sin féin, ag Céim a hAon den taighde, bhi muinteoiri T1 den tuairim
nach raibh neart téacsanna ar fail i gcanuint an cheantair agus gur chuir sé
seo isteach ar obair an ranga agus ar thuiscint na scolairf ar na téacsanna.
Bhi an téacsleabhar mar ais ag muinteoiri T2 agus bhi rochtain acu ar na
téacsanna litrfiochta mar gheall air sin. Thaitin sé le cuid mhor de na muinteoiri
sna scoileanna cas-staidéir T1 pleanail a dhéanamh bunaithe ar an litriocht.
Cé nach bhfuil an scradu deiridh mar phriomhfhdcas ag an taighde seo, thug
an taighde le fios go raibh moérchuid na muinteoiri sa da chomhthéacs scoile
mishasta leis an treoir a cuireadh ar fail maidir leis an scrddu deiridh, chomh
maith leis an scrudu féin. Bhi muinteoiri imnioch faoi bheith in ann tacu le
scolairf sa scrudu deiridh.

Bhi réimse leathan aiseanna in Uséid ag muinteoirf i scoileanna cas-staidéir
T1 agus T2, mar shampla, An Tairseach ag COGG, liosta téacsanna 6
CNCM, tuairisc.ie, TG4 agus an leathanach Facebook Muinteoiri na Gaeilge.
Thuairiscigh muinteoiri T1 agus T2 gur mhaith leo nios mo aiseanna tacaiochta
don Ghaeilge. Bhi breis tacaiochtai de dhith maidir le samplai I€irithe de na
gnéithe cailiochta a bhain leis na tascanna MRB. Mhol scoileanna cuid de
na scéimeanna tacaiochtai a bhi curtha ar fail ag na heagrais Ghaeilge ar
nos Gaeilge 24 de chuid Chonradh na Gaeilge agus Gaelbhratach de chuid
Ghael-Linn. Bhi scéimeanna tacalochta ann sa Ghaeltacht a chabhraigh le cur
i bhfeidhm na sonraiochta agus forbairt teanga na scolairi. Bhi turais chun na
Gaeltachta aitheanta mar thacaiocht do chur chun cinn na Gaeilge ag roinnt
scoileanna T1 agus T2 taobh amuigh den Ghaeltacht.

Mhol muinteoiri go gcuirfi breis tacaiochtal ar fail chun tacu le teagasc na
Gaeilge. Moladh go geuirfi tacaiochtai ar fail do scolairi a bhfuil riachtanais
bhreise oideachais acu. Ta sé tabhachtach machnamh a dhéanamh ar
sholathar an churaclaim agus ar thacaiochtai a chur ar fail do scolairi ata
nuathagtha. Moladh go gcuirfi breis gniomhaiochtai seach-churaclaim ar fail
tri Ghaeilge agus go mbeadh nios mé deiseanna ag scoileanna T2 nasc a

dhéanambh leis an bpobal teanga taobh amuigh den scoil. Chuirfi failte roimh
nios moé ama don fhorbairt ghairmitil chomh maith.

Cuir Chuige Teagaisc agus Foghlama

Léiriodh i Mir a Ceathair, gur cuireadh réimse leathan agus saibhir
oideolaiochtai i bhfeidhm sna scoileanna cas-staidéir chun torthai foghlama
an churaclaim a chur i ngniomh agus chun cumas agus muinin na scolairi
a fhorbairt sa Ghaeilge. Ag Céim a hAon den taighde, roinn muinteoiri a
geuid taithi ar leas a bhaint as an gcruthaitheacht agus as an nualaiocht ina
modhanna teagaisc a bhi scoléaire-larnaithe agus difearéilte chun freastal ar
riachtanais éagsula na bhfoghlaimeoiri.

Sna scoileanna T2, cuireadh an phriomhbhéim ar chumas cumarsaide a
fhorbairt. Cuireadh réimse gniomhaiochtai i bhfeidhm chun tacu le forbairt
cumas cumarsaide na scolairi, mar shampla: rol-imirt bunaithe ar an litriocht,
fiseain TikTok a dhearadh, obair ghrlpa, obair bheirte, cluichi teanga, Flipgrid,
taifid fuaime a dhéanamh ar phiosai gearra Iéitheoireachta agus fiseain
ghearra bunaithe ar théamai éagsula. Bhi dushlan le tascanna a aisiu tri mhean
na Gaeilge i gcuid de na scoileanna T2. Bhi béim leagtha ar na tri shnaithe
i scoileanna T1 agus cuireadh béim ach go héirithe ar chumas cumarsaide
agus feasacht teanga agus chulttrtha a fhorbairt. Bhi deiseanna ni ba mhoé
ag scoileanna T1 an Ghaeilge a chur chun cinn ar bhonn uile scoile agus
chun naisc a dhéanamh leis an bpobal teanga taobh amuigh den scoil. Bhi
gniomhalochtal ranga, gniomhalochtal scoile agus gniomhaiochtai seach-
churaclaim ar siul i scoileanna T1. Bhain cruthaitheacht leis an teagasc
bunaithe ar an litriocht i go leor de na scoileanna. Thainig moladh an-laidir 6
mhuinteoiri i scoileanna T1 agus T2, go geuirfi scridu cainte ar fail sa Ghaeilge
chun nfos moé ama a thabhairt d’fhorbairt scileanna idirghniomhaithe cainte
na scolairi sa rang. | go leor casanna, thuairiscigh na muinteoiri go raibh orthu
dirit ar an léitheoireacht agus scribhneoireacht sa rang mar gheall nach raibh
scrudu cainte ann. Léirigh muinteoiri an tuairim nach raibh an fécas laidir ar
léitheoireacht agus scribhneoireacht feiliunach d’fhoghlaimeoiri uile na Gaeilge.



Litriocht

De réir na muinteoiri, thaitin téacsanna éagsula le scolairi agus bhi siad den
tuairim go raibh rogha leathan téacsanna ar fail. Thaitin gearrscannain leis na
scolairi go hairithe, agus thug muinteoiri samplal d’Urscéalta, gearrscéalta,
danta agus amhrain a thaitin le scolairi. Ag eascairt 6n Athbhreithniti Luath
(Mac Gearailt & O Duibhir, 2023), bhi cuid de na muinteoiri T1 agus T2 sasta
leis an laghdu ar lion na litriochta a bhi le cludach 6 Mhean Fomhair 2023, mar
sin féin, bhi cuid mhaith de na muinteoiri sa da chomhthéacs scoile go faill
den tuairim go raibh an lion litriochta atéa le cludach réthrom. Mar sin, beidh
sé tabhachtach an t-athrl seo a mheas le linn an staidéir leantaigh. Léirigh
muinteoiri T1 nach raibh téacsanna ar fail i gcanuint na haite agus gur chuir
sin le hualach oibre na scolairi 6 thaobh tuiscint na teanga de. Moladh go
geuirfi breis téacsanna ar fail i gcanuint an cheantair do scoileanna T1. Bhi
muinteoiri sa da chomhthéacs scoile den tuairim go dtacodh sé leis na scolairi
da mbeadh cead acu tarraingt ar litriocht na chéad bhliana sa scradu deiridh.
D’fhéadfal tuilleadh fiosraithe a dhéanamh faoi seo.

Measunu Foirmitheach

Bhi meascan tuairimi ag na muinteoiri faoi MRB 1 agus MRB 2. Cheistigh
muinteoiri an fiintas a bhain le MRB 1 ach ni raibh taithi ag na muinteoirf ar fad
ar MRB 1 go féill. Bhi taithi ni ba leithne ag muinteoiri ar MRB 2. | gcasanna
airithe, thaitin MRB 2 le muinteoiri mar go raibh deis ag foghlaimeoiri tasc a
chur i gerich ar abhar suime leo. Cheistigh muinteoiri an tasc idirghniomhaithe
teanga ceart a bhi i gceist le MRB 2 n6 an cur i lathair a bhi ann. Bhi imni
ar scolairi airithe labhairt os comhair a bpiarai agus bhi an téama seo ni ba
laidre i scoileanna T2 ina raibh an Ghaeilge a foghlaim mar dhara teanga. Bhi
na muinteoiri den tuairim nach bhféadfadh MRB 2 teacht in ait an scrddaithe
cainte agus go raibh scridu cainte ag teastail mar chuid de mheasunu
suimitheach na Sraithe Soéisearal. Cuireadh na treoirlinte athbhreithnithe do
na MRB ar fail i mi Mhean Fémhair 2023, mar sin glacfaidh sé nios mé ama
an t-athrl seo a mheas thar thréimhse an staidéir leantaigh. Bhi muinteoiri T1
agus T2 den tuairim gur chéir go mbeadh marcanna ag dul do na MRB 2 chun
aitheantas a thabhairt d’obair na scolairi. Bhi na muinteoiri sna scoileanna cas-
staidéir dearfach faoi na cruinnithe AFMA den chuid is mé mar gur tugadh deis

doibh a mbreithitinais ghairmiula a phlé lena gcomhghleacaithe agus smaointi
aroinnt lena chéile.

Taithi ar an Scrudu Deiridh

Priomhthéama a thainig chun cinn na gur léirigh moérchuid na muinteoiri
mishastacht leis an scrudu deiridh. Thuairiscigh muinteoiri T1 ach go héirithe,
nach Iéirid cruinn a bhi sna torthal T1 ar chumas teanga ¢ bhéal na scolairi
agus an t-ardchaighdean Gaeilge labhartha a bhi sealbhaithe acu 6n mbaile
agus/né 6n scoil. Mhol gach uile mhuinteoir go geuirfi measunu suimitheach
ar labhairt na Gaeilge ar fail sa tSraith Shéisearach. Mhol na muinteoiri go
gcruthédh an scradu cainte nios moé deiseanna chun dirid ar scileanna
labhartha na Gaeilge sa rang agus go raibh seo thar a bheith tdbhachtach
chun cainteoirf innitla Gaeilge a chotht agus chun an Ghaeilge a chur chun
cinn mar theanga bheo bheathach. Thabharfadh scridu cainte deis do scolairi
a scileanna teanga ¢ bhéal a léiril agus bheadh scridu cainte ni b’fheilitnai
d'fhoghlaimeoiri a bhfuil réimse cumais iontu. Chabhrodh scridu cainte
ag leibhéal na Sraithe Soisearai le scolairi agus iad ag ullmhu don scrudu
cainte sa tSraith Shinsearach. Bhi muinteoiri T1 agus T2 den tuairim nach
raibh an measunu suimitheach oiriinach d’'fhoghlaimeoiri uile na Gaeilge.
Ag Céim a hAon den taighde seo, bhi na muinteoiri T1 agus T2 mishasta le
bronnadh na marcanna agus treoir maidir leis an scrudu deiridh, chomh maith
leis an easpa aitheantais do scileanna cainte sa mheasunu suimitheach. |
gcasanna airithe bhi foclaiocht an scrudaithe deacair le tuiscint ag cuid de
na scolairi. Thuairiscigh muinteoiri go raibh neamhréir idir an tsonraiocht,
na hoideolaiochtal a d’'Usaid siad chun i a chur i ngniomh agus an scrudd
suimitheach deiridh. D’iarr muinteoiri ag Céim a hAon den taighde breis
soiléireachta agus treorach maidir leis an scrudu suimitheach deiridh agus
go ndéanfal athbhreithnil ar an gcéras gradala do scolairi T1 ach go hairithe.
Thug muinteoiri le fios go raibh an scridd T1 michothrom ar na scolairi.

Srianta an Taighde

Bhi 12 scoil chas-staidéir pairteach sa taighde agus is éard ata sa tuairisc
seo na léargas ar a dtaithf sitid ar chur i bhfeidhm shonralochtai Gaeilge na
Sraithe Soisearal agus ar na tuairimi atéa acu ina leith. Is cur sios domhain
saibhir ata sna torthal a bhaineann le suiomhanna cas-staidéir ar leith ach ni



féidir a ra gurb amhlaidh ata an scéal i ngach scoil fud fad na tire. Bhi trasnail
idir an taithi agus na tuairimi a bhi ag ceannairi agus ag muinteoiri i scoileanna
cas-staideéir T1 agus scoileanna cas-staidéir T2 ar chuid de na téamai. Roinn
ceannairi scoile agus muinteoiri a gcuid taithi agus a gcuid tuairimi ar chur i
bhfeidhm shonraiochtai Gaeilge na Sraithe Séisearai agus iad ag an gcéad
chéim de chur i bhfeidhm leagan Mhean Fomhair 2023 de na sonraiochtai.

Sa chaoi seo, tharraing siad ar an réamhthaithi a bhi acu ar chur i bhfeidhm
an churaclaim idirdhealaithe a cuireadh ar fail den chéad uair in 2017 chomh
maith.

Concluid

Tugann an tuairisc eatramhach seo léargas ar theagasc agus ar fhoghlaim
na Gaeilge sa tSraith Shoisearach in 12 scoil chas-staidéir, sé iar-bhunscaoil
T1 agus sé¢ iar-bhunscoil T2. Is léir 6n taighde go bhfuil ceannairi scoile
agus muinteoiri ag obair go diograiseach sa da chomhthéacs scoile ionas
go mbeidh eispéiris teagaisc agus foghlama ar ardchaighdean ag scolairf
sa Ghaeilge. Ta réamhthéamai ¢ 12 scoil chas-staidéir chomh maith leis na
réamh-mholtai a bhi ag ceannairi scoile agus ag muinteoiri curtha i lathair
sa tuairisc seo. Tabharfaidh na chéad chéimeanna eile den taighde breis
léargais ar theagasc agus ar fhoghlaim na Gaeilge agus ar an solathar do na
sonraiochtai i gcomhthéacsanna T1 agus T2.
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Aguisin A

Sampla de na ceisteanna T1 agus T2 don Phriomhoide/
Phriomhoide Tanaisteach

Inis dom faoi do thaithise agus do chuid tuairimi ar chur i bhfeidhm
shonraiochtai

Ghaeilge na Sraithe Soisearai i do scoil? (solathar idirdhealaithe T1 agus
T2)

Cad iad na tacaiochtai is moé a éascaionn/ a chabhraionn le cur i bhfeidhm
an tsolathair agus na sonraiochtal Gaeilge?

An bhfuil constaici ar leith ann do chur i bhfeidhm an tsolathair agus na
sonraiochtai?

Cad ¢ an taithi ata agat mar phriomhoide/phriomhoide tanaisteach ar
na hathruithe sa mheasunu agus sa tuairiscit sa Ghaeilge sa tsraith
shoéisearach 6 2017 agus cad € an tionchar ata acu seo ar do scoil?

An bhfreastalaionn cur i bhfeidhm na sonraiochtal ar na foghlaimeoiri uile
ata ag foghlaim na Gaeilge i do thuairimse?

An bhfeiceann tu go bhfuil difriochtai idir an cur i bhfeidhm T1/T27

Ar mhaith leat aon rud eile a ra faoi na riachtanais ata ag foghlaimeoiri ata
ag leanuint na sonraiochtai T1/T2?

An mbeadh moltal ar leith agat/agaibh maidir leis an solathar don Ghaeilge
sa tSraith Shéisearach?

Aguisin B

Ceisteanna do na Grupai Focais le Muinteoiri

Leanunachas agus Aistriu - Bliain a haon

1.

An bhfuil cur i bhfeidhm na sonraiochtai ag tégail ar an nGaeilge ata ag na
scolairl agus iad ag aistrii 6n mbunscoil?

Pleanail
2. Conas a phleanalann tu do cheachtanna Gaeilge - comhphleanail,

muinteoiri aonair?

3. Conas a Usaideann tu do shaoirse ghairmidil (breithitinas gairmidil) mar

mhuinteoir?

Cumas Cumarsaide (Sonraiocht T1/T2)
4. Tabhair samplai de na gniomhaiochtai/ tascanna cumarsaideacha a

chuireann tu ar fail d’fhoghlaimeoiri le cumas cumarsaide a fhorbairt sa
Ghaeilge?

5. An mbeadh moltai agaibh maidir le scileanna idirghniomhaithe teanga na

scolairi a chur chun cinn?

Feasacht Teanga agus Chulturtha (Sonraiocht T1/T2)
6. Tabhair samplai de na gniomhaiochtai a chuireann tu ar fail/ a éascaionn

tU le feasacht teanga agus feasacht chultirtha na bhfoghlaimeoiri a
fhorbairt sa rang? (Leid: feasacht chultirtha - pobal na Gaeltachta, pobal
na Gaeilge taobh amuigh den scoil, pobal na Gaeilge go hidirnaisitinta)

An mbeadh moltal agaibh maidir le feasacht teanga agus chultdrtha na
scolairf a chur chun cinn?

Féinfheasacht an Fhoghlaimeora (Sonraiocht T1/T2)
8. Tabhair samplal de na gniomhaiochtaf a chuireann tu ar fail/ a éascaionn

tu le scileanna féinfheasachta na scolairi mar fhoghlaimeoiri teanga

a fhorbairt? (Leid: straitéisi foghlama teanga, straitéisi machnaimh,
straitéisi féinmheasunaithe, an fhoghlaim fhéinriartha -tabhairt faoi deara/
féincheart)?



9. An mbeadh moltai agaibh le maidir le féinfheasacht foghlama na scolairi a
chur chun cinn?

Forbairt scileanna teanga ar bhonn comhthaite (Sonraiocht T1/T2)

10. Cad iad na scileanna teanga/ snaithe is mo ar a chuirtear béim sa rang?
Cén fath? (leid 5 scil - éisteacht, labhairt, Iéitheoireacht, scribhneoireacht,
idirghniomh cainte)

Torthai Foghlama

11. Cén leas a bhaineann sibh as na torthai foghlama? An bhfuil na torthai
foghlama ata sna sonralochtai soiléir agus cabhrach don teagasc,
foghlaim agus measunu? Tabhair minit agus samplai le bhur dtoil.

ROl! na litriochta

12. Conas a thacaionn an litriocht le forbairt teanga na scolairi? (Leid - Cad
iad na téacsanna/ seanral is éifeachtal le tacu le forbairt scileanna
teanga? An bhfuil lion agus céiliocht na dtéacsanna oiriinach dar libhse?
Sonraiocht 2023 - Cad iad na téacsanna is moé a thaitnionn leis na
scolairi?).

lonchuimsitheacht

13. Dar libhse, an dtacaionn cur i bhfeidhm na sonraiochtai le riachtanais
teanga na scoléiri uile ata i do ranganna (leideanna - cainteoiri T1/ T2/
scoléiri a bhfuil riachtanais oideachais sa bhreis acu, scolairi nach bhfuil
Gaeilge/Béarla mar theanga bhaile acu)?

Measunu
14. Cad é an taithi ata agaibh ar MRB1 (An Phunann Teanga), MRB 2 (Ag
idirghniomhu tri Ghaeilge), agus cad é na tuairimi atéa agaibh ina leith?

15. Cad a cheapann sibh faoin MRB a bheith in dha bhliain éagsula?

16. An mbeadh moltai agaibh maidir leis an measunu foirmitheach (MRB1 (An
Phunann)/ MRB2 (an tasc idirghniomhaithe cainte /an Tasc measunaithe)?

17. Conas a dhéanann tU measunu ar scileanna labhartha/ scileanna
idirghniomhaithe cainte na scolairi sa Ghaeilge?

18. Cad ¢é an taithi ata agaibh faoin bproéiseas a bhaineann leis an
Athbhreithnii ar Fhoghlaim agus ar Mheastnu Abhair (AFMA)?

Tacaiochtai & Solathar

19. Cad iad na tacaiochtal is Usaidi duitse mar mhuinteoir? (leid: Eiseamlairi
d’obair na scolairi ar shuiomh an CNCM/ Treoracha maidir le Measunu
6n CNCM/ Liosta na dtéacsanna don chéad bhliain (T1 agus T2), liosta
na dtéacsanna don dara agus don tritl bliain (T1 agus T2), tacaiochtai
lasmuigh den scoil)

20. Cad iad na tacai a mholfa go gcuirfi ar fail do mhuinteoiri?

Tuairimi

21. Cad iad hathruithe is mo6 daoibhse 6 cuireadh sonraiochtai Gaeilge T1/T2
na sraithe soéisearai ar fail don Ghaeilge/ solathar idirdhealaithe ar fail don
Ghaeilge sa tSraith Shéisearach? Luaigh pointi dearfacha nd aon dushlain
sa teagasc/foghlaim/measunu.

22. An bhfuil an tsonraiocht T1 ag tacu leis na riachtanais teanga atéa ag
foghlaimeoiri i scoileanna T1/ cainteoiri duchais Gaeilge? Tabhair miniu le
do thoil.

23. An mbeadh moltaf ar leith agaibh maidir le cur i bhfeidhm na sonraiochtai
no solathar na sonraiochtai i gcomhthéacs T1/T2 go hairithe?

24. Cad iad na difriochtai is mo idir cur i bhfeidhm na sonraiochtai T1/T27?

25. Ar mhaith libh aon rud eile a ra?
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Executive Summary

This interim report presents initial emerging themes from Phase One of
a three-year study on the implementation of Junior Cycle Irish language
Specifications (T1 & T2). Differentiated provision for the teaching and learning
of Irish was introduced at Junior Cycle in 2017. A separate Irish language
specification was provided for T2 schools (English-medium schools where
Irish is taught as a second language), and for T1 schools (Gaeltacht schools
and Irish-medium schools/units). This mixed methods, multi-dimensional
study commissioned by the National Council for Curriculum and Assessment
(NCCA), follows on from the Early Enactment Review of Junior Cycle Irish T1
& T2 (Early Enactment Review) (Mac Gearailt & O Duibhir, 2023). This study
primarily focuses on the September 2023 version of the Irish language Junior
Cycle specifications (T1 & T2) which were updated in response to the Early
Enactment Review. However due to the gradual nature of curriculum change
some data collected refers to experiences and opinions regarding the 2017
specifications for Irish (T1 & T2). The study aims to capture interesting insights
into all aspects of the specifications, allowing for the emergence of possible
solutions to challenges met in the enactment of the specifications. Particular
consideration is given to schools’ experiences of the model of differentiation for
Irish at Junior Cycle, as well as the changes in practice brought about by the
2015 Framework for Junior Cycle. The study will gain insights into the impact of
changes that were introduced in response to the Early Enactment Review.

Phase One of the research explored school leaders and teachers’
experiences and opinions regarding the implementation of the Irish language
specifications (T1 &T2) in the areas of teaching, learning and assessment. It
also investigated participants’ experiences of supports available in relation

to the enactment and provision for the specifications and obstacles that

may exist. Data were gathered from interviews with school leaders (n=18)

and focus groups with teachers (n=42) in 12 case-study schools nationally.
The researchers used purposive sampling to ensure that schools included a
range of language learners and a range of learning contexts at post-primary
level. Six T1 schools and six T2 schools participated in the research. T1 case-
study schools included three Gaeltacht schools, two Gaelcholaiste outside

the Gaeltacht and a post-primary school with an Irish-medium strand where
some subjects were taught through Irish. Purposive sampling was important to
ensure that the research would capture insights into the differentiated provision
in both T1 and T2 school contexts. Interviews with school leaders were
analysed using thematic analysis and template analysis was used to analyse
teacher focus groups.

Both strengths and challenges emerged regarding the implementation of
the Irish language specifications (T1 & T2) and provision for the specifications.
Initial themes presented in this report will be explored in greater depth and
breadth over the course of this three-year study. It is of note that all school
leaders highly praised the dedication and professionalism of Irish teachers
in implementing the specifications. They recognised teachers as the primary
source of support in enacting the specifications. Emerging themes relating to
positive elements of the enactment of the specifications and provision related
to: (i) teacher planning and collaboration, (i) teaching and learning, (iii) use of
texts, and (iv) supports for Irish.



Irish teachers were found to plan collaboratively and to share resources
regularly with teachers both inside and outside of school. Teachers also
reported that they regularly engaged in professional conversations and
most teachers were of the opinion that Subject Learning and Assessment
Review (SLAR) meetings were worthwhile in terms of supporting professional
judgements. A wide range of methodologies were used by teachers to support
students’ learning of Irish.

There are three strands in the specifications: (i) communicative competence,
(i) language and cultural awareness, and (iii) learner self-awareness. Teachers
in T2 schools primarily focused on the strand communicative competence.
Teachers in T1 schools focused on each of the three strands, placing a greater
emphasis on the development of communicative competence and language
and cultural awareness. Teachers self-reported samples of creativity and
innovation in teaching and learning. A particular focus was placed on oral
language tasks to support the use of Irish in all schools, particularly in first
year. The majority of teachers drew on prescribed and recommended texts
to actively engage students in using Irish and to support the development
of students’ language and literacy skills. Texts in a variety of genres were
used to support teaching and learning of Irish and teachers reported that
gearrscannain in particular were popular with students. Samples of classroom
practice which show learner-centred and communicative pedagogies are
reported in the body of the report - see Section Four and Section Five.

Many teachers were satisfied with the range of recommended (1st year)
and prescribed texts (2nd & 3rd year). Following the Early Enactment Review,
amendments to the specifications in September 2023 included a reduction
in the volume of recommended and prescribed texts; this amendment will be
monitored over the duration of the study. While some teachers were satisfied
with the reduction in the volume of texts to be studied by students at Junior
Cycle, others were of the opinion that a further reduction in the volume of
recommended and prescribed texts is warranted.

It emerged that both in-school and out-of-school supports helped promote
the teaching and learning of Irish and the use of Irish in schools. Links with

Gaeltacht regions were seen as beneficial for students living outside the
Gaeltacht. In-school events (e.g. Seachtain na Gaeilge, events through Irish)
promoted language use and positive attitudes towards Irish. T1 schools
adopted a whole school approach to the use of Irish and these schools had
stronger links with the language community outside of school compared with
T2 schools. The growing range of resources for Irish (e.g. resources from
COGG, TG4) was viewed positively, as well as support schemes for Irish
(e.g. Gaelbhratach, Gaeilge 24, supports related to the Gaeltacht recognition
scheme), in terms of supporting the teaching and learning of Irish.

Mixed views were expressed regarding Classroom-based assessments
(CBASs). As a result of amendments to assessment influenced by the Covid-19
pandemic, very few schools had experience of CBA 1: The Language Portfolio.
While some participants felt CBA 2: The Communicative Task was worthwhile
as it offered students a sense of achievement in having completed a task,
others reported that CBA 2 was a source of stress for students and that it did
not promote interactive oral language skills. Many participants suggested
that summative marks should be awarded for CBAs. All participants (teachers
and school leaders), were strongly of the opinion that CBA 2 should not be in
place of an oral Irish summative exam at Junior Cycle. A re-imagined CBA2:
Interacting through Irish was introduced in September 2023 in response to
recommendations from the Early Enactment Review (Mac Gearailt & O Duibhir,
2023). Participants’ experiences of the enactment of the re-imagined CBA 2:
Interacting through Irish will be explored in further phases of this study.

Challenges emerged with regard to the enactment of the specifications
and provision for Irish at Junior Cycle in terms of: (i) oral Irish, (i) the final
summative exam, (i) inclusive education, (iv) supports for teaching and
learning, and (v) transition points. Challenges emerging at Phase One may
also be considered as opportunities to further support the teaching and
learning of Irish at Junior Cycle.

A main emerging theme at this phase of the research study was participants’
concern about the lack of recognition in the form of summative marks for oral
Irish at Junior Cycle. It was found that this negatively impacted on classroom



practice. All participants strongly recommended that an oral Irish exam be
introduced at Junior Cycle to create space to focus on oral language in

class, to motivate students to speak Irish and to support the use of Irish as a
living language. Participants indicated that an oral Irish exam would provide
opportunities for a diversity of learners to experience success in their learning
and that summative assessment of oral language skills could support students
in preparing for the oral language exam at Senior Cycle. Dissatisfaction was
expressed regarding the final summative exam in all case-study schools. In the
view of participants, the final summative exam is not suitable for all students
due to the predominant focus on reading and writing skills in Irish. Participants
in T1 schools in particular, were extremely concerned about the drop in higher
grades for students since the introduction of the differentiated assessment.
This drop in grades may be due to the separate assessments for T1 and T2
students, broader grade bands at Junior Cycle and the final examination itself.
Participants in T1 schools reported that students were now at a disadvantage
due to the differentiated assessment and that this should be reviewed.

It emerged that further supports are needed for students with additional
educational needs in T1 and T2 schools. Some participants in T2 schools
suggested the introduction of a foundation level course would cater for
students with different levels of ability in Irish. Provision for newcomer students
in T1 emerged as an area where students and schools need more supports.
Some participants also highlighted the gap in provision for newcomer students
in T2 schools as these students do not have an opportunity to learn Irish. The
complexity of exemptions from Irish arose as an issue in T2 schools which
could be further explored in another study.

Although teachers drew on a wide range of resources and supports, they
indicated that further supports and professional development would be
welcomed. T1 schools experienced difficulty in accessing texts on the list of
recommended and prescribed texts and in accessing texts in the local dialect.
The lists of texts for Junior Cycle Irish T1 and T2 were revised during the school
year 2023/2024 and amended lists were provided (Circular 0086/2024). Views
related to the revised lists of texts will be further monitored over the course of
this study.

Challenges were highlighted concerning the transition from primary school
to post-primary school in case-study schools. This was linked with students’
varying levels of competency in Irish in first year as well as the change from
the Primary Language Curriculum which places a strong emphasis on oral
language to the post-primary specification which places greater emphasis
on reading and writing in Irish. Covid-19 was also cited as a factor that had
negatively impacted on students’ confidence to speak Irish. Participants in T2
schools in particular indicated that a gap was emerging between Junior Cycle
and Senior Cycle, and some schools had extra supports in place in Senior
Cycle to support students. For the most part, the perceived gap between
Junior Cycle and Senior Cycle was linked to the lesser emphasis placed on
oral Irish at Junior Cycle.

Initial emerging themes presented at Phase One of this study are based on
data collected from 12 case-study schools and they are not generalisable to
all schools nationwide. Further phases of the study will continue to explore
the enactment of the Junior Cycle Irish language specifications (T1 &T2) as
well as amendments made to the specifications in September 2023 from the
viewpoint of a wider range of participants. It is envisaged that initial themes
will be further explored over the course of the study and that other themes will
emerge. Phase Two of the study will include a nationwide survey with teachers
and focus groups with students in case-study schools. Parents/Guardians and
a broad range of stakeholders will participate in Phase Three of the studly.
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dection One: Introduction

A model of differentiated provision was provided for the teaching and
learning of Irish at Junior Cycle in 2017. A distinction was made between the
Irish specifications for T2 schools (namely English-medium schools where
Irish is taught as a second language) and for T1 schools (Gaeltacht schools
and Irish-medium schools/units) at Junior Cycle level. In September 2023,
building on what was presented in an Early enactment review of Junior Cycle
Irish T1 and T2 (Mac Gearailt & O Duibhir, 2023), the National Council for
Curriculum and Assessment (NCCA) commissioned a group of researchers
from SEALBHU: DCU Research Centre for the Learning and Teaching of Irish
to undertake a study and continuing review of the implementation of the Irish
language specifications. The research data collected at Phase One of the
research is presented in this interim report. It is important to note that the
themes reported in this interim report represent perspectives captured at the
start of this ongoing study. The research project will take place over a period
of three years. The longitudinal design of the research will enable further
engagement with various stakeholders in year 2 and year 3 and further insights
into the implementation of the specifications from a range of experiences and
perspectives.

The aim of the research is to continue the study and review of the
implementation of Junior Cycle Irish Specifications (T1 & T2) in post-primary
schools in the area of teaching, learning and assessment. In particular, the
research focuses on the enactment of the September 2023 version of the
specifications, and follows a cohort of students who began First Year in
2023-2024. However, due to the gradual nature of curriculum change some
data collected will refer to experiences and opinions regarding the 2017

T1 and T2 specifications for Irish. As set out in the research for tender, the
study will provide interesting insights into all aspects of the specifications,
allowing for the natural emergence with participants of possible solutions to
challenges met in the enactment of the specifications (NCCA Tender, p.21).
Particular consideration will be given to schools’ experiences of the model
of differentiation for Irish at Junior Cycle, as well as the changes in practice
brought about by the 2015 Junior Cycle Framework.

The main questions that will guide the research over the course of the three
years are:

1. What are school leaders, teachers and students’ experiences of the
implementation of the Junior Cycle Irish language specifications (T1 &
T2) in the areas of teaching, learning and assessment, and what are
their opinions regarding this?

2. What are stakeholders’ experiences of the supports available in
relation to the implementation of and provision for the specifications,
and what obstacles if any exist?

3. Does the implementation of the specifications align with the rationale
and aims of the updated specifications for Junior Cycle Irish (T1 &
T2), and the Framework for Junior Cycle (2015) more broadly?



The research questions respond directly to the criteria laid down by the
NCCA in the call for tenders. There will be three phases in this research:

* Phase One 2023/2024: Focus groups/interviews with post-primary Irish
teachers and school leaders in case study schools.

* Phase Two 2024/2025: National online survey for post-primary Irish
teachers and focus groups with students in case study schools.

* Phase Three 2025/2026: Focus groups with students in case study schools,
focus groups/interviews with teachers and other school professionals in
case study schools, anonymous survey with parents/guardians in case study
schools and invited written submissions from stakeholders.

Céima Tri 2025/2026

Céim a hAon 2023/2024

Céim a D6 2024/2025

A research report will be provided to the NCCA annually at the end of each
phase. It is hoped, through the research process, that the research data
collected will benefit the implementation and provision of Junior Cycle Irish
Specifications. It is stated in the invitation to tender that the findings arising
from this research should help the NCCA to make decisions on curriculum and
assessment matters, and that the research may influence educational policies
more broadly.

This is the first interim report. The qualitative data collected at Phase One
of the research from focus groups with teachers and interviews with school
leaders in 12 case study schools is presented. This information primarily
focuses on main questions one and two, as it provides insights into teachers’
experiences and views regarding the implementation of Junior Cycle Irish (T1
& T2) specifications. It also provides an insight into the experiences of school

leaders in implementing the specifications, as well as their experiences and
views regarding the supports available for their provision and the obstacles to
implementation.

12 case study schools participated in the research at Phase One.
Participants from six T1 and six T2 schools participated in the research.
17 deputy principals/principals and one Irish-language coordinator were
interviewed (N=18) and 42 teachers took part in focus groups. The focus was
on a sample of T1 schools and a sample of T2 schools to adequately examine
participants’ experiences of differentiated provision.

There are five parts in this report. The first section is an introduction. Section
Two looks at the historical timeline of the specifications, the content of the
specifications themselves and recent research into the implementation of
the T1 and T2 specifications. The methodology of the research is described
in Section Three. The findings from the interviews with school leaders and
focus groups with teachers in case study schools are presented in Section
Four and the results are discussed and summarised. Emerging themes from
Phase One of the research are-summarised in Section Five, along with initial
recommendations of school leaders and teachers, and the next steps in the
Continuing Review are explained.



Section Two: Research Context

This section describes the background and context of the Specifications
for Junior Cycle Irish. This is important to place the research in context and
in light of other research already carried out on the subject. The historical
background to the T1 and T2 specifications are looked at in the context of the
implementation of the Junior Cycle Framework. Information on the content of
the specifications themselves is then presented. This is followed by exploring
the main findings from the early enactment review of Junior Cycle Irish T1 and
T2 and other research findings on the subject to date.

Background and Context of Junior
Cycle lIrish Specifications

The first iteration of the Framework for Junior Cycle was announced in
October 2012 by the Minister of Education Ruairi Quinn (The Department
of Education and Skills, 2012). It is based on the NCCA'’s advice to the
Department as set out in Towards a Framework for Junior Cycle (November
2011) and on research into education for our young people aged 12to 15/ 16
years. It was recommended that students should be given other recognition
that is not only based on summative exam results (NCCA, 2011). The
Framework drew on a longitudinal national study of student learning at Junior
Cycle (Smyth, 2009), as well as a review of international practice and a period
of consultation by the NCCA (NCCA, 2010; NCCA, 2011). The Framework
was to support transitions from primary school and preparation for Senior
Cycle, whilst recognising the diverse and democratic needs of students at
this particular stage. It was envisaged that the Framework would be more

student centred than the previous Junior Certificate and that it would present
opportunities for the assessment of a broader range of knowledge, skills,
understanding and values through a dualistic approach to assessment, both
formative and summative. It highlighted the need to move away from the
predominant focus of a terminal, summative exam which was dominating
teaching and learning.

Over the next three years, the enactment of the Framework from policy to
practice met with many challenges. Assessment dominated the agenda but the
importance of resources and teacher professional development were also of
concern. Arising from the Travers Report (2015), the Framework for Junior Cycle
was published in October 2015 (Department of Education and Skills, 2015).
The Framework and specifications are underpinned by learning outcomes.
Learning Outcomes are defined as “statements in curriculum specifications to
describe the knowledge, understanding, skills and values students should be
able to demonstrate after a period of learning” (Department of Education and
Skills, 2015, p.12). Irish language specifications T1 and T2 were developed
within the tumultuous context of the Framework for Junior Cycle.

Between March and May 2015, a background paper and guidance document
on the review of Junior Cycle Irish was submitted for consultation (NCCA, 2013;
NCCA 2015a; NCCA, 2015b). A recommendation emerged from educational
and Irish language stakeholders that differentiation should be made in the
curriculum between learners learning Irish in T1 and T2 schools (NCCA,
2015b). A differentiated T1 and T2 language curriculum was implemented in
junior classes in primary school in 2015 and in middle and senior classes in
2019. It was recommended that a differentiated curriculum in post-primary



schools would enhance students’ learning and continuity in their journey of
learning from primary to post-primary.

In addition to incorporating changes brought about by Junior Cycle
Framework, Irish teachers also faced the challenge of implementing a
differentiated curriculum for Irish for the first time at lower secondary
level. Differentiated provision for Irish was made available at Junior Cycle for
the first time in 2017. Irish language specifications were provided to T1 and T2
schools (Department of Education and Skills, 2017a; 2017b). Implementation
of the T1 and T2 specifications began at a time when there were many
changes occurring at post-primary level and industrial dispute among
teachers. These difficulties resulted in delays in the provision of professional
development which may have adversely affected teachers’ experiences in
implementing the specifications. It was intended that Irish at Junior Cycle
would be reviewed following the completion of a three-year cycle by a cohort
of students in September 2020. However, these plans were interrupted by the
Covid-19 pandemic, as schools were closed for long periods and the State

examinations were cancelled except for early school leavers and adult learners.

Draft specifications for the Leaving Certificate were published in February
2021, that were based on the differentiated provision at Junior Cycle, and
aimed to establish continuity in learning. Following the public consultation, it
was recommended to seek and provide information on the implementation of
Junior Cycle Irish specifications as a first step which would assist stakeholders
in making decisions about curriculum change at Senior Cycle (NCCA
2023a). Two members of SEALBHU (Mac Gearailt & O Duibhir, 2023) were
commissioned by the NCCA to undertake an Early enactment review of Junior
Cycle Irish T1 and T2. The main findings that emerged from the first review are
discussed later in this section. Amendments were made to the specifications
arising from the findings of the early review.

This research focuses on the implementation of Junior Cycle Irish
specifications T1 and T2 (Department of Education 2023a, 2023b) which were
made available in September 2023. The aims and content of the specifications
are now considered.

Aims and Content of the T1 and T2
Irish Language Specifications

The Junior Cycle Irish specifications are linked to key skills in the Framework
for Junior Cycle. Eight key skills are identified, namely:

1. Being creative

2. Being numerate

3. Being literate

4. Communication

5. Managing knowledge and thinking
6. Managing myself

7. Staying healthy

8. Working with others

The elements of the key skills and examples of student learning activity that

link with the key skills are reflected in the Irish language specifications (T1 & T2).

Specification for Junior Cycle Irish (T1
Schools)

The T1 specification is aimed at native Irish speakers and Irish language
learners in Gaeltacht schools, in Irish-medium schools (Gaelcholaisti) and
in Irish-medium units. T1 students use Irish as a communicative language in
school on a daily basis, and may use Irish as a home language and/or in the
community. T1 students have a higher level of contact with Irish compared to
their peers who attend T2 schools, and who usually have limited contact with
the language. According to the T1 specification, it is necessary to provide
a specific specification for T1 students who would have more developed

1



productive and receptive skills because of their immediate language
environment. ‘This specification aims to develop, enrich and enhance the full
range of students’ language skills.” (Department of Education, 2023a, p. 3).
The emphasis of the T1 specification is on accurate and competent use of
the language and on the internalisation of the living culture of Irish. Particular
importance is placed on the language needs of native speakers and it is
recommended that schools seeking recognition as a Gaeltacht school under
the Policy on Gaeltacht Education 2017-2022 (Department of Education and
Skills, 2016) should undertake the T1 specifications.

The learning outcomes associated with the three strands of the specification
(Communicative Competence, Language and Cultural Awareness and
Learner's Self-Awareness) are broadly aligned with level B2 descriptors,
that is an independent language user, of the Common European Framework
of Reference for Languages (CEFR, Council of Europe 2001, 2018). The
specification recognises that learners’ language skills are not necessarily at
equal levels across the language skills.

Specification for Junior Cycle lrish (T2
Schools)

Learners in T2 schools rely primarily on school for language input in Irish
and for opportunities to use the language. The T2 specification emphasises
creation of language opportunities, making of connections with a language
community and the discovery of accurate and authentic exemplars of the
language. In the case of T2 schools, the learning outcomes associated with
the three strands (Communicative Competence, Language and Cultural
Awareness and Learner' s Self-Awareness) are consistent with the descriptors
found in the A2-B1 bands (from basic user to independent language user)
of the Common European Framework of Reference for Languages (CEFR,
Council of Europe 2001, 2018).

Overview of the T1 and T2
Specifications

Both specifications consist of three integrated strands: Communicative
Competence, Language and Cultural Awareness and Learner Self-awareness
as illustrated in Figure 1.

Communicative
Competence

Q“\p?;a"b

Learner’s
Self-
Awareness

Language and
Cultural
Awareness

\istening

It is expected that students will spend a minimum of 240 hours participation
timetabled over the three years of Junior Cycle. Communicative competence
encompasses the five language skills: listening, reading, spoken production,
spoken interaction and writing. Language skills are integrated and
communicative competence supports the development of the other two
strands. The specifications place particular emphasis on the communicative
use of the language with users in the students’ language community.

There are six key elements guiding teaching and learning in the T1 and T2
specifications as shown in Table A.



Communicative approach Emphasis is placed on the
communicative use of language and

interaction in class tasks.

The Importance of Confidence Particular emphasis is placed
on developing the student’s

confidence.

Integrated Approach The five language skills are

developed in an integrated manner.

Irish is the language of
communication in the classroom.

Language of the Classroom

Opportunities for language use Opportunities for language output
in different forms are essential for

students.

Task-based activities Students develop language skills
by participating in interactive

communicative language tasks.

The Importance of Literature

The T1 and T2 specifications emphasise the use of literature. It is intended
that literature will support the development of language and literacy, critical
and creative skills, cultural understandings and personal development. The
literary texts cover a range of genres — films, short stories, songs, plays,
poems, novels etc. It is recommended that students are involved in the
selection of texts and a list of suggested texts is provided along with a list of
compulsory genres. There is a list of recommended texts for first year and a
further list of prescribed texts for second and third years of Junior Cycle The
T1 and T2 specifications contain the following definition of text: “All products
of language use oral, written, visual, or multi-modal can be described as texts.
Multimodal texts combine language with other systems for communication,

such as print text, visual images, sound and the spoken word.’ (Department of
Education, 2023a, p. 20; 2023b, p. 19). Schools can choose literature from a
list of recommended texts that best suit the needs of students and the context
in which they are learning. There is a separate list for T1 and T2 schools. T1
schools can choose oral/local literature suited to the interests of students and
the local area. The NCCA welcomed expressions of interest from T1 and T2
post-primary teachers of Irish who wished to participate in the review of Junior
Cycle T1 and T2 literature lists. This work started in September 2023.

Classroom-Based Assessments and
the Assessment Task

Specifications are derived from the Junior Cycle Framework which sets
out a vision for formative and summative assessments at Junior Cycle. Two
Classroom-Based Assessments (CBASs) are part of the implementation of the
specifications. CBA 1 is a Language Portfolio. Students are asked to select
three pieces of work. One piece of audio or video must be selected and can
include oral/local literature. It is recommended that literature be used as a
stimulus for one of the portfolio pieces. The student describes the rationale for
selecting the three pieces.

CBA 2 is called ‘Interacting through Irish’. Students prepare a spoken
piece about a topic they are interested in or by composing and presenting a
creative piece. The student then has a conversation with the teacher and fellow
students (T1 schools only) about the topic or creative piece.

Teachers provide formative feedback to students on the CBA tasks and
teachers have an opportunity to collaborate and evaluate students’ work at
Subject Learning and Assessment Review (SLAR) meetings. The teacher
uses Features of Quality to form a judgement on the quality of the student”s
work and the SLAR meeting supports teachers in finding insights and
common understanding about the standard of the Features of Quality for each
descriptor. There are four achievement level descriptors: Exceptional, Above
expectations, In line with expectations, and Yet to Meet Expectations. Examples



of CBA 1: The Language Portfolio and CBA 2: Interacting through Irish are
collected and discussed at SLAR meetings. The descriptor awarded to the
student is shared with parents/guardians and through the Junior Cycle Profile
of Achievement (JCPA).

Students undertake an Assessment Task upon completion of the Classroom-
Based Assessments. The assessment task provides students with an
opportunity to reflect on CBA 2 and it is intended that the assessment task will
be submitted to the State Examinations Commission for marking. 10 % of the
final marks would be awarded for the assessment task. The State Examinations
Commission is responsible for providing the final examination equating to
90 % of marks. Higher Level and Ordinary Level examinations are provided
in T1 and T2 school contexts. The early review of the enactment of T1 and T2
specifications will be discussed in the next section.

Early Review of the Enactment of T1
and T2 Specifications

Data from the early review (Mac Gearailt & O Duibhir, 2023) was collected
between February and June 2022. Data were collected from an online survey
with teachers (N=911); focus groups with students (N=94); focus groups with
teachers (N=31) and written submissions from stakeholders. The teachers
taking part in the survey were teaching in different contexts that included T2
schools (87 % of respondents), Gaelcholaisti (11 % of respondents), Gaeltacht
schools (4 % of respondents) and Irish-medium units (1 %). Strengths and
challenges arose regarding the enactment of the specifications.

Overall teachers expressed dissatisfaction with the specifications in T1
and T2 school contexts in the survey. Some participants were complimentary
about certain aspects of the specifications, such as the literature, CBA tasks,
reflection, self-directed learning and the use of film in first year. The challenges
that emerged included challenges at transition points with students moving
from primary to post-primary and from Junior Cycle to Senior Cycle. Continuity
from primary to post-primary created difficulty due to the shift of emphasis from

a communicative curriculum in primary school to a post-primary curriculum
with a greater emphasis on reading and writing. It was expressed that there
was too much emphasis on literature and that the amount of literature to

be covered was t00 heavy and detracted from students’ opportunities to
speak the language. There were also challenges in accessing texts and the
suitability of some of the texts that required a very high standard of Irish from
the students. The lack of emphasis on spoken interaction skills in assessment
was identified as a challenge. While it was intended that CBA 2 would assess
spoken interaction skills, in some cases, extracts of spoken Irish were rote-
learned and translated from English into Irish. It was claimed that the lack of
emphasis on oral interaction skills in the summative assessment at Junior
Cycle was out of sync with the Leaving Certificate assessment in Irish, in which
40 % of marks are awarded for the oral examination since 2012. Prior to the
implementation of the specifications, approximately 40 % of schools were
providing an optional oral examination in the Junior Cycle in 2016. Teachers
were unhappy with the guidance on the final examination. A sample paper
was not provided until Autumn of the 3rd year and only one sample paper was
available for Higher and Ordinary levels. Teachers were of the opinion that in
some cases the learning outcomes were difficult to understand. The authors
of the report stated that caution should be exercised in drawing conclusions
from the findings as students had not completed a full cycle at the time and the
learning and teaching conditions had been disrupted due to the pandemic.

Arising from the Early enactment review of Junior Cycle Irish T1 and T2, (Mac
Gearailt & O Duibhir, 2023) the Junior Cycle Irish T1 and T2 specifications and
assessment arrangements for classroom-based assessments 1 and 2 were
amended in September 2023 (Circular 0015/2023, Department of Education,
March 2023). The amendments concerned the student cohorts 2022/25 and
2023/26. Responding to the early review and in order to give students more
opportunities to develop oral and spoken interactions skills in Irish, the amount
of literature to be covered was reduced. The circular stated that a full review
of the lists of Junior Cycle Irish texts would be undertaken in 2023/2024. The
amendments to the specifications and assessment arrangements set out in the
circular for the cohort of students 2023-2026 are illustrated in Table B.



* Reduction in minimum volume of literary texts recommended for first
year T2 Literature lists Junior Cycle Gaeilge (curriculumonline.ie)

* Reduction in minimum volume of literary texts prescribed for- second
and third year T1 and T2

* Amendments to the range of genres for second and third year T1
* Amendments to the range of genres for first, second and third year T2
e CBA 1 takes place in second year

* Reimagined CBA2 in revised assessment guidelines T1 and T2.

Amendments were made to the assessment guidelines for CBA 1 & CBA
2 in September 2023 for T1 and T2 schools. Additional support material was
provided for CBA2 (NCCA, 2023b; 2023c).

The minimum amount of literature for the second and third years is shown in
Table C (Circular 0015/2023).

T1 T2
One complete novel One complete novel - Higher
One complete play Level only

Two short films or one
complete play

Four poems/songs
One short story

Two short films
Five poems/songs
Two short stories
Five local/oral texts

In accordance with Circular 0015/2023, the follow-up review of the
implementation of the specifications in this research, is important to monitor and
evaluate the amendments as well as to investigate the pedagogies implemented by
teachers to enact the learning outcomes of the specifications. It was stated that the
focus of this research would be on all learners learning Irish and would investigate
practical ways in which students’ competence and confidence in speaking and

interacting with others in Irish is developed during the three years at Junior Cycle.
This research focuses mainly on the updated T1 and T2 specifications September
2023 and related guidance. Other relevant research is now explored.

Other Relevant Research

Longitudinal research on the implementation of the Junior Cycle Framework
undertaken by researchers at the University of Limerick is also of interest to
this research. The third interim report (McGarr et al., 2024) shows that Irish
teachers, Mathematics teachers and Science teachers are more negative
about the Junior Cycle Framework than teachers teaching other subjects. It
was noted that teachers of Irish had a lower level of satisfaction with their job
and were more negative about the content of the specifications than most
teachers teaching other subjects.

Barnes et al. (2024) analysed data from the longitudinal study “Growing Up in
Ireland” to investigate students’ attitudes towards learning lrish. The analysis,
based on data from over 7,000 students, shows that students attending T1
schools had more positive attitudes towards the language compared with
students in T2 schools. The analysis also showed that students’ attitudes
towards Irish remain relatively stable from primary to post-primary. Pedagogies
that are student centred and positive interactions with teachers are associated
with more positive attitudes towards learning Irish. Barnes et al. (2024) highlight
the need to optimise enjoyment and minimise challenges to improve student
motivation to learn Irish. The role of parents was also acknowledged in this
study as well as the wider factors that impact on Irish. The role of Irish as part
of a multilingual repertoire and advantages for intercultural understanding were
also highlighted.

Conclusion

This section described the historical background to the T1 and T2 specifications,
research to date and the rationale and content of the specifications themselves.
The next section looks at the methodology of the research.


https://curriculumonline.ie/getmedia/dbfe6af7-78ad-4ada-855b-5fc5660771d6/Treoirlinte_Measunaithe_T1_MF2023.pdf
https://curriculumonline.ie/getmedia/b2864fd4-faa1-48c7-9f2b-61a4b0b2dd9a/Treoirlinte_Measunaithe_T2_MF2023.pdf

dection Three: Research Methodology

This section describes the methodology of the research. The design of the
research and the steps taken to complete Phase One of the research are
explained. An account will be taken of the process of analysis applied to the
qualitative data at Phase One of the research and information is given about
the participating case study schools.

Research Design

This study is mixed methods multi-dimensional research. A range of
quantitative and qualitative research tools will be used to answer the research
questions over the three years of the study. Data presented at Phase One
is initial data from 12 schools and should be considered in that context.
Using this design, the research has the potential to provide information
about students, teachers and other school professionals’ experiences of the
enactment of the Junior Cycle Irish specifications (T1 and T2). This research
will provide insights into the experiences of stakeholders of the supports
available in relation to the provision and implementation of the specifications,
and what barriers, if any, exist to its implementation. This research will also
provide insights into how the enactment of the specifications reflects the
rationale and aims for the updated version of the Irish specifications (T1 &T2)
at Junior Cycle and the Framework for Junior Cycle (2015) more broadly.

Phase One focused on main questions one and two, these were:

1. What are school leaders, teachers and students’ experiences of the
implementation of the Junior Cycle Irish language specifications (T1
& T2) in the areas of teaching, learning and assessment and what are
their opinions regarding this?

2. What are stakeholders’ experiences of the supports available in
relation to the implementation of and provision for the specifications,
and what obstacles if any exist?

Phase Two will explore students’ experiences and opinions regarding Year
One (2023-2024) and Year Two (2024-2025) of the implementation of the
updated specifications in case study schools. Students will participate in
Phase Three and will share their experiences and opinions of Year Three (2025-
2026) as they progress towards completing their Junior Cycle. The longitudinal
design of the research will enable engagement with a wide range of
stakeholders over the three year period, for example teachers, students, school
personnel, parents/guardians, educational and Irish language organisations.

It is important to note that initial themes presented in this interim report may

be further explored from a variety of perspectives over the three years of this
study. The main research questions respond to the criteria set out by the NCCA
in the call for tenders. This section describes the methodology of the research
at Phase One. The data were collected from semi-structured interviews with
school leaders and focus groups with teachers in six T1 and six T2 case study
schools.



Recruitment of Case Study Schools
and Sampling

The research team received ethical approval from the Ethics Committee of
Dublin City University to undertake the research in January 2024. An invitation
to express interest in the research was sent by email from SEALBHU to all
post-primary schools using the publicly available data on the Department of
Education website (N=735). 33 schools expressed an interest in participating
in the research. The researchers used purposive sampling (Maxwell, 2009;
Teddlie & Yu, 2007) to ensure that schools included a range of language
learners and a range of learning contexts at post-primary level. According to
Teddlie & Yu (2007, p. 83) ‘a purposive sample is typically designed to pick a
small number of cases that will yield the most information about a particular

phenomenon’. The case study methodology was very suitable for this research.

A case study focuses on a specific case situated in a specific context and
often includes rich descriptions and small details (Yin, 2009). A case study
can be effective in shedding light on people’s perspectives of a given situation
(Cohen et al., 2018). This research used was a multiple case study design
(Yin, 2009). Each school acted as a case in itself and the researchers analysed
each case study school as a single case, and then analysed all the T1 schools
together and all the T2 schools together. A comparison was finally made
between the T1 case study schools and the T2 case study schools.

Research participants

12 schools were selected to be case study schools, six T1 schools and six
T2 schools participated in the research. The case study schools were selected
to reflect the experiences of different schools of the implementation of the

specifications. Schools in every province in Ireland participated in the research.

In relation to T1 case study schools, three Gaeltacht schools, two
Gaelcholaiste and an English-medium post-primary school with an Irish-
medium stream participated in the research. In the Irish-medium stream, some

subjects were taught through Irish. The research involved a range of schools
representing different school types for example — small, large, single-sex,
mixed, DEIS, rural, urban and fee-paying.

Qualitative data were gathered from semi-structured interviews with principals
and deputy principals, as well as the coordinator of Irish in one school (N=18)
and qualitative data were gathered from focus groups with Irish teachers in
each case study school (N=42). Nine T1 and Nine T2 school leaders and 23
T1 and 19 T2 teachers participated in the research.

Written permission was sought from all principals and the Chairperson of
the Board of Management in each of the participating schools for them to
participate in the research over a three-year period. Teachers had the option
of taking part or not taking part in this phase of research. Personal names are
not used in this report to protect the confidentiality of participants. Information
on the types of T1 school (Gaeltacht School, Gaelcholaiste or Irish-medium
Stream) is provided to add to the richness of the research and to the validity of
the analysis.

Data were collected between April and May 2024 and from one school in
September 2024. All interviews and focus groups took place on the school
premises except for two interviews with leaders and one focus group with
teachers who requested an online interview. Interviews and focus groups were
audio-recorded and subsequently transcribed. The focus groups were held
with teachers and the T1 school leaders through Irish and the leaders in the
T2 schools were interviewed in English. The questions from the interviews with
school leaders and the focus groups with teachers are available in Appendices
A and B. Table D shows the number of participants who participated in the
research from the case study schools and the data collected from them. The
analysis of data is then described.



Schools

T1 School A: Gaelcholaiste

T1 School B: Gaeltacht
School

T1 School C: Gaelcholaiste

T1 School D: Gaeltacht
School

T1 School E: Gaeltacht
School

T1 School F: Irish-medium
school

T2 School A
T2 School B
T2 School C
T2 School D

T2 School E
T2 School F

Total Number

Analysis of the Research Data

Interviews with School

Leaders

Principal & Deputy
Principal

Principal

Principal

Principal & Deputy
Principal

Principal & Deputy
Principal

Deputy Principal

Principal
Principal
Principal

Principal, Deputy
Principal & Irish

Language Coordinator

Principal

Principal & Deputy
Principal

18

Focus Group
with Teachers

N=7
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Two methods of analysis were applied in this research. The semi-structured
interviews with school leaders were analysed on a thematic basis (Braun &
Clarke, 2006). It followed six steps, i.e. (i) reading and re-reading the data; (ii)

designing a code from the emerging points; (iii) categorising codes as themes;
(iv) reviewing themes; (v) determining the importance of themes and; (vi)
reporting on the results. An inductive analysis was applied to the data from the
interviews with the school leaders.

Template analysis (King, 2012) was used to analyse the data from the focus
groups. This type of analysis is appropriate when the researchers have pre-
identified themes that are of particular importance to them and that they would
like to explore. The researchers were responsible for responding to the criteria
laid down in the request for tender. Therefore, the researchers designed a
codebook (Crabtree & Millar, 1999; King, 2012) as a template. Deductive
analysis was implemented using the template, as well as an inductive analysis
of the emerging themes; amendments were made to the template during the
analysis. Template analysis is a structured analysis that frames the analysis
from the outset but is also flexible to respond to emerging themes. As
recommended by King (2012), the researchers independently coded the data
and then critically compared each other’s coding to strengthen the validity of
the analysis.

Conclusion

This section described the methodology of the research study. The next
section looks at the results of the research.



dection Four: Emerging Themes -

Introduction

Initial findings from Phase One of the research are presented in this section.
There are four sets of data: (i) data from T1 school leaders, (ii) data from T1
teachers, (iii) data from T2 school leaders and (iv) data from T2 teachers. The
data gathered from the T1 schools are presented in Part One and the data
from the T2 schools are presented in Part Two. An English Translation has been
provided for quotations in Irish.

4.1 Data from the T1 Case Study
Schools

Part One: T1 School Leaders

This part of the report focuses on the experience of School Leaders in T1
post-primary schools on the implementation of the T1 specification and their
views regarding this. The leaders’ experience of the supports and obstacles to
implementation of the specification and its provision will then be considered,
as well as the recommendations they made during the interviews. Finally,
this section of the report involving school leaders in six case study schools
(N=9) on the implementation of the specification in T1 school contexts is
summarised.

Experiences and Views of T1 School Leaders

While the majority of leaders were positive about the differentiated curriculum
in principle, it was clear that there were difficulties with the implementation
of the T1 specification in almost all case study schools. According to school
leaders, one of the main strengths of the concept of differentiated provision
was the language enrichment and language development of students in T1
schools who could build on the language skills they had developed from home
and/or from school, in principle.

Anais, caithfidh mé a ra, i bprionsabal go n- aontaim leis. Is maith
liom go mbeadh curaclam difriil ann dos na scoileanna Gaeltachta
agus na Gaelcholaisti, so 6 thaobh an churaclaim de i bprionsabal.
(T1 Scoil B - Priomhoide Scoil Ghaeltachta)

Now, | have to say, in principle | agree with it. | like that there would
be a different curriculum for Gaeltacht schools and Gaelcholaisti, so
from the point of view of the curriculum, in principle. (T1 School B —
Principal of Gaeltacht School)

Is brea liom an smaoineamh agus d’eascair sé as an dioscursa
ar fad ach is an cur i bhfeichm... (T1 Scoil D - Priomhoide Scoil
Ghaeltachta)

I love the idea and it arose from all the discourse but it’s the

implementation. (T1 School D - Principal of Gaeltacht School)
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Is décha gur coincheap iontach ata ann 6 thaobh saghas idirdheald
a dhéanambh idir scoileanna ata ag feidhmid tri Ghaeilge agus
scoileanna ata ag feidhmid tri Bhéarla. Ach is décha sa chomhthéacs
ata againn anseo i XXX, ni déigh linn i ndairire go bhfuil an
tsonraiocht ag freastal ar ar gcomhthéacs. (T1 Scoil C - Priomhoide
Gaelcholaiste)

It's probably a great concept to sort of distinguish between schools

operating through Irish and schools operating through English. But
probably in the context we have here in XXX.... We don'’t really think in
all honesty that the specification serves our context. (T1 School C —
Principal of Gaelcholaiste)

Feicimse cad é ata an Roinn agus an NCCA ag iarraidh a dhéanamh,
ach silim nach bhfuil an ceart acu maidir leis seo. (T1 Scoil A -
Priomhoide Gaelcholaiste)

| see what the NCCA and the Department are trying to do, but I think

they are not right on this. (T1 School A — Principal of Gaelcholaiste)

Leaders highlighted key points of concern stemming from their experience as
leaders of T1 schools. The experience and views of the leaders are described
under three sub-themes: (i) spoken Irish in T1 schools, (i) the grading system
for T1 students, and (iii) the provision of the T1 specification for all learners of
Irish.

Spoken Irish in T1 Schools

The leaders expressed disappointment and concern that there was not
enough emphasis on speaking the language. Due to the large amount of
literature to be covered and the fact that an oral examination is not part of
the summative assessment, most leaders explained that space had been
created for the proper development of oral language skills. While students
are required to give oral presentations in CBA 2, leaders explained that this
is not at all sufficient, particularly as there are no summative marks awarded.
The views expressed by the leaders show that the external assessment has a

strong impact on the implementation of the T1 specification in schools and that
teaching and learning cannot be separated from summative assessment of the
same learning.

All of the leaders were of the view that Irish in T1 schools is more than
a school subject or an exam. It is wider than that, and intertwined with
identity, self-confidence and the lives of the students. Leaders in Gaeltacht
schools explained that speaking the language was always the backbone
of their language development and that the focus should be on enriching
and developing students’ oral skills to support them to become lifelong Irish
speakers. Leaders in Gaelcholaisti explained that they wanted to encourage
the use of the language outside of class and in the school community, so there
was an urgent need to emphasise the spoken skills of the students in class.

All school leaders were strongly of the view that more recognition should
be given to speaking the language at Junior Cycle level to give support and
recognition to Irish as a living language. Some leaders reported that students
participated in an optional oral examination as part of the assessment in
the old system and that this practice had fostered a greater opportunity for
teachers to focus on the development of oral language skills in class. The oral
examination had also provided students with an opportunity to demonstrate
the excellent oral language skills they had acquired and to take pride in this.

* s é ceann dos na rudai is décha a bhi an-diomach duinn na nach
bhfuil deis ag na daltai scradu béil a dhéanamh anois. Nuair a
tugadh isteach an deis ta a thios agam gur deis roghnach a bhi
ann do dhaltai scrudu béil a dhéanamh don tSraith né don Teastas
Sdisearach. Bhi sé go hiontach agus bhi ar ndaltal in ann a scileanna
teanga a léiria. Mar sin, fuair siad aitheantas don obair sin a bhi

déanta acu. (T1 Scoil C - Priomhoide Scoil Ghaeltachta)

One of the things that was probably very disappointing to us is that
the students don't have the opportunity to take an oral exam right
now. When the opportunity was introduced, | know, it was an optional
opportunity for students to take an oral examnination for the Cycle




or Junior Certificate. It was amazing and our students were able to
demonstrate their language skills, they got recognition for the work
they had done. (T1 School C — Principal of Gaeltacht School)

» Chun cuidiu leis na scoil an teanga a spreagadh, caithfidh luach a
bheith air, ta ga le scradu béil. (T1 Scoil A - Priomhoide Gaelcholaiste)

* TJo help the school promote the language, it must have value, an oral
exam is required. (T1 School A — Principal of Gaelcholaiste)

The school leaders strongly agreed that there should be more emphasis to
support the status of the language, students’ language development and their
self-confidence and motivation as active language users. Issues relating to
differentiation featured strongly. An important point raised was that assessment
which focuses primarily on reading and writing skills is not particularly suited
to all learners, particularly when most learners do not read and write regularly
in Irish outside of school. There were learners who had excellent oral Irish
but did not have an opportunity to demonstrate those language skills in the
written assessment. Questions were raised about the suitability of this type
of assessment for children with literacy difficulties or additional educational
needs. Leaders reported that the lack of recognition for Irish-speaking skills in

the assessment which impacted on classroom practice was unfair to students
with different learning styles and suited only the most academic learners.

* T4 an T1 ann ag déanamh imealld ar roinnt mhaith den chohért atéa
sa scoil seo agus is bocht an rud duine né an t-abhar a imealld ar
an ngréasan Gaeltachta.... agus an dream, b’théidir go bhfuil an

abaltacht acaduil acu, ta siad in ann b’fhéidir é sin a laimhseail agus
mar sin de, but nil chuile dhuine acaduil agus sin é an suimit suas,
an ginearalta teoranta a dhéanaimse. (T1 Scoil D - Priomhoide Scoil
Ghaeltachta)

» The T1 is marginalising much of the cohort in this school and it's
a shame to marginalise a person or a subject in the Gaeltacht
network.... And maybe they’re the ones who have the ability, they may

be able to handle that and so on, but not everyone is academic and
that’s the general summary | would make. (T1 School D — Principal of
Gaeltacht School)
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The Grading System for T1 Schools

School leaders in almost all case study schools have been concerned about
the grading system since the differentiated provision was implemented. In
these cases, school leaders were of the opinion that the implementation of the
specification could not be disconnected from the examination system.

* Nil ta ag iarraidh béim a chur ar na torthai, ach caithfimid uile mar
bhainisteoiri agus ceannairi a bheith eolach faoi sin agus bheith
cognaioch faoi sin, sin an slat tomhais ata againn mar scoil. (T1 Scoil
A - Priomhoide Gaelcholaiste)

* You don’t want to emphasise the results, but as managers and
leaders we all need to be aware of that and be cognisant about

that, that’s our yardstick as a school. (T1 School A - Principal of
Gaelcholaiste)

Almost all leaders expressed concern and dissatisfaction with the grading
system for the following reasons: (i) the significant drop in high results and the
inequity of the grading system for T1 students, (i) the marks awarded to the
students did not match the high standard of students’ oral Irish, (iii) the lowered
grades were negatively impacting on students’ and teachers’ self-confidence
and motivation and (iv) the lowered grades could damage the reputation of the
schools and future demand for T1 schools.

Almost all leaders expressed the view that they were disappointed or even
angry at the fall in marks since the differentiated provision was implemented.



22

Leaders expressed the view that T1 students were now being wronged or
punished for being in T1 schools. Some of the leaders explained that the marks
awarded to students did not accurately or fairly reflect the Irish language ability
of both native speakers and learners of Irish. A leader in one Gaeltacht school,
for example, explained that the number of distinctions in Irish was almost
the same as that awarded to students in a Modern European Language,
even though Irish was the home language of some students, the community
language and the first language of the school. The Principal of a Gaelcholaiste
argued that the children were now disadvantaged by the T1 system because
they would have achieved higher marks in Irish if they were attending a T2
post-primary school.

* Ach mé ta daltai a tégadh sa Ghaeltacht gurb i an Ghaeilge an chéad
teanga acu agus ata larnach i saol na Gaeilge sa Ghaeltacht agus
nach bhfuil siad ag teacht amach le gradam, ta fadhb ansin. So, sin
an rud is mé. Ta daltai na Gaeltachta faoi mhibhuntaiste mar gheall ar
an idirdheald seo. (T1 Scoil B - Priomhoide Scoil Ghaeltachta)

But if there are pupils raised in the Gaeltacht whose first language

is Irish and who are at the cenitre of the Irish-language life in the
Gaeltacht and they are not coming out with distinction, then there is
a problem. So that’s the main thing. Pupils in the Gaeltacht are at a
disadvantage because of this differentiation. (T1 School B — Principal
of Gaeltacht School)

* Ach ceapann na daltai go bhfuil saghas pionds a ghearradh orthu
siud i gcomparaid lena gcairde até thios an bhéthair sna scoileanna
T2. Ta obair na gcapall ar siul acu agus ansan fuair Cathal 6 thios
an bhothair nach bhfuil na scileanna teanga céanna aige gradam
sa scrudu agus fuair siad siud toilteanas né ardtoilteanas agus nil
Sé sin cothrom ar &r ndaltai ar chor ar bith. (T1 Scoil C - Priomhoide
Gaelcholaiste)

* However, the pupils feel that they are being punished in a way
compared to their friends down the road in the T2 schools. They‘re
doing trojan work and Cathal from down the road who doesn’t have

the same language skills got a distinction in the exam and they got
a merit or a higher merit and that’s not fair to our students at all. (T1
School C - Principal of Gaelcholaiste)

Principals reported in some schools that parents were concerned about the
drop in marks after sending their children to a T1 school. In some cases, the
point was raised that the grading system would damage the reputation of the
school and if the grading system continues as it is, this could negatively affect
the future of the T1 schools.

 Ni thuigeann an pobal..an pobal go ginearalta céard ata i gceist le T1
SO mar sin nuair a theiceann siadsan nach bhfuil gradaim ag teacht
amach no you know...yeah is ionann é sin doibh sin agus oh ta fadhb
ansin le muineadh na Gaeilge. Agus nil sé sin fior, ta a thios againn
nach bhfuil. (T1 Scoil B - Priomhoide Scoil Ghaeltachta)

The public generally don't understand what T1 means so when they
see that distinctions aren’t coming out or you know...yeah, that’s the
same for them as saying .... and oh there’s a problem with teaching
Irish. And that’s not true, we know it isn’t. (T1 School B — Principal of
Gaeltacht School)

Is décha chomh maith leis sin, go han-mhacanta, go raibh na
torthai dos na scraduithe dioméach agus ta na tuismitheoiri ag
caillidint saghas, b’fhéidir roinnt den mhuinin ata acu in earnail
na gaelscolaiochta da bharr agus taimid buartha go fadtéarmach
go mbeidh tionchar ar an lion daltai a dteastoidh uathu a gcuid
oideachais a dhéanamh tri Ghaeilge. (T1 Scoil C - Priomhoide
Gaelcholaiste)



* |tis also likely that, very honestly, the results for the exams were
disappointing and the parents are losing perhaps some of the
confidence they have in the Irish-medijum education sector as a

result, and we are concerned that in the long term the number of
students who want to pursue their education through Irish will be
affected. (T1 School C — Principal of Gaelcholaiste)

The opinion was also raised that differentiated provision should not be
applied in Senior Cycle until the challenges in relation to the awarding of marks
to T1 students at Junior Cycle level have been resolved. As is currently the
case, most leaders considered that T1 students were at a disadvantage in the
final exam and had ‘lost an advantage’. At Senior Cycle level, the implications
would be more serious for the students and some of the leaders expressed
concerns about this.

Provision of the T1 Specification for all learners of Irish
Each school community in each of the case study schools was different and
the school leaders were responsible for catering to a wide range of learners.
In the case of Gaeltacht schools, it was recognised that the specification was
beneficial for language enrichment and for presenting an additional challenge
for certain learners.

Overall, however, leaders in most case study schools indicated that
the implementation of the T1 specification was problematic due to the
workload, the standard of language and the language skills demanded by
the specification. The opinions expressed by the leaders were based on their
experiences with parents, students and teachers. The challenges of providing
the T1 specification for a variety of learners have been reported here.

Most leaders considered that the T1 specification was creating low levels
of confidence among students, teachers and parents and that the additional
workload associated with the T1 specification was unfair to T1 learners.
Considering the literature, many leaders expressed the view that the amount
of literature to be covered by T1 students was too onerous and that the
standard of some of the texts was too ambitious for students at post-primary

level. Leaders expressed the view that the specification was challenging for
students with literacy difficulties and some leaders were of the opinion that this
amount of additional work and the focus on reading and writing was not fair
on students. The view was raised that students do not read or write regularly
in Irish outside of school, so the amount of literature to be covered was very
challenging for many learners.

Ta solubthacht ann 6 thaobh na dtéacsleabhar agus na hurscéalta,
na danta agus eile. Roghnaionn an scoil. Ta cead ag an muinteoir

agus scolaire a roghnu le chéile, ach nil aon solubthacht don lion ata
ann. (T1 Scoil D - Priomhoide Tanaisteach Scoil Ghaeltachta)

There is flexibility in terms of textbooks, novels, poems and so on.

The school chooses. The teacher and student can choose together,
but there is no flexibility regarding the amount. (T1 School D — Deputy
Principal of Gaeltacht School)

Ta sé chomh deacair agus na muinteoiri ag cailleadh misnigh agus
nil fhios agam cad a tharl6idh. (T1 Scoil F - Priomhoide Ténaisteach
Sruth lan-Ghaeilge)

It's so hard and the teachers are losing courage and | don’t know
what will happen. (T1 School F — Deputy Principal of Irish-Medium
NCE))

School leaders in Gaelcholaisti were of the opinion that the specification was
too challenging for students who do not have Irish at home and who do not
have additional support with Irish at home.

* Ta sé rémhdr silim, go mbeadh an dalta ag déanamh T1 mar nil
siad ina gcainteoiri duchais, ta caighdean Gaeilge iontach maith

acu ach nil siad ina gcainteoiri duchais. (T1 Scoil A - Priomhoide
Gaelcholaiste)
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* |tis too much, | think, that the student would be doing T1 because
they are not native speakers, they have a very good standard of

Irish, but they are not native speakers. (T1 School A - Principal of
Gaelcholaiste)

Some leaders reported that, due to the workload, more students would
have to undertake ordinary level and that this was not fair to them. One of the
leaders expressed the view that students are sometimes very disappointed
to undertake the ordinary level in the T1 school context. A leader in the Irish-
medium school with an Irish-medium stream explained that learners were
now choosing ordinary level earlier and that there was a challenge with
differentiation in class, as students were studying a higher level course and
an ordinary level course in the same class. Another leader explained that it
was challenging for students to undertake the T1 specification in Irish and the
T1 specification in English. In this case, it was noted that some students were
choosing ordinary level in English and higher level in Irish at Junior Cycle to
give them a better chance to focus on Irish. Concerns were expressed about
the specification as it is being extended to Senior Cycle, and if students had to
undergo a T1 assessment in both Irish and English.

* Anois yeah, t4 na daltai ag teacht isteach le hiarratas bogadh go dti
an gnath leibhéal nios luaithe agus nios luaithe sa dara bliain. Agus ta
Sé deacair ar na muinteoiri an d4 thra a fhreastal ansin. T4 sé deacair
freastal ar na riachtanais ata acu, ta ti ag dirit isteach ar drscéal agus
a ra le lucht gnéthleibhéil nil sé seo ar do chursa ach déan é ar son
na teanga agus ta sé deacair agus cuid acu le riachtanais difritila
freisin. (T1 Scoil F - Priomhoide Tanaisteach Sruth lan-Ghaeilge)

Now yeah, students are coming in with a request to move to the
ordinary level earlier and earlier in the second year. And it is difficult
for teachers to cater to both. It's hard to meet their needs, you'‘re
focusing on a novel and telling ordinary level students “This isn’t your
course but do it for the language” and it’s hard and some with different
needs as well. (T1 School F — Deputy Principal of Irish-medium
NCE)]

The provision of T1 specifications was a challenge in cases in the Gaeltacht
where students who were newcomers were attending the school. The term
‘newcomer’ is used to refer to students who have come to Ireland in recent
years. As students were learning both Irish and English at the same time, the
T1 specification was challenging for those students. In one case, there was a
high number of newcomer students in the school and the implementation of
the T1 specification was challenging in that context. The research revealed that
consideration should be given to the appropriateness of the T1 specification in
certain cases in the Gaeltacht.

The next section will look at the views of the leaders on the supports and
obstacles related to the implementation and delivery of the T1 specification.

Supports

The main supports that supported the implementation of the T1
specification and provision according to the data collected from the
T1 leaders were: teachers, providers of resources, Gaeltacht support
schemes and extracurricular activities.

Teachers

It was clear that the school leaders were very proud of the schools’
teachers. The data gathered showed praise for the enthusiasm, skill,
creativity and professionalism of teachers. In each school, the primary
responsibility for the implementation of the specification rested with the
teachers.

¢ [s dbécha an tacaiocht is mé na an fhoireann scoile. Cinnte, ta foireann
dochreidte againn agus ta foireann na scoile ag teacht 6 gach cuige
in Eirinn. Taimid i nGalltacht ach ta roinnt mhaith de na muinteoiri, is

cainteoiri duchais iad 6 Ghaeltachtai éagsula timpeall na tire rud ata
go halainn mar tugann sé blaiseadh de chanuinti éagsula dar ndaltai
agus ta an Ghaeilge an-nadurtha mar theanga sa scoil anseo, rud ata
go haoibhinn. (T1 Scoil C - Priomhoide Gaelcholaiste)




* Probably the biggest support is the school staff. Sure we have an
incredible team and the staff are from every province in Ireland. We
are in the Galltacht but there are a lot of teachers who are native

speakers from different Gaeltacht areas around the country. That's
great because it gives our students a sense of different dialects and
the Irish language is very natural as a language in the school here,
which is wonderful. (T1 School C — Principal of Gaelcholaiste)

Providers of Resources

While access to resources was a challenge in relation to the implementation
of the T1 specification, the Council for Gaeltacht and Irish-medium Education/
An Chombhairle um Oideachas Gaeltachta agus Gaelscoiliochta (COGG) was
highly commended and noted for their excellent work in providing resources for
the Irish-medium and Gaeltacht sector in Irish language and for teaching other
subjects through Irish.

Gaeltacht Schemes

The research indicated that Gaeltacht support schemes were supporting the
implementation of the T1 specification in the Gaeltacht. Some of the leaders
commended additional supports under the Gaeltacht school recognition
scheme as beneficial. The extra hours helped strong Irish speakers enrich their
language skills and there was support for learners of Irish as well.

* [s d6igh liom gur cabhair an-mhdr é sin don scoil go ginearalta,
cabhraionn sé le solathar T1 ansin chomh maith mar bionn snas a
chur ag na daltai ar a gcuid Gaeilge istigh i ngach rang, ni hamhain
sna ranganna Gaeilge. (T1 Scoil E - Priomhoide Scoil Ghaeltachta)

* | think that’s a huge help for the school in general, it helps with the
provision of T1 there as well because the students are enriching
their Irish in every class, not just in the Irish classes. (T1 School E -
Principal of Gaeltacht School)

They explained in two schools that they were involved in a scheme in which a
language assistant came in to help with the acquisition of specialist language

related to other subjects and that this was a great help. This contributed to the
learning of Irish in Irish lessons as well.

Language planning officers were also commended for assisting with school
events that linked the school to the community outside of it.

 Tugann siad deis duinn, you know, amhranaithe, damhsaéiri, daoine a
bhaineann le cultdr na teanga, oidhreacht na teanga, aoichainteoiri.
Gan an Oifig Pleanala Teanga ni bheadh an t-airgead againn na
rudai sin a chur ar fail. T4 an comhoibrit pobail sin thar a bheith

tabhachtach i gceantar Gaeltachta silim. Ta sé ar fheabhas caithfidh
meé a ra, ta ardmholadh ag dul don phleanail teanga agus an
tacaiocht a thugann siad do na hinstitididi oideachais sna Gaeltachta/
ag leibhéil éagsula. (T1 Scoil C - Priomhoide Scoil Ghaeltachta)

They allow us, you know, singers, dancers, people associated with
the culture of the language, the heritage of the language. Guest
speakers. Without the Language Planning Office, we wouldn’t have
the money to do that. This community collaboration is extremely

important in a Gaeltacht area | think. It's excellent | must say, the
language planning and the support they provide to the educational
institutions in the Gaeltacht at various levels is to be highly
commended. (T1 School C - Principal of Gaeltacht School)

Extracurricular activities and links with the Irish language

community

Extracurricular activities and links with the community also supported the
promotion of the language in the T1 case study schools. For example, in one
Gaelcholaiste the school was used by a community group to teach traditional
music and there was a link between the school and another Gaelcholaiste.
The schools were also given the opportunity to visit each other. Students
in Gaelcholaisti had the opportunity to visit the Gaeltacht and some of the
students worked as leaders in the Gaeltacht during the summer. In the
Gaeltacht schools, writers, singers, guests from TG4, past students and other
guest speakers visited.
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Obstacles

The main obstacles identified by the T1 school leaders during the interviews
were: teacher recruitment, time, resources, resources to support children with
additional educational needs and support for new learners of Irish.

Recruitment of Teachers

Teacher recruitment emerged as a key challenge in the context of the data
collected. Some of the school leaders spoke about the challenge of recruiting
Irish teachers as well as recruiting teachers to teach other subjects through
Irish. Leaders explained that it was extremely difficult to find teachers with
subject knowledge and a high standard of Irish and that there were not enough
teachers coming from third level institutions.

* FEarcu foirne, sin ceann de na rudai is deacra agus ta sé an-deacair
ar roinnt ctiseanna éagsula. Dar nddigh, ta lion na muinteoiri ata liofa
sa Ghaeilge i bhfad nios Ia. Chomh maith leis sin, ma theastaionn
uait post a ghlacadh i nGaelcholaiste, ta a fhios agat go mbeidh
dha oiread an méid oibre le déanamh agat mar beidh ort do chuid
acmhainni féin a dhearadh. (T1 Scoil C - Priomhoide Gaelcholaiste)

Staff recruitment, that’s one of the hardest things and it’s very difficult
for a number of different reasons. Of course, the number of teachers
who are fluent in Irish is much lower. Also, if you want to take up a
job in a Gaelcholaiste, you know you’re going to have to do twice as
much work as you’ll need to design your own resources. (T1 School
C — Principal Gaelcholaiste)

The cost of living in Dublin also arose as encouraging young teachers from
the country to return home.

Time

Time for teaching, planning and professional development were all
challenges. The reduction in time for the teaching of Irish emerged as
an obstacle and some leaders explained that it was difficult to cover the
curriculum within the current allocation of curriculum time. In one school, there

weren't daily classes in Irish because of timetables and so the school leader
was of the opinion that this detracted from the students’ contact with the
language. It was reported that there was time pressure to carry out all of the
CBA tasks. Additional time was spent on the teaching of Irish in some of the

T1 case study schools in addition to the recommended hours. The extra time
was used to support the students to develop their language skills in Irish and to
undertake the amount of work that had to be covered.

Leaders also felt that there was insufficient time to plan and to upskill
regarding curriculum changes. Croke Park hours were often used to fulfil other
planning duties.

» T& am ag teastail chun rudai fisicitla a dhéanamh chun na haiseanna
a chur le chéile chun pleananna a chur le chéile, you know, bualadh
le scoileanna eile b’fhéidir, agus rudai a roinnt. T4 gach scoil ag
déanamh an rud céanna. Ta sé fiordheacair an t am sin a fhail. (T1
Scoil F - Priomhoide Tanaisteach Sruth lan-Ghaeilge)

* [t takes time to do the physical things, to put the resources together, to
put plans together, you know, to possibly meet other schools and share
things. All schools are doing the same thing. It is very difficult to find
that time. (T1 School F — Deputy Principal of Irish-Medium Stream)

Resources

A key obstacle to the provision of T1 was access to resources. It was
explained that many of the texts in Irish were not accessible to schools and that
this was a major challenge. In different parts of the country, leaders felt that
resources were not available in the dialect of the school/area. Some leaders
claimed that the standard of reading of some of the texts was not appropriate
because the required reading age was too high.

Resources to Support Students with Additional Educational Needs
It emerged that extra supports are needed for children with additional
educational needs. Although resources are available in English, the school
is often required to translate them into Irish. The research showed that some



students had difficulty achieving success in the T1 specification due to the
emphasis on reading and writing. One school recommended that additional
staff are required such as additional Special Needs Assistants to support
students with additional educational needs in the Irish-medium system.

Ta XX% de na daltal sa scoil seo go bhfuil riachtanas éigin acu.
B’théidir disléicse, diospraicse, dioscalcuile. Ach nuair a lorgaimid
na hacmhainni, mar shampla, do dhaltal uathacha, nil siad ar fail tri
Ghaeilge agus bionn orainn iad a aistritd. (T1 Scoil C - Priomhoide
Gaelcholaiste).

XX% of students in this school have some need. Perhaps dyslexia,
adyspraxia, dyscalculia. But when we look for the resources, for
example, for autistic students, they are not available through Irish and
we have to translate them. (T1 School C — Principal of Gaelcholaiste).

Suggested recommendations T1 School Leaders at

Phase One

The school leaders were asked if there were any recommendations they
would like to make that would benefit the implementation of the specification
and the provision on a wider basis. The recommendations of the T1 School
Leaders are summarised here. It is important to note that data were collected
from case-study schools at Phase One of a three year study.

Oral Examination

* A very strong recommendation that emerged from the interviews with the
school leaders in the T1 case study schools was that an oral examination
should be part of the summative assessment at Junior Cycle level in order
to promote oral language skills. All school leaders agreed on this for a
variety of reasons.

e First of all, Irish in T1 schools is more than just a school subject. Irish is
at the heart of community and school life. The speaking of Irish is closely
intertwined with the identity of students and the leaders were of the
opinion that it is necessary to emphasise the speaking of Irish through the

examination system as the examination has an impact on teaching and
learning in the class.

* |t was strongly recommended that there be an oral examination to give
recognition to language skills of students in T1 schools and to encourage
them to use the language and to be active speakers of Irish.

* Leaders insisted on the need for an oral examination in terms of
differentiation to allow students to demonstrate their language interaction
skills through oral language.

* |t was recommended that an oral examination be held to prepare the
students for the Leaving Certificate.

Review of the examination and grading system for T1

schools

* As it stands, almost all school leaders expressed the view that T1 students
were disadvantaged in the final examination, that the examination marks
were not an accurate reflection of the students’ standard of Irish and that
the assessment system was suitable for academic students only. Most
leaders felt that the examination and marking system were damaging to
the language in terms of motivation and self-confidence. Some leaders
pointed out that continuing with the current system could have a negative
impact on the future demand for T1 schools. There would be serious
implications if the Junior Cycle grading system continued into Senior
Cycle.

Review of literature and provision of texts

* Some of the school leaders were of the opinion that there was too much
literature to be covered by T1 students.

* |tis recommended that students should be able to draw on the literature
from first year while preparing for the exam.

* |t was recommended that texts of an appropriate standard be selected
and that the texts would be made available to T1 schools and be made
available in the local dialect.




* The topic of literature will require further investigation over the course of the study.

Resources and Supports for students with additional

educational needs

* |t was recommended that additional supports be provided for students
with additional educational needs and that resources be adapted to the
immersion education setting. It was also recommended that additional
staff be provided to support learners with additional educational needs.

Time for Planning and Continuing Professional

Development

* |t was recommended that time be reviewed and teachers be given proper
time to undertake professional development and planning in the context of
significant curricular changes.

Recruitment of Irish-medium and Gaeltacht teachers &

Allowance

¢ |t was recommended that recruitment should be considered and that a
strategy should be put in place to ensure that teachers are available to
teach in schools in the city as well as in Gaeltacht schools.

* |t was recommended that the development of teacher education should
provide for the Irish-medium and Gaeltacht sector in terms of the teaching
of Irish as a subject and the teaching of other subjects through Irish.

* |t was suggested in one Gaeltacht school that there should be a panel for
Gaeltacht teachers.

* |t was recommended that the allowance to teachers who are teaching in
Irish-medium and Gaeltacht schools be restored as a way to recognise the
additional work involved in working in the sector.

Extracurricular Activities & Connection with the

Community

* |t was recommended that extra-curricular activities through Irish be
enhanced to increase the opportunities for T1 students to socialise through
the medium of Irish outside of school. Facilitators must also be fluent in
Irish to facilitate extracurricular activities.

* |t was suggested that some funding could help with trips to the Gaeltacht
for students in T1 schools outside the Gaeltacht.

* |t was recommended to continue the language schemes in the Gaeltacht
that are supporting the language development of students at school.

Summary

There were challenges with the implementation of the T1 specification
in almost all schools although most leaders agreed with the differentiated
provision on principle. Key points of concern were recognition for speaking
the language, the grading system for T1 schools and the provision of the T1
specification for all learners of Irish. The leaders praised the teaching staff
in the schools as a main support. A number of language support schemes
in Gaeltacht schools were commended, as well as extracurricular activities
and links to the local and/or Gaeltacht community. The main obstacles to the
implementation of the specification and provision were teacher recruitment,
time for teaching, planning and professional development, teaching resources
as well, as resources to support learners with additional educational needs.
Leaders’ recommendations were presented which may warrant further
investigation. The next part looks at the experiences and views of teachers in
T1 schools on the implementation of Junior Cycle Irish specifications.

Part Two: T1 Teachers

A main question of the research was: What are school leaders, teachers
and students’ experiences of the implementation of the Junior Cycle Irish
Specification (T1& T2) in the area of teaching, learning and assessment and
what are their opinions regarding this?

This question will be considered under the following main themes that
emerged from the analysis of the focus groups with teachers (N=23) in six T1
schools. The main themes arising from the deductive and inductive analysis
were: Transitions; Planning & Supports; Teaching and Learning Approaches;
Assessment, Literature, Inclusion, The Impact of the Final Examination and
Teachers’” Recommendations. Sub-themes are presented under each of the
main themes.



Transitions

There was a variety of views between schools and various reasons why
learners were challenged regarding learning Irish in their first year in post-
primary school.

Teachers in one Gaeltacht school explained, for example, that language
practice in the community was changing and that sociolinguistic factors
influenced students’ standard of Irish; English was more often the language of
socialisation. There was a lot of work to be done in the first year on developing
the accuracy and richness of Irish, in particular. Other schools recognised the
development of language enrichment from primary school. Differentiation was
a challenge in first year in some Gaeltacht schools as teachers had to cater
for students with a range of abilities in Irish, such as native speakers of Irish,
learners with a high standard of Irish and new learners of Irish. In one school,
there was a high number of students who had recently arrived in Ireland. More
support was needed in these cases.

In Gaelcholaisti there was a wide range of competence in Irish among
students. The teachers explained that students transitioning from English-
medium schools to the Gaelcholaiste and students with additional educational
needs were particularly challenged. Learners needed additional support in
these cases. Teachers also explained that the pandemic had a strong impact
on some students’ speaking skills in Irish and that they lacked confidence to
speak it. It was therefore important to focus on oral skills in the first year to
build on learners’ self-confidence, in particular.

* Nil aon mhuinin acu, ta eagla orthu labhairt amach. | 2017 bhi
comhra acu agus bhi siad ag meascadh le daoine sa chéad bhliain
anois glacann sé am iad a chur ag comhra. Ta siad go cuthaileach.

Bionn tu ag iarraidh muinin a chur isteach iontu. Now ta Gaeilge
acu, ta Gaeilge labhartha acu ag teacht sea ach glacann sé seo am,
cuirfimid béim mhér ar an chomhra. (T1 School A Gaelcholaiste)

They have no confidence, they are afraid to speak out. In 2017

they had conversations and were mixing with people in first year.

Now it takes time to get them chatting. They’re shy. You want to
put confidence in them. Now they have Irish, they have spoken

Irish coming up, but this takes time, we put great emphasis on the
conversation. (T1 School A Gaelcholaiste)

There was also a diversity of standards between students coming from
different primary schools. Most teachers expressed the view that there were
many basic elements to cover with learners in first year, that is, content they
had not covered in primary school. Teachers said there was a need to focus
on accuracy, in particular. Some teachers reported a large jump between first
year and second/third year. Therefore, it is clear that learners coming to post-
primary had a range of abilities and experiences, the view was expressed that
the T1 specification was challenging for many learners.

Planning & Supports

Collaborative practice for planning was in place in all T1 schools and
resources were shared between teachers on a shared drive in each case study
school. Teachers were designed plans and resources and shared them with
other teachers in the school; teachers had the opportunity to amend and adapt
resources from the drive for their own classes. Yearly and termly planning was
carried out collaboratively between the teachers in case study schools. Classes
in some of the schools also had the same exam. In the school where there was
an Irish-medium stream, content that was common to the T2 specification was
chosen and this assisted with planning and access to resources.

Teachers were of the opinion that there was a high number of learning
outcomes in the specification and that it was not always clear how to connect
them to the lesson or lessons. Teachers had professional discussions on
planning on an informal basis in schools. A key challenge in planning was a
lack of time for formal planning. Teachers felt that more time was needed for
formal planning. Many teachers were happy to plan drawing on the literature
rather than focusing on specific themes and this was a positive change
associated with the specification according to some teachers.



Teachers were designing resources themselves and taking advantage of
available resources such as: An Tairseach by COGG, a list of texts from the
NCCA, Tuairisc.ie, TG4, abair.ie, The Storyteller. The Facebook page called
Teachers of Irish/Muinteoiri na Gaeilge was mentioned as a useful resource
for teachers who were sharing resources. Teachers were strongly of the
opinion that more resources were needed to support the teaching of Irish in
T1 schools. Access to texts for T1 schools was very difficult and bothered
teachers greatly. Teachers in most of the schools were very upset about the
lack of clarity as to what would be on the examination paper as they felt unable
to support the learners in preparing for the exam.

Approaches to Teaching and Learning

A wide and rich range of teaching and learning activities were taking place
in all T1 schools to implement the specification. Links were made between
the strands of the specification and the language skills. The teachers
demonstrated great creativity in teaching and, according to the teachers’
feedback, attention was paid to each strand of the specification. Many similar
activities were carried out in the schools. The lists presented here show
examples of teaching and learning activities from the range of schools. The
activities are not linked to any particular school.

In terms of developing communication competence, class activities, school
activities and extracurricular activities were undertaken. It is interesting that
teachers used literature primarily to promote speaking, reading and writing
skills. Many of the learning activities were based on themes relating to
literature; it is clear that there were rich learning opportunities arising from the
different genres of literature. One school, for example, organised activities
based on Aine Ni Ghlinn’s poem ‘An Gealt’. Small groups produced a play and
designed advertisements, programmes and booklets about the poem. This
enabled all learners to get involved in a way that suited them. Teachers were
conscious of differentiation in teaching and learning approaches and explained
that class activities were tailored to the needs of students.

Technology was also used extensively in all schools to enhance students’
opportunities to communicate in Irish. Students had the opportunity to make

‘TikTok’ videos, short films or to record pieces of reading, commentaries and
interviews on a regular basis.

Some schools outside the Gaeltacht highlighted a trip to the Gaeltacht as
a means of supporting the development and use of the language. Some of
the schools worked in partnership with Irish language organisations such as
Conradh na Gaeilge (Gaeilge 24) and Gael Linn (Gaelbhratach) to encourage
the use of the language. Writers, actors, singers and poets, for example, had
the opportunity to visit schools. There was an additional grammar class in one
school and a system was in place in the school to encourage the students to
speak Irish more accurately. The school focused on weekly target vocabulary
and phrases and a reward scheme was in place to encourage students to use
the target vocabulary and phrases.

Communicative Competence

Class activities
* Debates

* Role-play

* Plays and videos

e Small groups making a short play or film based on a poem or novel
* Acting as characters from the novel

* Creating the next chapter of the story

* Recordings of a poem, story, interview or piece of commentary
e TikTok in Irish on various topics

* Pair work

* Group work

¢ Podcasts

* Quizzes

* |nterviews



* Project work

e Songs & poems

* Interview with grandmother, grandfather and/or a local person
* Class news

* Conversations about what is happening in daily life.

School Activities

* Poetry contest

* Gaelbhratach

* Competition between classes

* Public speaking

* Gaeilge 24

* Seachtain na Gaeilge

* Summer camp for 1st year students

* Areward system for using accurate or target vocabulary/ phrases

* Additional Irish language lessons aimed at language enrichment and
accuracy.

Extracurricular activities and/or links with the
community
* Interviews with local people or other family members in a Gaeltacht area

* Networks between schools

 Trips to the Gaeltacht for T1 schools outside the Gaeltacht

Language and Cultural Awareness

Class activities
* Editing of pieces of text

* Finding target structures e.g. verb, noun, a grammatical rule in a text

Peer assessment

Recording of 5 sentences using accurate pronunciation
Games such as Kahoot focused on grammar points
Finding grammatical patterns in context

Understanding the structures of Irish by discovering rules inductively and
putting the pattern into words.

Studying the dialects of Irish and comparing dialects
Writing a song/Itibin
Study of local traditions and different town names

Lessons based on the literature

School Activities

Classes for improving Irish and additional classes focusing on accurate
grammar

Irish Language Committee
Activities relating to the Gaeltacht recognition scheme

Theme-based days through Irish

Extracurricular activities and/or links with the community

Interviews with local people

Trips to the Gaeltacht for schools outside of the Gaeltacht
Guest speakers, poets, singers, local authors, various speakers
Local superstitions

Local literature

Poetry contests

Podcasts

Literary tasks
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Learner’s self-awareness

Class activities
* Analysing texts

» Correcting mistakes, finding mistakes in text

* Peer assessment

* Editing of a piece of text

* Setting success criteria and implementing the criteria on a piece of work
* Self-assessment of their own work

* Learners setting and judging specific targets — according to a traffic light
system e.g. green - targets have been reached, orange - progress has
been made, red - targets have not yet been achieved

* Classroom assessment of a piece of work according to specific criteria
* Presentation or piece of writing
* Providing students with opportunities to choose tasks

e A correction code.

Teachers’ experiences and opinions about literature are looked at in the next
section.

Literature

The sub-themes that arose were: the benefits of literature, the dialect and
standard of literature, access to texts and the amount of literature.

It is clear from the description of the teaching and learning activities that
teachers made great use of literature to develop students’ Irish and that they
established many classroom activities based on literature. The teachers
reported that literature contributed to the enrichment of language in particular,
that different students liked different texts and that a wide range of texts were
available on the list. There were examples of texts that students liked in each
school and a rich variety of teaching and learning activities were based on the

literature, such as interviewing a character, acting, writing a new ending, writing
a diary entry, writing a blog and role-playing as characters from the story. Many
of the teachers explained that the short films were motivating and enjoyable
for the students and that using the short films fostered more time to engage in
other communicative activities in class.

* Fisean a deirtear liomsa. Mar sin chuir mé an cheist “Cén fath go
dtaitnionn na fiseain libh?” agus duirt siad “Mar nilimid ag breathnu
ar litriocht, ar na nétai ar jpad.” Agus is déigh liom freisin mar
gheall go dtugann sé nios mé deiseanna a scileanna féin a Usaid
sa rang, tégann an fisean 16 néiméad agus ansin is féidir leo am
eile caitheamh a bheith cruthaitheach ag déanamh rél ghlacadh,
dramaiocht, aisteoireacht, ag plé, ag déanamh diospdireachtai agus
rudal éagsula seachas diriu ar an litriocht an t-am ar fad. (T1 Scoil C,
Gaelcholéiste)

Videos I"m told. So | asked the question “Why do you like the
videos?” and they said “Because we don't look at literature, on

the notes on an ipad”. And | also think because it offers more
opportunities to use their own skills in class, the video takes

16 minutes and then they can spend other time creatively doing
role-play, drama, acting, debating, doing various debates and other
things rather than focusing on the literature all the time. (T1 School C,
Gaelcholaiste)

Although the schools were located in different provinces, it is interesting to note
that teachers felt that the texts were not adapted to their students’ dialect and
that this created an additional challenge in terms of understanding the text and
strengthening the students’ Irish in both grammar and vocabulary. Teachers in
all Gaeltacht schools recommended that texts be provided in the dialect of the
area.



* Agus go leor leor don litriocht, ni raibh sé i nGaeilge na haite seo, ni
raibh siad ag teacht i dteagmhail leis an bhfocal scriofa a thuigfidis
nd d’aithneoidis, cineal so in ionad ag neartu Gaeilge, bhi tu ag
muineadh na focla déibh nach n-usaididis agus nach gcloisfidis ionas
go dtuigfidis i gcomhthéacs téacs na focail sin. (T1 Scoil D, Scoil
Ghaeltachta)

* And a lot of the literature wasn't in the local Irish, they didn’t come into
contact with the written word they would understand or recognise.
This, kind of, instead of strengthening Irish .... you were teaching
them the words that they wouldn't use and that they wouldn’t hear so
that they could understand the words in the context of the text. (T1
School D Gaeltacht School)

A key challenge for literature was also access to texts where teachers
explained that many texts were out of print, difficult to access and time was
often spent photocopying. Teachers explained that this was particularly
unsatisfactory for students who have difficulty with organisational skills.

There was a difference of views as to the amount of literature to be covered.
Some teachers were very pleased with the reduction in the amount of
prescribed literature since 2023, in other cases teachers felt that the amount of
literature was still too heavy and causing difficulties in relation to differentiation,
in particular.

* T4 siad fos ag foghlaim, na daltai le riachtanais agus a thagann
le fiorbheagan Gaeilge. Ta sé dushlanach orthu ar an gcéad dul
sios agus ansin an méid litriocht ata le cludach acu... (T1 Scoil A
Gaelcholaiste)

* They are still learning, the pupils with additional needs, and come with
very little Irish. It is challenging for them in the first place and then the
amount of literature they have to cover... (T1 School A, Gaelcholaiste)

» Ta sé go maith go bhfuil sé laghdaithe, dul chun cinn iontach! Ta sé
laghdaithe anois do bhliain a 2 agus bliain 1 agus bliain 3. Ar a laghad
anois ta sé indéanta. (T1 Scoil E Scoil Ghaeltachta)

* [t's good that it's reduced, great progress! It has now been reduced
for year 2 and year 1 and year 3. At least now it's manageable. (T1
School E, Gaeltacht School)

Some teachers expressed the view that the standard of some of the texts
were inappropriate for Junior Cycle students and too difficult for them. The
amount and standard of texts had an impact on class practice, and teachers
in some cases reported that they had to spend a lot of time explaining the
texts rather than reading or discussing them. According to the teachers, the
emphasis on literature was to the detriment of the spoken language. The
amount and standard of literature posed challenges for some students and
greater challenges for students with literacy or learning difficulties.

* Formhdr den am caite sa rang ag léamh litriochta. Bhiomar ag caint
lenar daltal féin agus chun an fhirinne a ra tugann sé 3 mhi drscéal a
léamh agus ta an Urscéal thart ar 100 leathanach agus nuair ata tu ag
muineadh i rang measctha, ni féidir iarraidh ar na daltai iad & léamh
iad féin sa bhaile. (T1 Scoil C Gaelcholaiste)

Most of the time spent in class reading literature! We were talking
to our own students and, to tell the truth, it takes 3 months to read a

novel and the novel is about 100 pages and when you are teaching
in a mixed class, the students cannot be asked to read them
themselves at home. (T1 School C, Gaelcholaiste)

Teachers’ reported that the literature was beneficial to support the
implementation of elements of the specification. As the final examination was
a written exam, many of the teachers felt that they had to focus on reading and
writing in class and that this was taking from the time when oral language skills
were developed. Assessment is considered in the next paragraph.




Assessment

Teachers’ experiences and opinions of the formative assessment of the T1
specification, namely CBA 1 and CBA 2 are considered in this section as well
as their views on the SLAR meetings. Teachers’ views on the final examination
will be looked at in the next section.

In relation to CBA 1, the teachers expressed the view that this is work that
takes place in the class anyway. It was stated in one Gaeltacht School that the
students needed support in selecting the pieces of work. There were mixed
views on CBA 2. Some of the teachers were positive about it: /s é ceann de na
laethanta is deise € ar scoil an la go ndéanann muid € sin, sin i mo thuairim (T1
Scoil D Scoil Gaeltachta). It’s one of the nicest days of school, the day we do
that, that’s in my opinion (T1 School D, Gaeltacht School). Is maith liomsa an
MRB 2, caithfidh mé a ra (T1 Scoil B Ghaeltachta). / like the CBA 2, | must say
(T1 School B, Gaeltacht School B). Some teachers explained that the students
felt a sense of achievement when they completed the CBA. One advantage of
the CBA tasks was that they created an opportunity for the students to focus
on a subject/topic they were interested in.

In some schools it emerged that CBA 2 affected students in terms of stress
and anxiety as they had to stand up and make a presentation in front of their
peers. They felt that the presentation was not suitable for some students. Some
teachers were of the opinion that CBA 2 was an assessment of presentation
skills rather than an assessment of oral interaction skills in Irish.

* Arist ta muid ag amharc ar an aistear teanga agus an aois ag a bhfuil
an dalta agus rudai atd muid ag iarraidh orthu, an bhfuil sé sin sin
foirstineach da n-aois? Ta, ta siad neirbhiseach, ta siad faiteach

.... Is aois ana-dheacair i gcoitinne é ina saol agus anois ta muide
ag iarraidh iad a chur ag seasamh suas agus labhairt os comhair a
bpiarghripa. (T1 Scoil A, Gaelcholaiste)

* Again we're looking at the language journey and the age of the
student and the things we’re asking of them, is that appropriate for

their age? Yes, they're nervous it’s a very difficult age in general in
their lives and now we’re trying to get them to stand up and talk in
front of their peer group. (T1 School A, Gaelcholaiste)

As T1 learners have developed communicative fluency, the question was
raised in one school as to whether this type of assessment was appropriate
for T1 learners at all as they undertake this type of presentation regularly in
Irish and in other subjects anyway. Teachers did not think that the CBA should
replace an oral exam.

A main recommendation from the focus groups was that most teachers were
of the opinion that summative marks would be awarded for the CBA tasks.
Teachers agreed that a great deal of work had gone into them but that it was
not worth it as they did not get recognition in the form of summative marks. In
some cases, teachers said that students were discouraged by the absence of
marks for the CBA tasks and in some schools, parents questioned spending
time on the CBA instead of the final exam.

» Silimse agus ta siad ag cur an-obair isteach ann agus cén fath nach

mbeadh marc ina choinne? (T1 Scoil A, Gaelcholaiste)

* | think they're putting a lot of work into it and why wouldn’t there be a
mark for it? (T1 School A, Gaelcholaiste)

Overall teachers were positive about the SLAR meetings as they were given
the opportunity to talk to their colleagues and evaluate samples of work. Some
teachers were of the opinion that this process gave them confidence that they
were on the right path regarding the awarding of grade descriptors and that the
student had achieved a particular category. The impact of the final examination
will be discussed in the next paragraph.



Impact of the Final Examination

The aim of the research is to explore teachers’ experiences and opinions of
the implementation of Junior Cycle Irish specifications. The final examination
does not directly relate to the implementation of the specification, but a key
finding of the analysis is that the final examination had a very significant impact
on teaching and learning in class and on teachers’ views on the specification. It
is important to present these views as a key theme that emerged in Phase One
in the research. The theme is discussed under two sub-themes, namely: the
impact of the examination on teaching and learning and teachers’ experiences
of the grading system in T1 schools.

Teachers in almost all case study schools were strongly of the opinion that
they needed more guidance about the content of the final examination. The
uncertainty created difficulties for them as they wanted to support their students
and prepare them for the exam. The lack of clarity impacted on teachers’
planning and teaching. Teachers were disappointed that they had done so much
work in class, but there was no clear link between the class work and the final
exam. For example, while some teachers/students liked local literature, it was not
on the exam paper. Teachers argued that all of the class work was not reflected
in the examination system. According to teachers, the preparation for the exam
put a lot of pressure on them to focus on literature (reading & writing) in class.
The teachers expressed disappointment and frustration with the exam and the
marks awarded to the students were worrying them greatly.

A very strong view that emerged from the focus groups in most schools was
that the grading system for T1 students is unfair. In almost all schools, teachers
said that there has been a high drop in the number of high grades since the
implementation of the specification. Many of the teachers argued that the
grading system was unfair to T1 students and that the best Irish speakers were
not successful in achieving a distinction. According to the teachers, the fall in
marks was disillusioning for teachers and students.

Nil siad ag fail na ngradam agus ni thuigeann muid é. (T1 Scoil A,

Gaelcholaiste)

They're not getting the distinctions and we don’t understand it. (T1
School A, Gaelcholaiste)

Ta na gradanna deiridh a bronnadh an bhliain seo caite ar scruduithe

na Sraithe Séisearai, bhiodar lag, michothrom agus midhaonna. (T1
Scoil C, Gaelcholaiste)

The final grades awarded last year for the Junior Cycle examinations,
they were weak, unfair and inhumane. (T1 Scoil C, Gaelcholaiste)

Teachers’ recommendations will be presented in the next section. It is
important to note that this data were collected from case-study schools at
Phase One of a three year study.

Suggested recommendations T1 Teachers at
Phase One

Oral Examination

There was a strong recommendation from teachers from all focus groups
in the T1 case study schools that the oral skills of students should be given
more recognition and that an oral examination should be part of the summative
assessment in Junior Cycle. Teachers recommended that an oral examination
be held for the following reasons:

(i) Irishis a language and emphasis needs to be placed on speaking the
language to foster a love of the language and encourage students to
speak it.

(i) Recognition must be given to the oral language skills of T1 students,
including native speakers and learners of Irish who have a high standard
of spoken language.

(iiiy Students with different needs must be given the opportunity to
demonstrate their language skills through speaking.

(iv) The oral examination would assist the students in preparing for Senior Cycle.



Literature and Resources to Support Literature

It was recommended that T1 schools be provided with textbooks
containing the literature and teaching notes for guidance.

It was recommended that literature be provided in a range of dialects
appropriate to the area of the school.

It was suggested that it should be possible to draw on literature from the
first-year course in the final examination and that this would be one way to
reduce the amount of literature and give students an opportunity to build
on what they had learned.

Learning Outcomes

It was recommended that the number of learning outcomes be reduced
and further illustrative examples of classroom work be provided that are
consistent with the learning outcomes.

Assessment

[t was recommended that marks be awarded for the CBA tasks.

It was recommended that more sample papers be made available as well
as further guidance on the final examination.

It was recommended that an option be included on the examination paper
as well as specific sections — a question about the novel, a play etc.

It was recommended that marking criteria would be provided for the
examinations and that samples of papers at different levels be shared with
teachers.

Supports for Teachers

It was recommended that more supports should be provided to teachers and
that they be given more time for planning to address the curriculum changes.

Provision for All Learners of Irish

Teachers recommended that additional supports and differentiation
options be available to students with a range of ability in Irish.

Teachers recommended that additional supports be provided for
newcomer students in Ireland at post-primary level in T1 schools.

The next section of the report looks at the data collected from school leaders
and teachers in the T2 case study schools.

4.2 Data from T2 Case Study Schools
Part Three: T2 School Leaders

This section of the report focuses on the experience and views of school
leaders in the T2 case study schools on the implementation of the T2
specification. The leaders’ experiences of the supports and obstacles related
to the implementation of the T2 specification and the provision, as well as their
recommendations from the interviews will be considered. Finally, this section
relating to the experience and views of school leaders in six T2 case study
schools will be summarised.

Experiences and Views of T2 School Leaders

Some of the school leaders expressed positive views on some of the elements
relating to the implementation of the T2 specification during the interviews.

There was a mixture of views on the CBA tasks. One Principal, for example,
indicated that it is good to give students the opportunity to undertake a task
and receive formative feedback during Junior Cycle. Other positive points
included giving students the opportunity to complete projects, as well as
fostering opportunities for active and collaborative learning as part of the
process of the CBA tasks.

The manner in which the changes in the Framework for Junior Cycle
provided a better opportunity to provide feedback during Junior Cycle was
also considered positive. Some leaders praised the SLAR meetings, as the
review meeting process provides teachers with an opportunity to engage in
professional conversations about teaching, learning and assessment.

All school leaders paid tribute to the schools’ Irish teachers for their
enthusiasm and professionalism. In all case study schools, leaders felt that
teachers were committed to promoting students’ learning of Irish.



* From going into the Irish classrooms and my interactions with the
students who are doing Irish. | have a marvellous teamn of Irish

teachers here. They are wonderful and the children love Irish. (T2
School A - Principal)

Some school leaders explained that while they were initially positive about
the Irish specifications and the Framework for Junior Cycle more broadly in
responding to the needs of a variety of learners, they were now concerned that
the implementation of the T2 specification was not responding to the needs
of all learners. Challenges in the provision regarding differentiation arose as a
strong theme in T2 school contexts and these challenges are discussed in the
section relating to obstacles to the implementation of the specification.

However, school leaders expressed key concerns about the implementation
of the specification in the context of T2 schools from their experience. The main
points of concern raised by the leaders were: (i) recognition for spoken Irish, (ii)
transition between Junior Cycle and Senior Cycle, (iii) summative marks in Irish,
and (iv) stress due to the CBAs.

Recognition for Spoken Irish

A key theme arising from the interviews with school leaders in T2 case
study schools was that they were concerned about the lack of emphasis on
spoken Irish in the assessment system. According to the leaders, the lack of
assessment of speaking skills was discouraging students from speaking Irish.
Irish is a language and therefore the leaders recommended that emphasis
should be placed on developing oral language interaction skills in Junior Cycle
through summative assessment. Leaders pointed out that the implementation
of the specification had a negative impact on students’ motivation to learn Irish
due to the lack of recognition for speaking the language.

Leaders unanimously and strongly felt that CBA 2 is not sufficient to assess
students’ speaking skills. Leaders were of the opinion that assessment had an
impact on teaching and learning and although the specification intended to
emphasise both formative and summative assessment, parents and students
largely expressed interest in the summative results alone.

» But the oral Irish, | think the oral Irish, you need it. You need the oral
Irish. (T2 School A — Principal)

* The students and the parents are really only interested in their final
descriptor, the JCPA. (T2 School D — Deputy Principal)
All school leaders were of the view that an oral examination must be part of

the summative assessment in Junior Cycle to support students in preparing for
the oral examination in Senior Cycle.

* You know, there’s nothing like your formal oral...I think the CBAs are a
really positive thing, but at the same token, | think that formal kind of

doing an oral exam, the first time they formally do an oral exam for a
state examination will be in a Leaving Cert, and that’s too long really.
(T2 School A — Principal)

Leaders also expressed the view that a written examination is not suitable for
all learners who are learning Irish. According to the leaders, an oral examination
would give students the opportunity to demonstrate oral language interaction
skills and would be more suitable for learners with a range of abilities. The
research indicated that T2 schools who previously conducted the optional oral
examinations had a positive experience of the oral examination system.

Transitions between Junior Cycle and Senior Cycle

Most school leaders in T2 case study schools expressed concern that
there may be a gap between Junior Cycle and Senior Cycle. According to the
majority of leaders, the gap is larger due to the T2 specification.

» What they've done is, they’ve changed the Junior Cycle, but the
Senior Cycle has remained the same. So, at the moment during this,

and “interregnum’” for want of a better description, you have an issue
relating to “*how do you bridge the gap that’s expected?” And therein
does lie a challenge. (T2 School C — Deputy Principal)




Concerns were expressed that there was not enough emphasis on speaking
the language in the implementation of the specification because there was no
summative assessment of oral Irish. The opinion was expressed that there was
a gap in standard between both Cycles and that students now had a lower
standard when entering Senior Cycle. Some of the schools were dedicating
additional time to the teaching of Irish at Senior Cycle in an effort to bridge the
gap somewhat. In some of the case study schools, additional classes were
used in Transition Year to further support the development of Irish speaking
skills. The leaders found that there was a discrepancy between the two Cycles
— Junior Cycle and Senior Cycle and that schools had different strategies in
place to tackle the challenge.

* |t's as a result of the difficulties I'm seeing at Junior Cycle, | put an
additional period to sixth year in Irish to give them a little bit more
time around working on the oral, because of the importance of that

in the end. ...because of the deficits at Junior Cycle. So, it's a big
commitrment from my allocation, if you like, to the subject, but | feel
it's necessary and worth it. (T2 School E — Principal)

So it’s a big commitment from my allocation, if you like, to the subject,
but | feel it’'s necessary and worth it. (T2 Scoil E - Priomhoide)

Summative Marks in Irish

Most school leaders felt that it was more difficult for students to achieve
a Distinction and a Higher Merit in Irish in Junior Cycle compared to the old
system and that it was more difficult to achieve high grades in Irish, in the
current system compared to other subjects.

* The course seems difficult, and it appears more difficult for students
to achieve top end descriptors in Irish than it is in other subjects... So,
we’d have students who will be high achievers getting higher merits

or distinctions, in most of their subjects, and then getting maybe a
merit ‘as Gaeilge’. And that leads to frustration for the students and for
the teachers as well. (T2 School D — Deputy Principal)

Some leaders reported a drop in the number of the highest grades since the
implementation of the T2 specification. According to the interviews, the small
number of distinctions has negatively affected the confidence and experience
of leaders, teachers and students with regard to the implementation of the
specification. It was stated that the lower grades were negatively impacting
on students’ self-confidence and motivation for learning Irish as they entered
Senior Cycle.

Strategies had been put in place to increase support for students. One
principal suggested, for example, that first year students were now streamed
on the basis of ability to support students, although there were mixed levels in
first year classes when they had started out on the T2 specification. Another
principal linked the drop in grades with the decision to remove the oral
examination from the assessment of Junior Cycle.

* | suppose for us, | mean probably not the right way to look at things
all the time, but results matter. And for us, the results would have

significantly decreased as a result of moving to Junior Cycle... The
biggest impact we feel on results for us is the oral going. We just feel
that has been a major disadvantage. (T2 School B — Principal)

Some school leaders expressed the view that the grade bands were too
broad and that it was more difficult for students to achieve Distinction and
Higher Merits because the grade bands are so wide.

Views on CBAs

A mixture of views were expressed regarding the CBAs. However, a main
theme that emerged from the analysis of the data was that in some cases, the
CBAs were creating pressure and anxiety for students in T2 schools. It was
reported that these additional assessments carried out by students were not
detracting from the pressure of the final examination even though there were
no summative marks awarded for the CBAs.



» So instead of reducing stress, actually there’s increased stress.
There’s an increased stress because it's happening around the CBAs

and for some students, not for all, and we know, it’s not intended to
be a high stakes exam, but for some students, any exam [causes
stress] and some parents. (T2 School D — Deputy Principal)

Some school leaders explained that students were concerned about the CBAs

and that Covid-19 had affected students’ levels of anxiety. CBA 2 was particularly

challenging when students had to give oral presentations to their peers in Irish.
School leaders were referring to their experiences prior to the revised version

of CBA2. Some leaders felt that this type of assessment is not suitable for all
students and that there is an additional challenge in giving presentations through
the medium of Irish when it is the students™ second language.

* Again, this is across the board, it's not just Irish, but you know the
CBA in theory is a really good idea and there is real learning and real
value in it. Em, it suits some students better than others you know,
and the fact that they have to present, it's bad enough to have to

present in English, but for some students who struggle absolutely, it’s
a bigger issue to present in Irish and that’s the source of stress and,
you know yourselves, in a post-Covid environment.... (T2 School B —
Principal)

The next section looks at the views of the leaders on the supports and obstacles
associated with the implementation and provision of the T2 specification.

Supports

According to the T2 leaders, the main supports that helped the
implementation of the T2 specification and the provision were: teachers, in-
school supports and supports outside of school.

Teachers

All T2 leaders felt that the teachers deserved praise and that teachers
themselves were the most essential and important support for the
implementation of the specification.

In-school supports

According to the leaders in T2 case study schools, a variety of in-school
supports was in place. Professional conversations took place between
teachers both on an informal and a more formal basis. One school provided
allocated time for professional meetings at specific times throughout the year,
and in certain schools, Croke Park hours were also used to focus on Irish.

The timetable was used in one school to increase students’ contact time with
Irish and an effort was made to provide regular classes during the week rather
than having a block of classes at the beginning or end of the week to increase
students’ engagement with the language.

Co-teaching took place in some of the schools where resources were
available. In one school, it was explained that the learning support team helped
students who were struggling with Irish. They managed to provide this in-class
support as members of the learning support team were fluent in Irish.

Interestingly, an event focused on sharing good practice was established
in one school which allowed teachers to share best practice regarding the
teaching and learning of Irish.

The textbook also emerged as a support for providing structure for the
teaching and learning in Irish in T2 case study schools. The literature and
guidance provided in the textbook were deemed helpful.

In relation to supporting students, leaders spoke about debating
competitions, quizzes, active learning, Tea & Discussion/Tae agus Plé,
Seachtain na Gaeilge, use of the library, Irish in the media and making efforts
to have a visible profile of Irish in the school. Leaders stated that technology
supported the implementation of the specification, for example, ipads, laptops
and Apple TVs.

Supports Outside of School

One leader cited support from the Inspectorate and from the organisations
for teachers of Irish as supports for the implementation of the T2 specification.
Some school leaders praised teacher professional development services
in supporting schools such as online resources, professional development




days and school visits. There was a mixture of views expressed regarding
professional development days depending on teachers’ feedback. Some
leaders also mentioned Cluster Days as a support for T2 schools. On these
days, groups of teachers meet in one school location to undertake professional
development focused on a particular goal. A network was created between
schools that came under a particular management body and events were
organised to promote Irish between the schools involved. This network
included links between T2 and T1 schools.

Obstacles

A key theme that emerged in relation to obstacles to the implementation of
the T2 specification and the provision was a lack of differentiated provision
for all post-primary learners in Irish. There were challenges with differentiation
regarding teaching, learning and assessment. Differentiation will be considered
under the sub-themes: (i) the system of exemptions from Irish, (ii) provision for
all post-primary learners and, (iii) the transition from primary to post-primary.
Recruitment of teachers will be discussed at a later stage.

The System of Exemptions from Irish

All'school leaders spoke about exemptions from Irish. This research shows
complexities in the exemption system. There was an increase in the number of
parents seeking an exemption for their children in the first year of post-primary
school due to the loosening of conditions for granting exemptions. There
was complexity in the provision for students who were exempt or seeking an
exemption.

One leader explained, for example, that unless students have an exemption
coming from the primary school, they have to show that they are failing in
Irish in the post-primary school. In some cases, supports were put in place
to support first and second year students in post-primary, but despite the
supports provided, students would be granted an exemption after a year and
a half. It was explained that some parents were seeking an exemption from
Irish citing mental health issues. In some cases, it was clear that principals
were under pressure from the exemption system and that it was a system that
added to their workload.

* The amount of Irish exemptions being sought for absolutely no good
reason. There would have been a time when exemptions would have
been only exceptional circumstances, whereas now before a child
comes up in for .... in the first year you will have a letter from a parent

Stating the grounds on which this exemption should be and now
obviously there’s a loophole so to speak and they, you know, in the
whole thing about anxiety, that it’s affecting their child’s mental health,
you know, and then because the responsibility lies with the Principal
to grant those exemptions. (T2 School B — Principal)

The opinion was also expressed that some students/parents thought it was
more difficult to obtain high marks in Irish compared to other subjects and that
this increased the number of students seeking an exemption from Irish. One
principal said that an exemption was sometimes sought to allow students more
time to study another subject.

* Higher grades in Irish tend to be harder for students to achieve than

other subjects. There is a lot of seeking exemptions. (T2 School D —
Deputy Principal)

Another principal pointed out that the focus on reading and writing was
troubling some learners and encouraging them to seek an exemption from
Irish. In some cases, learning support was provided for students at the
allocated time for Irish classes. In another school, learning support was
provided in the Irish class as the learning support team had Irish.

One leader spoke about children who arrived in Ireland in the senior years of
primary school and who were not given the opportunity to learn Irish in primary
school. Therefore, there were children who attended an Irish-medium school
and children who had not yet received the opportunity to study Irish at all in the
same class, differentiation was very challenging as a result.



* The teachers then are left in a difficult position in the classrooms
because they have children who may have come from a Gaelscoil

sitting in front of them, and then you have a child who'’s sitting in front
of you who has never heard the Irish language in their life. (T2 School
A — Principal)

It was clear that there were various reasons for the granting of exemptions
but that it is a system that had grown very considerably.

Provision for all Post-Primary learners

Most leaders were of the opinion that the implementation of the T2
specification in Junior Cycle did not support all learners attending the case study
schools. Provision for all post-primary learners will be considered under two
themes, namely (i) foundation level and (i) provision for newcomer students.

Foundation Level

Leaders in almost every school expressed the view that the choice between
higher level and ordinary level does not cater for all learners who are learning
Irish. The ordinary level course was too difficult for some learners, and
most leaders recommended that a foundation level course be provided. It
was suggested that a foundation level course would give some learners an
opportunity to progress at a level that suits them and give them an increased
opportunity to achieve success in learning Irish. These leaders explained that
some learners definitely needed a foundation level course to give them the
opportunity to develop their ability and confidence in Irish. One leader explained
that there was a two-level system in place, consisting of a higher level and an
ordinary level and that some learners were marginalised as a result.

* But the foundation level paper, at least the children were able and
felt success with the foundation level paper, you know, which is now
gone, you know. It wasn't the be all and end all of everything, but

those two or three students who couldn’t get the success out of the
higher levels [ordinary and higher] got it in the Foundation [level]. At
least, there was a recognition and an acknowledgement that they
learned something. (T2 School A — Principal)

* [t's about trying to build and maintain student confidence, really, and
a sense of achievement and a fact that you know a teacher can say,

“Well done. You found it very difficult, but look, | told you, and now
here’s the proof”. (T2 School E — Principal)

Provision for Newcomer Students

The point was raised that there is no Irish course available for students who
have recently arrived in Ireland. It is clear, therefore, that there is no provision
at all for this particular group. In one school, there was a high number of
newcomer students but there was no provision for them in terms of Irish. It
was recommended that provision be made for these students because of the
benefits of learning Irish in terms of identity and culture. One of the leaders
suggested that a basic communication course could help newcomer learners
to experience some of the benefits of learning Irish.

Transitions from Primary to Post-Primary

In some cases, the leaders were of the opinion that the learners’ standards
of Irish varied greatly depending on the primary school from which they
were coming. Learners with a high standard of Irish and learners with lower
standards of Irish were being taught in the same class. The overall continuity in
the system was questioned.

* | suppose the question | have is and | don’t see evidence of it....
There is a link between the primary curriculum, the post primary

curriculum, and even within the post primary between Junior Cycle
and Senior Cycle, | don’t see an integrated approach in any subject,
particularly in Irish. (T2 School F — Principal).

Teacher Recruitment
Some school leaders explained that recruitment and retention of teachers was
a challenge. This is an obstacle that affects the provision for the specification.




* | suppose challenges for me are... the retention, the availability and
retention of staff, and | mean, | don’t have teachers that are running

out of school or anything, but when a vacancy occurs, it’s trying to
replace them with someone qualified, who’ll commit, and then who'll
come, and then stay. (T2 School E — Principal)

Suggested recommendations T2 School Leaders at

Phase One

These are the recommendations arising from the interviews with the school
leaders in T2 case study schools. It is important to note that data were
collected at Phase One of the research.

Oral Examination

* All leaders recommended that a compulsory oral examination be included
as part of the summative assessment in Junior Cycle. Drawing on their
experiences as school leaders, there were a number of reasons for this
recommendation: (i) to give recognition to the speaking of Irish and to
encourage students to speak and learn Irish, (i) to support students in
developing oral interaction skills, (iii) to help students prepare for Senior
Cycle, (iv) to lessen the pressure of the final assessment and, (v) to
support learners of different abilities.

Provide a Foundation Level Course

|t was recommended that a foundation level course be provided to support
learners with a range of abilities in learning Irish.

Providing Courses for Newcomer Students

* |t was recommended that students newly arrived in Ireland be offered a
course in Irish so that they can access the benefits of learning Irish and to
support integration.

Summary

All T2 leaders who participated in this research agreed on the need to
introduce an oral examination as part of the summative assessment in Junior
Cycle. Interviews revealed that there has now been a gap between Junior

Cycle and Senior Cycle since the T2 specification was implemented and that
various strategies were in place in schools to further support transition year
students. Most leaders expressed the view that it was more difficult to achieve
high marks in Irish and that this had a negative impact on the attitudes of
teachers and students. While positive views were expressed about the CBAs,
this system has created pressure for some students. A range of in-school
supports and supports outside of school supported the implementation of
the specification in the T2 case study schools. Provision for all learners and
differentiation warrants further consideration for various reasons in schools.
The system of exemptions from the Irish language was complicated and
burdensome. Recruitment of teachers was recognised as another common
challenge. Leaders’ recommendations were presented. The next part focuses
on the experiences and opinions of teachers in T2 case study schools
regarding the implementation of Junior Cycle Irish specifications.

Part Four: T2 Teachers

The Experiences and Views of Teachers in T2 Case

Study Schools

A main question for the research was: What are school leaders, teachers and
students’ experiences of the implementation of the Junior Cycle Irish language
specifications (T1 & T2) in the areas of teaching, learning and assessment, and
what are their opinions regarding this?

This part of the report will focus on teachers™ experiences in T2 case study
schools on the implementation of the T2 specification and their views in this
regard. This question will be considered under the following major themes
arising from the analysis of the focus groups with teachers (N=19) in six T2
schools: Transitions, Planning & Supports, Teaching and Learning Approaches,
Assessment, Literature, Impact of the Final Examination and Teachers’
Recommendations. Sub-themes fall under each of these major themes.

Transitions
According to teachers’ reports, there was a gap between the standard of Irish
acquired by the students in primary school and the standard of Irish required



to undertake the Irish T2 specification in post-primary school. Teachers from 5
out of 6 schools indicated that there was a lot of work to be done in first year
to develop students’ understanding of the basic structures of the language
and to achieve a basic level of competence. This work had to be done as a
starting point. Teachers in two schools expressed the view that the Covid-19
pandemic had adversely affected students’ proficiency levels in Irish. Some
of the teachers were also of the opinion that there were different standards

in Irish in first year depending on the primary school from which the students
were coming. Some primary schools were more favourable towards Irish than
others. This has had an impact on students’ standard of Irish and on teaching
and learning in post-primary school. Differentiation was a challenge in the first
year of post-primary school. Some students were stronger in terms of Irish
than others, especially those coming from an Irish-medium setting or English-
medium schools that were strong in terms of Irish. It may be inferred from
these findings that, in some cases, the transition from primary to post-primary
school poses challenges in relation to Irish and that post-primary teachers in
some cases have to focus on the basics of the language prior to implementing
the T2 specification.

» So ta an-mheascan ann 6 thaobh cumais de, an-mheascan cumais
ann agus bionn sé deacair freastal ar riachtanais na scoldiri sin, gan
tracht a dhéanamh ar litriocht agus rudai mar sin de sa chéad bhliain.
Nil na rudai buntisacha ar eolas acu 6 thaobh na Gaeilge de. (T2
Scoil A)

So there is a great mix of ability, a great mix of ability and it is difficult
to meet the needs of these students, not to mention literature and
similar things in first year. They don’t know the basics regarding
Gaeilge. (T2 School A)

Planning & Supports

Teachers in some of the case study schools provided examples of shared
planning and sharing of resources. Teachers planned together, especially at
the beginning of the year and at staff meetings when time was allocated for

planning. Teachers were of the opinion that the T2 specification was complex
and that there was a lot to cover within the timeframe of Junior Cycle Irish.
Some teachers felt that it was not possible to cover all that was set out in the
specification.

Teachers used learning outcomes to plan in particular, when the specification
was first implemented. The learning outcomes were not central to daily
planning. In some cases, teachers felt it was difficult to interpret some of
the learning outcomes and to practically link them to class practice. Some
teachers reported that the learning outcomes were very broad and could be
interpreted differently by different teachers. The opinion was expressed that the
learning outcomes in Irish were more complex than the learning outcomes in
other subjects they were teaching.

* Nil siad soiléir ar chor ar bith i gcomparéid le hdbhair eile. Ta siad

éasca, mar shampla i Staidéar Gnd. Ta siad éasca chun tuiscint, ach
i nGaeilge ta siad ro-deacair agus ré-chasta. (T2 Scoil A)

* They are not at all clear when compared to other topics. They are

easy, for example in Business Studies. They are easy to understand,
but in Irish they are too difficult and too complicated. (T2 School A)

The teachers used a range of resources to support them in planning
and teaching. The teachers praised Facebook Teachers of Irish/MUinteoiri
na Gaeilge in particular, for sharing resources with their fellow teachers
and explained that this resource helped them to keep ‘up to date.’” Other
supports used by the teachers were: Tuairisc.ie, VIFAX, Textbooks, resources
from COGG, TG4 Foghlaim, Google Classroom/TEAMS and professional
development days organised by the support services.

Most teachers did not use the support videos provided by the NCCA to
support the preparation for the CBAs. Some teachers expressed the view
that the standard of Irish shown in the videos was very high and that these
exemplars could negatively impact on students’ self-confidence in T2 schools.



* Ag teacht anios ag an MRB, is féidir linn na taifid sin do na scolairi
eile ag déanamh MRB a thaispeaint inar ranganna. Scaiti bionn sé sin
beagainin scanrdil. Bionn siad ag ra “Whoa!” (T2 Scoil F)

* Coming up to the CBA, we can’t show those recordings to the other
students doing CBA in our classes. This is a little bit scary. They say
“Whoa!” (T2 School F)

Teaching and Learning Approaches

Communicative Competence

It is clear from the analysis that the greatest emphasis in Irish in T2 schools
was placed on developing students’ communicative competence rather
than on the two other strands of the specification, namely, language and
cultural awareness and learner’s self-awareness. A range of activities were
implemented in schools to develop students’ communicative abilities, for
example: competitions, role-play based on the literature, creation of TikTok
videos, group work, pair work, language games, Flipgrid, making audio
recordings of pieces of reading and short videos based on a theme. One
school cited Gaeilge24 as an event that encouraged students to speak Irish.
Some of the class tasks showed creativity in teaching and learning, as is
reflected in the statements that follow.

* Bhi an comértas bunaithe ar ceann de na prés a bhi léite acu so
bhi orthu aisteoireacht a dhéanamh bunaithe ar Katfish n6 rud
€igin mar sin. Bhi orthu TikTok a dhéanamh bunaithe air sin, bhi sé
greannmbhar... bhi orthu dul siar a dhéanamh ar na scéalta agus an
focléir cui a dsaid. (T2 Scoil B)

The competition was based on one of the prose they had read so
they had to act based on Katfish or something like that. They had to
make a TikTok, it was funny... they had to revise the stories and use
the correct vocabulary. (T2 School B)

* Ta cluiche Jenga agam le huimhreacha ar na blocanna agus bionn
bileoga difridla agam le ceisteanna, is féidir leo an bloc a bhaint
amach agus ma ta uimhir 1 [acu], cuireann tu ceist uimhir 1 ar do
phairtnéir. (T2 Scoil C)

* | have a Jenga game with numbers on the blocks and | have different
sheets with questions, they can take a block and if they have number
1, you ask your partner question number 1. (T2 School C)

It was clear that the students enjoyed active learning approaches but that
there was time needed to facilitate tasks that were enjoyable and in which the
students were active. Teachers felt that time was an obstacle to facilitating
language interaction activities as they had a lot to cover for the written exam
and they needed to focus on that.

* [s féidir leat na rudai deasa sin a dhéanamh an t-am ar fad agus cé
go bhfuil cumarsaid déanta acu agus deiseanna labhairt lena chéile
is araile, ach, ar an I, caithfidh siad a bheith in ann sui sios agus an
méid sin a scriobh agus ta an-chuid le scriobh acu. (T2 Scoil E)

You can do those nice things all the time and even though they have
communicated and had opportunities to talk to each other etc., but

on the day they need to be able to sit down and write that much and
they have a lot to write. (T2 School E)

It was also suggested that more time should be given to the development
of students’ oral language skills in Irish. It is worth noting, that in some cases,
teachers explained that it was difficult to encourage students to speak in Irish
in T2 schools. While an attempt was made to do a task through Irish in class, in
some cases students were reluctant to speak Irish and spoke in English. A lack
of oral language proficiency in Irish was a barrier to the use of the language in
the classroom in some cases.



* Fig inniu, bhi muid ag déanamh scannain so focloir faoi scannain
agus an phictidrlann, agus bhi ceistneoir acu le cur ar a chéile faoi
scannain. Ach bhi mé ag sidl timpeall an ranga agus bhi siad ag cur
na ceisteanna tri Bhéarla ar a chéile. (T2 Scoil A)

Even today, we were doing films and vocabulary about films and the
cinema, and they had a questionnaire to put together about films. But
| was walking around the class, and they were asking each other the
questions in English. (T2 School A)

Language and Cultural Awareness

The teachers did not give many examples of classroom practice to promote
students’ language awareness. Emphasis was placed on identifying parts of
the structure of the language in certain classes.

* | suppose nuair a bhionn ti ag ceartu an obair bhaile, is féidir leat na
céipleabhair a mhalartl agus cuireann td cdpla treoir ar an gclar ban,
you know, cuir line faoi na briathra difridla, an bhfuil siad san aimsir
chaite, cuir ciorcal timpeall réamhfhocal ... (T2 Scoil C)

* | suppose when you're correcting the homework, you can exchange
the copybooks and put a few instructions on the whiteboara, you

know, put a line about the different verbs, are they in the past tense,
circle around a preposition... (T2 School C)

In some schools, students were asked to record themselves speaking or
reading and to re-record after receiving feedback on the pronunciation.

Emphasis was placed on encouraging cultural awareness through various
activities in particular, during Seachtain na Gaeilge, as well as trips to the
cinema, tea mornings, public talks and céilithe. Singing was emphasised as a
way of connecting with Irish culture.

* | suppose 6 thaobh an chultdir agus maidir leis an litriocht...em...
déanaim iarracht na hamhrain a dhéanamh in ait na ndanta. |
mbealach éigin ta sé nios éasca do na daltai nuair ata amhran ann
agus ta siad in ann éisteacht leis. (T2 Scoil D)

* | suppose from a cultural point of view and in relation to literature...
em...l try to do the songs instead of poems. In some ways it is easier

for the students when there is a song and they are able to listen to it.
(T2 School D)

Teachers in T2 schools recognised that it was a challenge to connect with the
Irish speaking community outside of school. Some teachers felt that they did
not have enough time to focus on developing cultural awareness apart from in
first year due to the pressure of the exam. Teachers in one school spoke about
encouraging students to go to the Gaeltacht during the summer. In the same
school, students had the opportunity to go on a day trip to the Gaeltacht in first
year. Some teachers felt that it was difficult to get guest speakers to visit the
school and that such a practice would enhance students’ opportunities to develop
cultural awareness and connect with a language community outside of school.

Learner’s Self-Awareness

Learner’s self-awareness was the strand that was least focused on by
teachers. In some schools, teachers encouraged students to reflect on work
they had completed, for example, what am | learning? What did | learn? How
can | improve my work moving forward? The opinion was expressed that some
students found it difficult to engage in self-assessment or reflection in a second
language. Some teachers felt that reflecting through English was a challenge
and that it was very challenging to reflect through Irish for some students.

» Ta an machnamh & dhéanamh as Béarla sa rang Fraincise agus ta tu

ag iarraidh ar dhaltai gnathleibhéil agus, i ndairire an t-ardleibhéal, é
sin a dhéanamh as Gaeilge ... ta sé sin chomh deacair. (T2 Scoil E)




* The reflection is in English in the French class, and you are asking

ordinary level students and in fact, higher level students to do that in
Irish ... that is so difficult. (T2 School E)

* | think the story is very appealing to them. So, we do the “Cupla” one
and because it is about the life of a teenager and the Gaeltacht, they
really enjoy it and there are many possibilities for activities that you

can do drawing from it. For example, write a letter from the Gaeltacht,
have a phone conversation, imagining that you are the main
character. (T2 School C)

Teachers’ views on literature will be considered in the next part.

The Literature

Most teachers in the T2 case study schools were positive about the choice
of literature associated with the specification. Teachers in three case study
schools were of the opinion that there was still too much literature to be
covered in the T2 specification however, and that the literature list had not been
sufficiently reduced as a result of the Early Review.

T4 mé ag smaoineamh ar Ghleann Alainn, agus t4 an oiread sin is
féidir leat a dhéanamh, is féidir cas cuirte a chur ar sidl. Is féidir leat
postaer a dhearadh de chosc a chur ar dhumpail. Is féidir é sin a
nascadh le céras timpeallachta. Is féidir linn an oiread sin a bhaint 6
Gleann Alainn. (T2 Scoil E)

I’'m thinking about Gleann Alainn, and there’s so much you can
do, you can have a court case. You can design a poster to prevent

« O thaobh na litriochta, ta laghdl nios mé ag teastail go géar, i mo

thuairimse. (T2 Scoil A) dumping. This can be linked to the environment. We can get so much

out of it. (T2 School E)

* In terms of literature, a greater reduction is very much needed, in my
opinion. (T2 School A)

In the focus groups, the teachers provided examples of literature that the
students liked and examples of classroom activities based on the literature. A
range of activities took place such as role-play, drama, and writing based on the
literature. Short films emerged as an option that the students particularly liked.

In some cases, teachers expressed the opinion that some of the literature
was not suitable for teenagers and this warrants further investigation as a
revised literature list has been provided.

Assessment
The results that fall under the assessment theme will be presented under the
sub-themes (i) CBA 1: The Language Portfolio, (ii) CBA 2: Interacting in Irish

and (iii) SLAR Meetings.
» Ceapaim féin go dftaitnionn an t-trscéal go moér leo. So déanaimid

an ceann “Cupla” agus toisc go mbaineann sé le saol an déagéra
agus an Ghaeltacht baineann siad an-taitneamh as agus ta a lan

CBA 1: The Language Portfolio

It must be acknowledged, when gathering the data, that the schools did not
have much experience of CBA 1. In relation to the schools that had experience of
it, one school was satisfied that CBA 1 had been moved into second year. Some
of the teachers spoke about the time pressure that the CBA tasks have created.

féidearthachtal d’imeachtai gur féidir leat a dhéanamh as sin. Mar
shampla, litir a scriobh én nGaeltacht, comhra f6in a bheith agat, ag
samhlu gur tusa an phriomhcharachtar. (T2 Scoil C)

CBA 2: Interacting through Irish
Teachers had mixed views on CBA 2. Teachers in School E and School F
were pleased that CBA gave the students the opportunity to develop their




language skills and that the experience was good for them. However, they
recommended that summative marks should be awarded for the CBAs to give
recognition to students’ work and that the lack of recognition in the form of
marks was affecting students’ motivation to engage with the task.

* [s brea liom an MRB 2. Ceapaim go bhfuil sé go maith déibh an cur
i Iathair a dhéanamh, ta sin go hiontach. Ach ni chuireann sé lena
marcanna agus is mor an trua é sin mar cuireann muid an-chuid ama
isteach ann chun é a dhéanamh leo. (T2 Scoil E)

* [love the CBA 2. | think it's good for them to make the presentation,
that’s great. But it doesn’t add to their marks and that’s a pity
because we put a lot of time into doing it with them. (T2 School E)

On the other hand, other teachers were critical about the task itself. They
criticised that it was considered an interactive language task as students were
using flashcards to support them in making the presentation. Sometimes
students were unable to answer questions or to discuss and they had
memorised the oral delivery. Some teachers saw limitations in the capacity of
the task to promote language interaction skills.

* Agus déanann siad cur i lathair bunaithe ar rud éigin agus
foghlaimionn siad rud éigin de ghlanmheabhair beagnach. Ansin
cuireann tu na ceisteanna buntsacha agus nil siad in ann freagrai a
thabhairt duit, ta rud éigin in easnamh sa phrdiseas. (T2 Scoil A)

* And they do a presentation based on something and they learn
something almost off by heart. Then you ask the basic questions, and

they are unable to give you answers, there is something missing in
the process. (T2 School A)

It emerged in some of the case study schools that CBA 2 put pressure
on some students, and they were nervous to undertake the task. Teachers
recommended replacing the CBA with a more meaningful oral examination

which would develop interactive oral languages skills, recognise the work

of students and support students who were nervous speaking in front of the
class. Teachers were drawing on their experience of CBA 2 prior to the revised
guidelines being made available.

Teachers’ suggestions in relation to an oral examination will be discussed
as their main recommendation. Teachers’ views on the SLAR meetings will be
looked at in the next section.

SLAR Meetings

The teachers had positive views on their experiences of the SLAR meetings.
The meetings provided them an opportunity to speak to their colleagues and
the process supported them in making professional judgements, especially
when they were not fully sure of the descriptor to be given or when students
were on the border of the grading band. Teachers expressed the view that
more supports should be provided, for example, examples of student work
linked with the descriptors to avoid teachers making subjective decisions.

Experience of the Final Examination

The aim of the research is to explore teachers’ experience and views on the
implementation of Junior Cycle Irish specifications. The final examination does
not directly come under the implementation of the specification, but a key
finding from the analysis is that the final examination had a major impact on
teaching and learning in class and on teachers’ views of the T2 specification.
It is important to present these views as a main theme that emerged at Phase
One in the research.

According to the teachers, the final examination was not accurately and
clearly aligned with the implementation of the specification and there was a
mismatch between what was set out in the specification and the experience
of teachers and students of the final examination. Important points were
raised in the focus groups that need to be reported and addressed. Teachers
wanted to support the students as they prepared for the exam as part of their
role as professional teachers of Irish. Some teachers explained that this was
impossible because they could not in any way predict what would be on the



exam paper. They had to cover a wide range of content but knew that there
was a chance that there would be no link to the final exam. The opinion was
expressed that the uncertainty about the content of the examination was unfair
to the students and that this uncertainty was not giving them the best chance
of achieving success in the final examination.

Teachers also reported lower results for schools and lower grades awarded
to students since the specifications were implemented. This upset the
teachers. Teachers recommended that the grade bands be reviewed and that
they were not fair to students. It was also explained that students who had
gained a Merit in Irish, that is a mark from 55-74 % were switching to Ordinary
Level for the Leaving Cert.

* Ni bhfuair muid aon ghradam sa scoil seo ¢ thosaigh an rud agus
téann siad ar aghaidh agus faigheann siad H1 san Ardteist. | mean...

bionn i gcénai duine nd beirt achan bliain ar chéir déibh é a fhail agus
ni thaigheann siad é. (T2 Scoil B)

We haven't received any distinctions in this school since this started
and they go ahead and get an H1 in the Leaving Cert. | mean... there
are always one or two people every year who should receive it and
they don’t get it.. (T2 School B)

Teachers explained some of the problems specific to the examination paper,

for example that some of the students were unable to understand the questions.

In that case, while a student may have done a lot of work, having spent a lot of
time learning lrish, the outcome of that work would not be evident.

* Nil sé cothrom ar na daltai a bhfuil go leor staidéir déanta acu agus
rinne siad a lan oibre ar feadh 3 bliana agus ansin focal amhain

sa cheist nach dtuigeann siad agus ansin ni féidir leo plé leis an
bpéipéar. (T2 Scoil E)

* |t’s not fair to the students who have done a lot of study and done a

lot of work for 3 years. And then one word in the question they don't
understand and then they can’t engage with the paper. (T2 School E)

It was clear from the reports that the final examination had a negative
impact on teachers’ experience of, and opinions on, the T2 specification. The
recommendations of teachers in T2 case study schools are now considered. It
is important to note that data were collected from case-study schools at Phase
One of a three year study.

Suggested recommendations T2 Teachers at Phase One

Oral Examination

* The main recommendation from the focus groups with teachers in T2
schools is that an oral examination should be part of the summative
assessment in Junior Cycle. The teachers in every case study school
agreed on this. The main reasons for the suggestion were that the spoken
language should be acknowledged, and emphasis should be placed
on developing students’ oral interaction skills. Teachers felt that an oral
examination would help to bridge the gap between Junior Cycle and Senior
Cycle. Teachers did not think CBA 2 should replace an oral exam. Teachers
who had experience of the oral examination in the Junior Certificate were of
the opinion that it should be reintroduced.

Assessment
* |t was recommended that teachers be provided with guidance and support
so that they could support students in preparing for the final exam.

* |t was recommended to review the final exam so that there would be a
clear link to class practice.

* |t was recommended to review the grading bands.
* |t was recommended to give marks to CBA tasks
Linking Junior Cycle and Senior Cycle

* Teachers felt that there was a large gap between Junior Cycle and Senior
Cycle and that an oral examination would help to bridge this gap.



Literature

* Many teachers have suggested a further reduction in the amount of
literature to be covered. This needs further investigation as data were
collected at the first stage of implementing the revised specifications.

 |tis recommended that students be allowed to draw on first-year literature
in the final examination.

Learning Outcomes
|t was recommended to clarify the learning outcomes.

Provision for all learners of Irish
* |t was recommended that a foundation level course be provided to support
learners of a range of abilities.

Provision for all learners of Irish
* |t was recommended that a foundation level course be provided to support
learners of a range of abilities.

Supports

* |t was recommended that there be additional supports for T2 schools
to support them in connecting with the language community outside of
school.



dection Five: Summary of Emerging Themes

This section compares and contrasts the main emerging themes from the
T1 and T2 school contexts at Phase One of the research, along with initial
recommendations made by school leaders and teachers arising from their
experiences of implementing the T1 & T2 specifications. It is important to note
that this interim report is the first of two interim reports and these emerging
findings may evolve as the study progresses over the next two years. In the
subsequent phases of the study, all themes will be explored in more depth and
breadth and from the point of view of a variety of participants. The next phase
of the research will include a national survey with Irish post-primary teachers,
which will give a broader insight into the experience and views of post-primary
teachers of Irish regarding the enactment of the T1 and T2 specifications.
Focus groups will be held with students in the case study schools in the
next phase of research to gather data on their experiences and opinions of
the enactment of the specifications. Given the early stages of the study, it is
appropriate to highlight themes that merit further exploration. The following
section presents the emerging themes from Phase One of the research.

Initial Findings from T1 and T2 School
Leaders

School leaders in both T1 and T2 schools agreed that there should be more
emphasis on spoken Irish in Junior Cycle and more recognition for oral Irish
skills through summative assessment. All school leaders recommended that an
oral examination be part of a summative assessment in Junior Cycle for Irish.

Leaders felt that speaking the language needs more recognition to encourage
students to speak it, to cater for a variety of learners, to prepare students for
Senior Cycle, and to promote Irish as a living language.

T1 leaders emphasised that Irish is more important than a subject in T1
schools as it is the language of the area and/or the home and because it is
the language of the school. It emerged that there were significant difficulties
caused by the differentiated summative final assessment particularly in the
case of T1 schools where there was a significant drop in high grades for T1
students since the original T1 specification was implemented in 2017. This
may be due to separate grading for T1 and T2 students, broader grade bands
at Junior Cycle and the final examination itself. Most leaders in the T2 case
study schools also indicated that it was more difficult to achieve high marks in
Irish compared to other subjects. The significant drop in higher marks for T1
students in particular was negatively impacting on schools’ experiences of the
differentiated provision and the opinion was expressed that T1 students were
currently at a disadvantage due to the differentiated summative assessment.
This was an issue of great concern in T1 case study schools.

T1 and T2 school leaders commended teachers and indicated that the
teachers themselves were the primary source of support for the schools in the
implementation of the specifications. T2 schools had some school events to
promote Irish. Strengths of the implementation in T1 schools were links with
the community outside the school and the whole-school approach which was
in place to support the implementation of the specification and to support
the promotion of Irish as the living language of the school. Support schemes



were another strength which aided the implementation of the T1 specification
in some cases, for example schemes offered as part of the recognition
scheme for Gaeltacht schools, as well as schemes provided by Irish language
organisations. Professional conversations supported the enactment of the
specifications in both contexts.

Challenges emerged in both contexts in terms of curriculum provision to
cater for all post-primary learners. There were challenges in the provision
with regard to supporting inclusive education — for students with a range of
abilities, for students with additional educational needs and for newcomer
students in T1 and T2 schools. Most T2 school leaders in case study schools
suggested the need for a foundation level course. These initial findings
suggest that greater supports are needed to cater for all learners and this
should be carefully considered. It was challenging for T1 schools to access the
recommended texts. The recruitment of qualified teachers was challenging in
both T1 and T2 school contexts.

The research indicates that the system of exemptions is causing difficulties
in the T2 system in a variety of ways.There were various reasons for seeking an
exemption from Irish in T2 post-primary schools and the system showed great
complexity. Data gathered suggest that it is difficult for principals to reject the
granting of an exemption. This issue should be explored in depth in another
study. The research revealed that in some cases there was a gap between
primary and post-primary level in terms of the standard of Irish depending
on the primary school from which the students were coming and other
circumstances. T2 leaders felt that students may not be sufficiently prepared
for the summative written and oral assessments at Senior Cycle and in some
schools, measures were put in place at Senior Cycle to address the gap.

Initial Findings of T1 and T2 Teachers

The initial findings will be discussed under the themes highlighted in the
research for tender as well as the themes emerging from teachers’ data.

Transitions
In both T1 and T2 school contexts, transition from primary to post-primary
was challenging. The learners’ standards of Irish varied and, in some cases,
according to the teachers, many basic aspects of the language had to be
covered by students in first year. Issues with differentiation arose in both
contexts. There was a mix of standards in first year classes. Differentiation was
particularly needed in the following instances: when students were coming from
an English-medium primary school to a T1 post-primary school; when students
had additional educational needs; when learners were newly arrived in Ireland,
where additional support was required due to the gap in standards between
primary and post-primary and due to the greater emphasis placed on reading
and writing at post-primary level. Some of the teachers explained that Covid-19
had an impact on students’ self-confidence when speaking Irish. The T1 and T2
teachers placed great emphasis on promoting the speaking of Irish in first year
and on developing students’ confidence and ability to speak Irish. A particular
emphasis was placed on the development of linguistic richness and accuracy
in T1 school contexts. Teachers used a range of methodologies to support
students’ development of confidence and competence in speaking Irish.

Planning and Supports

Teachers in T1 schools used a shared drive and they prepared and shared
their own teaching notes with each other. There was shared planning between
teachers in both T1 and T2 contexts, particularly at the beginning of the year
and informal professional conversations took place between teachers in each
case study school. While teachers drew on the learning outcomes of the T1
and T2 specifications, in some cases teachers explained that the learning
outcomes were very broad and unclear.

Teachers in T1 case study schools experienced greater difficulty in accessing
texts and this increased their workload. T1 schools were appreciative of the
work of COGG in providing resources for T1 schools. However, at Phase
One T1 teachers were of the opinion that many texts were not available in
the local dialect and that this negatively impacted the work of the class and
the students’ understanding of the texts. The textbook was a resource for T2



teachers, and this gave them access to the texts. Many of the teachers in the
T1 case study schools enjoyed planning based on the literature. Although

the final exam is not a direct focus of this research, it emerged that the vast
majority of teachers in both contexts were dissatisfied with guidance provided
on the final exam, as well as the exam itself. They were concerned about being
able to support students in the final examination.

Teachers used a wide range of resources in T1 and T2 case study schools;
for example the COGG Portal, a list of texts from the NCCA, Tuairisc.ie, TG4
and the Facebook page Muinteoiri na Gaeilge. T1 and T2 teachers reported
that they would like more resources to support the teaching of Irish. Further
supports were sought in relation to illustrative examples of the features of
quality associated with the CBA tasks. Schools praised some of the support
schemes provided by Irish language organisations such as Conradh na
Gaeilge's Gaeilge 24 and Gael-Linn"s Gaelbhratach. There were support
schemes in the Gaeltacht which assisted in the implementation of the
specification and students’ language development. Trips to the Gaeltacht were
recognised as a support for the promotion of Irish by a number of T1 and T2
schools outside of the Gaeltacht.

Teachers recommended further resources be made available to support the
teaching of Irish. It was recommended that supports be provided for students
with additional educational needs. Provision and supports for newcomer
students should be considered. It was recommended that additional extra-
curricular activities through Irish would be welcome and that there should be
more opportunities for T2 schools to connect with the language community
outside of school. Increased time for professional development would also be
welcomed.

Teaching and Learning Approaches

As presented in Section Four, a varied and rich range of pedagogies were
implemented in case study schools to enact the learning outcomes of the T1
and T2 specifications and to develop students’ competence and confidence
in Irish. In this initial phase of the study, teachers shared their experiences of

using creativity and innovation in their teaching methodologies which were
student centred and differentiated to meet the needs of a variety of learners.

In T2 schools, the main focus was on the strand of developing
communicative competence. A range of activities were implemented in schools
to develop students’ communicative abilities, for example: role-play based
on the literature, creation of TikTok videos, group work, pair work, language
games, Flipgrid, making audio recordings of pieces of reading and short
videos based on various themes. In certain T2 contexts, it was challenging to
facilitate tasks through the medium of Irish in T2 schools. There was a focus
on the three strands in T1 schools, with a particular emphasis on developing
communicative competence and language and cultural awareness. T1 schools
had greater opportunities to promote Irish on a whole-school basis and to
make links with the language community outside of school. Class based,
whole school and extracurricular activities took place in T1 schools. There were
examples of creativity in teaching when drawing on the literature in many of
the case study schools. Teachers in T1 and T2 schools strongly recommended
that an oral language exam be introduced to allow more time to focus on
the development of oral language interaction skills in class. In many cases,
teachers reported having to focus on reading and writing due to the absence
of an oral exam. They felt that a predominant focus on reading and writing was
not suitable for all learners of Irish.

Literature

According to the teachers, students enjoyed a variety of texts and teachers
felt that there was a wide choice of texts available. Students enjoyed short
films in particular, and teachers shared examples of novels, short stories,
poems and songs that the students enjoyed. The reduced volume of literature
introduced in September 2023 following the Early Enactment Review (Mac
Gearailt & O Duibhir, 2023), was well received by some T1 and T2 teachers,
however many of the teachers in both school contexts were of the opinion that
the amount of literature to be covered was still too much. Therefore, it will be
important to further monitor this change over the course of this longitudinal
study. T1 teachers stated that texts were not available in local dialects and that



this increased students’ workload in terms of understanding the language. It
was recommended that more texts be provided in the dialect of the area for

T1 schools. Teachers in both school contexts indicated that it would support
students if they could draw on first year literature in the final exam. This could
be explored further.

Formative Assessment

Teachers had mixed views on CBA 1 and CBA 2. Teachers questioned the
merits of CBA 1 but not all teachers in case study schools had experience of
it as yet. Teachers had more experience of CBA 2. In some cases, teachers
liked CBA 2 because learners had the opportunity to complete a task that
was of interest to them. However, teachers questioned whether CBA 2 was
an authentic language interaction task or whether it was a presentation.
Some students were anxious about speaking in front of their peers; this
theme was stronger in T2 schools where Irish was learned as a second
language. Teachers were of the opinion that CBA 2 could not replace the
oral examination and that an oral examination was required as part of the
summative assessment of Junior Cycle. The revised guidelines for the CBA
were introduced in September 2023, therefore it will take more time to monitor
this change over the course of this longitudinal study. T1 and T2 teachers were
of the opinion that marks should be awarded for CBA 2 to give recognition
to students’ work. The teachers in the schools were generally positive about
the SLAR meetings as they provided an opportunity to discuss professional
judgments with their colleagues and share ideas with each other.

Experience of the Final Examination

A key theme that emerged was that the vast majority of teachers expressed
dissatisfaction with the final exam. T1 teachers, in particular, reported that
the T1 results did not accurately reflect the oral language proficiency of the
students and the high standard of spoken Irish they had acquired from home
and/or school. All teachers recommended that a summative oral language
assessment should be introduced for Junior Cycle. It was suggested that
an oral examination would give teachers a greater opportunity to focus on
spoken Irish skills in class and that this was extremely important in developing

competent Irish speakers and in fostering Irish as a living language. An oral
examination would give students the opportunity to demonstrate their oral
language skills and would be more suitable for learners of varying ability. An
oral examination in Junior Cycle would also support students in preparing for
the oral examination in Senior Cycle.

T1 and T2 teachers were of the opinion that the summative assessment
was not suitable for all learners of Irish. The awarding of marks, the guidance
provided about the examination, as well as lack of recognition for oral skills in
summative assessment were dissatisfactory for T1 and T2 teachers in Phase
One of this research. In some cases, the wording of the exam was difficult for
some students to understand. Teachers reported that there was a disconnect
between the specification, the pedagogies used by them to enact it and the
final summative exam. Teachers in Phase One of this research have requested
further clarity and guidance in relation to the final summative exam and that
the grading system should be reviewed for T1 schools in particular. Teachers
reported that the T1 exam was unfair to students.

Limitations of the research

Twelve schools were involved in the research and this report is an insight into
their experiences of and opinions on the implementation of Junior Cycle Irish
specifications. The findings from individual case study schools provide rich
and in-depth description, but these findings cannot be generalised to every
school in the country. There were common findings across the experience
and opinions of leaders and teachers in T1 and T2 case study schools.
School leaders and teachers shared their experiences and opinions of the
implementation of Junior Cycle Irish language specifications at the initial stage
of implementing the specifications September 2023. In doing so they also
drew on their previous experiences of implementation of this differentiated
curriculum which was originally provided in 2017.



Conclusion and Next Steps

This interim report provides an insight into the teaching and learning of Irish
at Junior Cycle in 12 case study schools, six T1 post-primary schools and six
T2 post-primary schools. The research shows that school leaders and teachers
are working diligently in both school contexts to provide students with high-
quality teaching and learning experiences in Irish. This report presents initial
themes from 12 case study schools along with some initial recommendations
from school leaders and teachers. Further stages of the study will provide more
insight into the teaching and learning of Irish at Junior Cycle and provision for
the specifications in T1 and T2 contexts.
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Appendix A

Example of T1 and T2 questions for the Principal/
Deputy Principal

Tell me about your experience and opinions on the implementation of
Junior Cycle Irish specifications in your school? (* differentiated provision
T1 and T2)

What supports facilitate/help the implementation of the Irish specifications/
provision for the teaching and learning of Irish?

Are there any obstacles, in particular, to the implementation of the
specifications/ provision for the teaching and learning of Irish?

What is your experience as a post-primary principal/deputy principal of the
changes in assessment and reporting in Irish at Junior Cycle since 2017,
and how have these impacted your school?

Does the implementation of the specifications cater for all learners who are
learning Irish in your opinion?

Do you see differences in the implementation of the T1/T2 application?

Is there anything else you would like to say about the needs of learners
and the T1/T2 specifications?

Would you have any specific recommendations regarding the provision for
Irish at the Junior Cycle?

Appendix B

Questions for Focus Groups with Teachers
Continuity and Transition - Year one

1.

Is the implementation of specifications building on the Irish that students
have acquired when transferring from primary school?

Planning

2.
3.

How do you plan your Irish lessons — shared planning, individual planning?

How do you use your professional freedom (professional judgement) as a
teacher?

Communicative Competence (T1/T2 Specification)

4.

5.

Give examples of the communicative activities/tasks you facilitate for
learners to develop communication skills in Irish?

Would you have recommendations for promoting students’ language
interaction skills?

Language and Cultural Awareness (T1/T2 Specification)

6.

7.

Give examples of activities that you provide/facilitate to develop learners’
language and cultural awareness in class? (Hint: cultural awareness — the
Gaeltacht community, the Irish language community outside of school, the
international Irish language community)

Would you have recommendations for promoting students’ linguistic and
cultural awareness?

Learner’s Self-awareness (T1/T2 Specification)

8.

9.

Give examples of activities you provide/facilitate to develop student’s’
self-awareness skills as language learners? (Hint: language learning
strategies, reflection strategies, self-assessment strategies, self-directed
learning, self-correction)?

Would you have recommendations for promoting learner’s self-
awareness?



The Integrated Development of language (T1/T2 Specification)
10. What language/strand skills are most emphasised in the class? Why?
(Hint: 5 skills — listening, speaking, reading, writing, speech interaction)

Learning Outcomes

11. How do you use the learning outcomes? Are the learning outcomes in the
specifications clear and helpful for teaching, learning and assessment?
Please provide explanations and examples.

The role of literature

12. How does literature support students’ language development? (Hint:
What are the most effective texts/genres to support the development
of language skills? Do you consider the number and quality of texts
appropriate? 2023 Specification — What texts do students like the most?).

Inclusion

13. In your opinion, does the implementation of the specifications support
the language needs of all students in your classes (Hint: T1/T2/speakers
of students with additional educational needs, students who do not have
Irish/English as their home language)?

Assessment
14. What is your experience of and views on CBA 1 (The Language Portfolio),
CBA 2 (Interacting through Irish)?

15. What do you think about the CBA being in two different years?

16. Would you have suggestions for the formative assessment (CBA 1
(Portfolio)/CBA 2 (speech interaction task/Assessment task)?

17. How do you assess students’ oral skills/speech interaction skills in Irish?

18. What is your experience of the Subject Learning and Assessment Review
(SLAR) process?

Supports & Procurement

19. What supports are most useful to you as a teacher? (Hint: Examples of
student work on the NCCA website/NCCA Assessment Instructions/List
of texts for first year (T1 and T2), list of texts for second and third year (T1
and T2), supports outside of school)

20. What supports should be provided to teachers?

Opinions

21. What changes are most significant for you since the Junior Cycle Irish
T1/T2 specifications/ differentiated provision for Irish at Junior Cycle
were implemented? Share positive points or any challenges in teaching/
learning/assessment.

22. s the T1 specification supporting the language needs of learners in T1
schools -native Irish speakers? Please explain.

23. Would you have specific suggestions for the implementation/ provision for
the specifications in the context of T1/T2 in particular?

24. \What are the main differences between the implementation of the T1/T2
specifications?

25. Would you like to say anything else?
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